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DELIVERY AND ASSESSMENT PRACTICES NEED TO BE RESPONSIVE AND

The 2% Century delivery and assessment project sought to understand if current praictigesational education and training retain their relevance
and are responsive enough to support the future growth and ambition of the food and fibre sector.

Introduction

This project, led by Muka Tangata and Food and Fibre Centre

Vocational Excellence (CoVE), was commissioned to review an

provide recommendations on the delivery and assessment

New Zealand food and fibre sector. This was in order to
determine if current practices are relevant and deliver the
training required to support the sector to achieve its full
potential and future ambitions.

The key stakeholder groups were identified as those who are
both impacted by and, influence vocational training, and

i
0

practices in vocational education and training (VET) across the

While a number of frustrations with ranging severity of Five key themes emerged from the challenges faced by th
rppacts across industries were expressed by stakeholders, siector:

remained essential to focus on addressing the major
challenges. These were challenges which managed
appropriately, could materially support the food and fibre
training ecosystem to become more responsive.

Quality programmes delivered well

Industry connection, voice and role

Approach

This project involved multiple phases to understand the key
challenges, explore these challenges with stakeholders, an
develop opportunities to address them in a relevant and

_ Ways to address these challenges, combined with an [ -
responsive manner.

understanding of the principles to support future design, a

included industry, employers, learners and training providers
Theviews across a range of industries that represenfdbd

learnings from global best practice, culminated in ten

and fibre sector were sought, with a focus on highlighting [

challenges, which if addressed, would improve vocational
education delivery and assessment practices across industri

Flexibili
P— ]_ | ﬁﬁiﬁ; r—— design recorpmerldatlons to enhapce delivery and assessment
design Crery P Updated practices in the food and fibre sector. These recommendatio
Clnenews)  Foen) GENEERED | _rubrics

can be summarised into four key themes:

Stakeholder views  Challenges Recommendations

and programmes.

There are many success stories in food and fibre vocational

build on this good work already occurring to answer the
guestion:What would a vocational education training system
that orientates the food and fibre sector to create responsive
and competitive industries look like?

training across the sector, with processes and practices that argleveloped by KPMG to-ciesign solutions with stakeholders
responsive and have been refined to meet learner and industry, vy R Ay O2 NLI2 N} G S |

needs. The recommendations from this project are designed toagreed principles that led to the activities undertaken in this

The project commenced by establishing the service design
and project approach. Hinepikorua, a design methodology

Delivering learning

The recommendations were prioritised by an expert panel
two recommendations selected as priorities that could be
tested through pilot projects. Pilot project design
Pgéommendations and updated rubrics recommendations /
(CoVE guidance in vocational excellence) conclude this :

Industry connection
vV U UZ}R M\

g 2 s 0

anzNA

project.

The views of stakeholders regarding the challenges and
opportunities of assessment and delivery practices were
gathered through a survey, in person and online focus grou
the Food and Fibr€éoVEorum and interviews with both
subject matter experts and stakeholders.
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THE DELIVERY AND ASSESSMENT SYSTEM IS CHALLENGING

Stakeholder engagement highlighted a number of challenges in delivery and assessment. These are predominately dudexilality of the
training system, interpretation issues, and a need for increased support, guidance and collaboration across the VET system.

Interventions and support for complex learner needs like  The lack of clear and consistent guidance and the challeng
numeracy and literacy and neurodiversity were discussed determine equivalency between learning outcomes were sa
including online training programmes for learners, and pre issues that were highlighted. Learners found the process

Arewwns 9AIINJdB|X3

While some challenges identified in this project are due to enrolment screenings, as well as the use of pastoral care amderous and time consuming, while the lack of funding pro
structural challenges like the current funding system, orthe  mentoring to providing holistic learner support. a challenge for assessors and training providers.
structure of the qualifications, other limitations on flexibility h dd for RPL _ | hen i
3 across the formal training system can be linked to the way in Industrv connection. voice and role epre omlngnt o rgmamsqzmeo ment, when it
: : . : . y ' should be applied as best practice to ensure learners are
~ which programmes are designed or interpreted. This can impav led AL Th ber of R
- the way in which delivery is designed and assessments are : . . i enro. % .|n Sl_“ 3 ; AL OIS TTE 'er 3
‘ Ihdere There is an opportunity to improve the collaboration betweeapplications is still unclear due to the way the data is captu
- industry and those developing and reviewing programmes. which makes it challenging to determine the size of the issU®®
+ Delivery and assessment is increasingly required to be deliverethis will ensure that industry needs are fully considered when ia

through flexible models including hybrid learning and adaptabledesigning programmes and delivery and assessment is
delivery timing, in order to meet both the lifestyles of learners planned. There were challenges noted on both sides, from
he di hical | [ fi iesin th f ,
e ey o et e 1 wefe Tt adedalely onsulec 1 The routh and devlopmen o e foo an e sector
I I ——— deliverinj okills training thev a eargto be iiht |O§e rewer:/vmg ?fn : e\;e Odptl)ng Ifro%rammesw 2 ¢ require a responsive system to allow for the incorporation @
i) y 9 g they app Slilejghse e glElely s R RID b Sl g el EL L FOM\y training programmes. Responding to the current

TS0 GO (S SEEIL: relevant |nd.ustry.sf[akeholders. W'th “m_'ted fuqdlng aqd challenges is limiting the capacity of training providers and
— LA AT tramm_g §tretched, s Mgl euE e industry to visualise and prepare for future skills development.
e Quiality programmes delivered well that every formal training programme needed to have a clear

and current value proposition. Without this being apparent This highlights the importance of flexible delivery and
Challenges were identified in the way training was delivered angmployers and industries will develop individual-fmmal ~ assessment practices that can be adapted efficiently to me

the needs of emerging industries and support food and fibr

assessed and the support that current learners in the sector ~ and informal training. : _
employees to gain new and necessary skills.

require. Tutors, trainers and work place educators are require

to have an increasing range of skills and adopt new

technologies, and would like support to do this well.

A number of challenges regarding RPL were identified
including the complexity of the assessment process for both
learners and assessors.
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THERE ARE TEN KEY OPPORTUNITIES FOR IMPROVEMENT

The recommendations focus on addressing challenges and applying best practice to enable a system that is relevant axd te#poobanging need
of the future learner. Programme design and structure recommendations focus on supporting programme design and interppetatimimg the use o

standardised approaches like national standards and skills standards, and sharing resources and access to programmes. %
Recommendations é’,
<
Implementing these recommendations will enable the sector tognd provide guidance on how to design and build flexibility 1D: Democratising programme and resource ownership an g
operate at the highest standard, and therefore they focus on  into programmes. Additionalyuidance would be provided on centralising the delivery of core conter{strategicwould %
areas where current processes do not meet the benchmark of how to interpret programmes to design delivery content and allow for programmes and resources to be used by a widerfE]
best practice. However, in order to effectively meet the evolvinggssessmentsnformation would be included on the group of training providers, reducing duplication, decreasi é’
needs of future learners and the wider industry, a continuous appropriate use of technology asgecific seasonal training programme development costs and helping to standardise

improvement mindset must be fostered within the sector, with requirements. delivery and assessment approaches.
ongoing realignment to the moving benchmark of best
practice. Rather than relying on foresight to anticipate the
: specific needs in the future, the principles of flexibility,
s  sustainability and evolution must be embeddedneet future
Q; needs effectivelyand are therefore an intrinsic element of our
f recommendations. Facilitating access to extermaipert programme designers is

¢2 adzLI2Z NI GKS AYyONBI aS 27F Dsmogratiging OrégyathmaodnerfshiplisNiBElx tg r@quive2 H
practice exemplars should be identified and noted in the  significant behavioral change along with a review of the fundmL
playbook, highlighting the tools and training that are availablenodel, and would require significant collaboration and
to support improved cultural competencies. agreement on common benefits, as would the central delivé
of core training content.

| e : : . recommended to support those developing or reviewing 1E: Promoting the use of national standards for learning
§ Prioritised recommendations were categorised as easy wins, : — : . :
¥ g : . . programmes where this expertise is nchiouse. outcomes(project)is recommended to help standardise
* © projects or strategic recommendations to aid the focus of . g s
: . _ : ! - N o approaches and learning outcomes. This in turn would red
delivery by the relevant organisations 1B: Reducing the time to credentialise new qualifications .
, . — some challenges in conducting recognition of prior Iearnlng
: > >\ enge ofiapproving qualiiication siean assessments, as it would be easier to determine e wvalenc
2] be addressed through improved guidance documents to g y
The recommendation tdA: support programme design and remove complexity, in order to ensure applications will be  1F: Expand timely access to necessary learning through th
. | interpretation (project)includes three key activities withe endorsed by Muka Tangata and meet the requirements of increased use of micro credentiafgasy winjncluded detailing
- | development of a guidance playbook on programme design, NZQA. the administrative and reporting challenges that providers
adzLILR2 NI AYy3a GKS AYyONBFasS 2F anz2N adNR O f Y 2 RS exderi Rith mi ial idi i
y A It'is recommendé{lc existing unlt and %ﬁ.f‘ Qfandards are Experidnge With micro credentials and providing guidance

improving accessibility to expert programme designers.
: - y S . used to frame assessmengstrategic) to help ensure the

The purpose of the playbook would be to highlight key learning assessments align to industry requirements.

. considerations of programme desitiat should bencluded the range of micro credentials that are funded at a training

.\ Footnote: level. 6 I

N Recommendations were prioritised with subject matter experts according to impact and effort (low to high) and time (daiwéy term) resulting in a categorisatioheasy wins, projects and strategicommendations
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ELEVATING THE BASICS AS A FOUNDATION FOR LARGER STRUCTURAL C

Support to deliver foundational elements at excellence levels will enable more structural changes to be addressed, im@uaimy industry
connection and participation in work programmes, improving recognition of prior learning and addressing funding challenges.

o . . approaches are used. It would be helpful to identify tools t
Delivering learning Industry connection . L
could help improve the RPL application process for learner
Consistent delivery of training and assessment is a foundationdExpectationshould be set for those developing programmesalong with the assessment and equivalency process for
element that, with support, could more be more reliably and  0Or conducting programme reviews 3A: improve industry assessors. The lack of funding for RPL assessment is a ba

equitably delivered at excellence levels. Supporting those connection(easy winjo ensure that these activities are RPL processes, as is improved data collection to improve ¢
providing training and assessment will enhance learner industrydriven. Thizan besupported byclarifying support  around the number of RPL assessments.
. outcomes and promote better alignment with best practice serviceghat are availablédrom agencies to help providers
throughout the sector. undertakethese activities. The communication channels use
to connect with industry stakeholders should be reviewed tddirect recommendations related to funding are to review th

There were a number of related recommendations to delivering

earmnonha hate Hue ISR e S sntepilot ensure they are efficient and effective and enable this funding available to provide pastoral care and for recognitiGu
. s connection. LINAZ2NI £ SEFNYyAYID | 2SOSNE AuQa.
: glap thgt can anress a rapge o chellelibE ol IR It S Tttt K model is causing undesired behaviours, posing navigation
. elivering learning(strategic)n order to create an all LIz recgmmen ? e = cg a ora.tlve L QIS ?hallenges, and limiting providers ability to promptly offer
encompassing vocational education training support (easy win)s published to provide clarity to all stakeholders o

relevant formal training that meets evolving industry needs

programme, it will first be essential to understanding the work that is being undertaken across the sector to support _ _
complexity and interplay between these elemettss contribution and collaboration between parties. This could Applying the recommendations
recommended that the pilot plan will outline an approachto  include arationalisation of projects whilepublishing a All of the recommendations have identified organisations

literacy and numeracy challenges, strengthening pastoral care improve the application of new knowledge and practices.  ocommendations have been developed into pilot designs

and assisting learners to engage further with geepeer and outline how the proposals could be tested. These@reate a
mentor support. In addition, the pilot plan would outline how pilot plan to enhance the delivery of vocational education

the pilot would assess the range of roving assessor models and e , _ _ _ (some elementsiandImproving recognition of prior learning
provide insight into improving that experience for both learners Récognition of Prior Learning (RPL) remains complex, with 8, o s<es and support.
~ | and assessors,. The pilot plan should cover all those who core purpose being to ensure learners are appropriately 1o £q0d and Fibre CoVecational Excellence Framework
| provide training including employers, weplace trainers and enrolled in training, and prior learning is able to be formally ., ains 4 set of rubrics which were established to promote.
b ,.}‘ provider based tutors. Finally it was recommended that the ~ 'ecognised Wider Impact and efficiencies can be gained o, -qjience in vocational education for the New Zealand food: &
~ pilot plan develops an approach to pilot a community of through4A: improving recogpnition of prior learning and fibre sector. These rubrics were reviewed based off this

-

e practice that can support the continuous improvement of processes and suppofproject) This includes clarifying the projects learnings and additional elements have been natel

~ ) vocational teaching. guidance on RPL for assessors to help ensure consistent ¢, jncorporation into theubrics.
- BT 3 x y . —
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Project Overview




BACKGROUND

The 2% Century Delivery and Assessment project was commissioned to review the delivery and assessment of training across thioieosieator
and develop recommendations gupport arelevant and flexible vocational educational training fit for thé'Zentury.

Project background /

i . . o Muka Tangata recently engaged with industry to determine
The food and fibre sector was identified as a priority focus ar%?\allenges relating to delivery, assessment and skills

for the Tgrtlary Edu.c.at|on Commlssmr.l (TEC).In2019a r(?potrécognition, further clarifying any assumptions with over 1000
was published detailing recommendations for the TEC which

included working with partner agencies to deliver outcomes
that achieve excellence across the vocational education and
training system. A further focus on primary sector training faster than qualification development and a low uptake of
programmes was supported in a scheme launched by the formal qualifications in some industries

agriculture Minister in 2019 and detailed in the Food and Fibre .
Skills Action Plan This led to Food and Fibre CoVE commissioning this project 0

behalf of and in consultation with, Muka Tangata and Te

tn]lSy3are ¢KS LINRP2SOG FAYSR
assessment methods in vocational education training for the %
food and fibre sector to ensure they are relevant for today and
will meet the future needs of the sector.

Food and Fibre CoVE works to enable change in training by While vocational education can provide immediate benefits

uncovering opportunities for improving performance across tkbeoth to individuals and workplaces, inherent challenges have
food and fibre sector that are supported with validated

h been identified which can limit the potential for training to
research. improve performance across the food and fibre sector.

Muka Tangata has a role to provide skills leadership and advisglivery and assessmasfttraining needs to be relevant both
qualification and credential development, and the moderatlontoday and into the future and allow for changes to continue tg

and quality assurance of providers. be integrated, while remaining flexible to encompass the
variable and emerging needs of learners and employers.

engagements across industries in the food and fibre sector. This
highlighted a number of challenges including aligning delivery
and assessment to seasons, pastoral care, technology moving

"

This led to the establishment of a Centre of Vocational
Excellence (Food and Fibre CoVE) and a Workforce
Development Council for the food and fibre sector (Muka
Tangata).

Footnote:
IMinistry of Primary Industries. (2022). Food and Fibre Skills Action Pla2@221 Retrieved fromttps://www.mpi.govt.nz/dmsdocument/37751/direct



https://www.mpi.govt.nz/dmsdocument/37751/direct

INTRODUCTION

This project focused on understanding if the current state of delivery and assessment across the food and fibre sectetimg@shestry and learner
needs, and what changes need to be made to ensure it can support the future needs for the industries, employers and learners.

Introduction Research question

This project aimed to review and provide recommendations ohhere are many success stories in the delivery and assessmerithis project sought to answer the following research
the delivery and assessment practices in vocational educationf food and fibre vocational training across the sector, with ~ question:
and training across the New Zealand food and fibre sector, toprocesses and practices that are responsive and have been  \yhat would a vocational education training system

ensure its relevance and support future growth. refined to meet learner and industry needs. that orientates the food and fibre sector to create
The key stakeholder groups were identified as those who areHowever, it was the ambition of this project to identify barriers responsive and competitive industries look like?
both impacted by and, influence vocational training, and to best practice in delivery and assessment, which led to the

included industry, employers, learners and training providers project team actively seeking out challenges. The purpose of s

: . : . . this being that if the challenges could be addressed this coulc
The project was interested in capturing a range of views across

. . . significantly improve the experiences of stakeholders and
a range of industries that represent tfaod and fibre sector, g ymp P

including forestry, grape and wine, arable, dairy farming, fruit.reallse the potential of training to support employers and

and vegetable, pork, sheep, beef and deer farming, and industry.
seafood. The purpose was to gain information that can be usédnumber of frustrations were felt by the stakeholders engags
to confirm practices that can be applied across all food and filaigh, which if resolved could remove some challenges. Howe
industries and sector qualifications. it remains essential to focus on changes which if implemente

: . o ially i he f fi ini )
The project scope excluded a deep dive into individual can materially improve the food and fibre training ecosystem

industries or training providersestigating individual Determining interventions or approaches that support

qualifications, credentials and programmes were not includedsignificant changes to be implemented was the focus of this
project and some included some structural system
recommendations.

10



PROJECT PHASES

To review and determine relevance of delivery and assessment practices, stakeholders were engaged through a numbezatiantifying
challenges and opportunities. Four key recommendation areas to address these challenges, combined with best practidelateateana prioritised.

4 )

Service design
and approach

The project used
Hinepikorua, a
design
methodology
developed by
KPMG to co
design solutions
with
stakeholders anc
incorporate a
anz2zNRh g2
view

[
[
g
[
[

Stakeholder engagement

A series of activities were

undertaken, to understand
stakeholder&iews on
challenges and opportunities

in the sector.

National survey

)

CoVE forum

Workshop at the Food and Fib

]

Online focus groups

N\

Regional focus groups

Semistructured interviews

Identifying challenges

The breadth of challenges identified
through stakeholder engagement was
distilled into five key challenge
themes

Quality programmes delivered
well

° Industry connection, voice and
role

N
\
1
1
1
1
1
1
1
1
1
1
1
1
1
I
7
4

4 )

Understanding
best practice

Aspects of best
practice in
vocational
education from
national and
international
models were
researched to
identify those that

might help
address
challenges, and tc
support the
development of
recommendations
- /

poTTTTTTTTTE T N
Recommendations {I Pilot projectdesign \:
Ten recommendations to address i Recommendations i
these challenges, combined with best . .0 /14 be piloted:
practice, were validated and H . e i
prioritised. The recommendations | e [EEmiEs) gnd i
were grouped into four key areas: | & Summary oflesign |
I recommendations |
i prepared fortwo i
1 examples. ;

Delivering learning

Industry connection Updated Rubrics \=
1
1

Food and Fibre CoVE
Vocational Excellende
Rubrics were i
reviewed and
updated with
additional best

The Steering Committee members

confirmed the recommendations,

prioritising them according to impact |

and effort. The recommendations wete e »

categorised into easy wins, projects i practices identified

and strategic recommendations. 1§ during this project.
N\

i ————

~

s’
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APPROACH AND METHODOLOGY

The service design approach guided the strategy for engaging with stakeholders. To gain an understanding into the orerngrindedssessment of
training, a survey, regional and online focus groups and subject matter expert interviews were conducted.

alr1SK2f RSNAE YR AyO0

world view. A A industry wide forum with 90 participants wine, arable, dairy farming, fruit and vegetable, pork,

|
1
1
1
1
1
1
1
1
1
1
1
1
1
1
i sheep, beef and deer framing, and seafood.
3
1
1
1
1
1
1
1
1

. . S
Service design / Stakeholder engagement e _ _ ™
. » Key stakeholder groups and industries were I
To ensure the project serves all To understand the current state (challenges and opportunities) of the - - - .
o . . i T identified at the start of the project .
stakeholders, the Hinepikorsarvice delivery and assessment of training, a range of activities were I
design approach was used. This service undertaken to provide opportunities to listen to stakeholders and The key stakeholder groups identified are; learners, |
design has been developed by KPMG understand their experiences. These included: training providers, employers and industry. i
to codesign solutions with A A national survey with 57 responses Identified industries for inclusion were forestry, grape a :n
|
1
1

Further, a set ojuiding principles was A A series of five regional stakeholder focus groups with 21 participant
created in a manner that honours and
gives affect to Te Tiriti o Waitangi

1
Best efforts were made to include a range of learners an

A Two online focus groups with nine participants training providers in activities. Similarly invitations to l

across the range of activities in the A Eleven semstructured interviews with industry subject matter contribute were extended to individuals and organlsatlon
oot and 4 by the Steeri experts to illicit further insights from across the identified industries in order to capture'a
project, and approved Dy the Steering R ] 1 range of views and needs. Targeted interviews followed
Committee. The principles aim to ) Aly AYyGSNDASS 6AGK YtaDQa Df20ot f' up to ensure coverage across the wide stakeholder | )
a dzLJLJZ N‘IJ UKS Ry OSY ] who highlighted some key considerations for the future of the sector : groups. i
FYR Ynulbdz2NI y3F Ay¥z2N and the subsequent training required ' ]
the food and fibre sector. _ . N e e -
h inciol 4t hel The understanding of the current challenges and opportunities wWas o oo oo oo e
€se principles were used 1o heip supported by desktop research, including a review of previous project 1 g i i i
L e ’ ements that were not included in the project
determine if the identified approaches reports and documents provided by The Food and Fibre CoVE, Muka Prol
were deemed to meet the Tangata and NZQA. The review did not include investigating individual

1
1
1
l
requirements of best practice. |
1 .
Further details of the service design i ssessment materials.
approach are in Section two of this

report. \ /

1
1
1
1
1
i
qualifications, credentials and programmes or training an
1
a 1
1
4
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APPROACH AND METHODOLOGY

The insights fronstakeholder engagemeritighlighted key challengesith current delivery and assessment practices, as well as areas of opportunity.
Recommendations were developed from these insights and aligmbdst practice

Identifying challenges

Stakeholder engagement highlighted a
number of challenges, many of which applied
across stakeholder groups and industries.

Challenges were noted through responses and
feedback from the survey, the workshop at the
forum and facilitated discussions at focus
groups (both online and in person).

Interviews provided opportunities to gather
further insight into the identified challenges.
Additional interviews were undertaken to
gather further insight into industries where
limited feedback had been gathered, as well as
gaining a better understanding of the needs of
an2NA f SIF N}y SN INERdzLJa &

These challenges were summarised into five
key challenge themes, refer to page 11.

Understanding best practice

The focus groups and interviews
provided an opportunity to discuss
strategies and approaches to
address these challenges with
employers, industry representations,
learners and providers of training,
andto clarifywhat best practice in
each case would be.

Desktop research highlighted
relevantbest practice aspects of
international and domestic models
for consideration when developing
the recommendations and updating
the rubrics.

Developing recommendations

From the challenges, best practice
and addressing needs of the future
learner, a range of actions were
recommended. These
recommendations were tested to
confirm they will meet industry
needs, are feasible, and adhere to
best practice principles. They were
prioritised by the Steering
Committee for their effort and
impact and categorised as easy
wins, projects or strategic
recommendations. Groups or
organisations were identified who
are best placed to take each
recommendation forward into
action. Recommendations and
learnings from the project were
incorporated into an update to the
existing higHevel framework@oVE
Vocational Excellence Rubrics).
Initial designs for pilot projects
were developed for two
recommendations with the
potential to be piloted or tested
with users.

Final Report

The recommendations to improve
delivery and assessment practices
are summarised in this final report.

This report includes:

A Confirmed recommendations to
address challenges that meet the
requirements of best practice

A A prioritised list of easy wins,
shortterm and longetterm
recommendations

A Pilot project design
considerations for two
recommendations

A An updated Vocational Excellence
Rubrics

A A full appendix with details of
each phase of work, survey
results and research summaries

13



Service Design approach

The following section details the service design applied to this project. The preparation of the service design
included:

A Summarising design methodology
A Detailing guiding principles
A Confirming stakeholder groups and identified industries

A Confirmation of the service design and approach with Food and Fibre CoVE and Muka Tangata




HINEPIKORUA: KPMG SERVICE DESIGN APPROACH

Hinepikorua is a service design approach that has been developed by KPM@ewigiosolutions with stakeholders amdtorporatesa n 2 NA g 2 NI

Recommendations were tested in
workshops with key experts to test the
practicality of application, if they would
meet the needs of stakeholders, and the

impact each recommendation might have.

comes life and wellbeing (ora)
were tested with the Steering Committee

to clarify details. Research was conducte
to highlight alternative national and
international approaches to similar

challenges and prepare recommendations

\. J

5

The current state and challenges identifie[

GASGPd® ¢KS YSGK2R2f23@ LI ASR 62N]J SR UKNRdAAK | Oeé Of (proverk) befol, 2l wasA T T ¢
applied across this 249Century Delivery and Assessment project
e T e e N
{ ‘l 4 1. Rongog Listen iy
: : A number of opportunities were providéal listen tostakeholders and
: I hear their views, with in person focus groups allowing direct
I : communication, while personal interviews suppdrgpen dialogue.
| |
I . I
: 2KEFET1TFOFdzl o 1
— 1 SO !
: an U0S Nery3a2z2 1F Y 5. Ka Org; Bringing it to life 2.a Il K& @nderstand
! an: o e . .,.K L3 I = Recommendations were refined and Focus groups were used to pose questiorls
1 an 0SS Ynudldz {l Yna - . e
I 08 YHaN® Y I prioritised through consultation with and capture insights and feedback from
: G o ‘ ' I stakeholder representatives, and small groups of stakeholders. Interviews
I T h listeni b ' summarised into pilot programme with subject matter experts helped to
: (OO TS englvga(rrgngo) e ecomiz designs and updated rubrics for clgrjjy urlderstaAnding a}nd explore Wlder 3
: ¢KNBdAK | 6 NBySala of application. SELISNASYOSaz AyOf dqzZRAY
I learners.
| knowledge I
| ¢ KNEBdAK 1y2étéﬁe3:é 6
I enlightenment ) 4. Mnramac Enlighten 3.a n U & Kizow
| CKNRdAK SyfAakKi3yys
|
I
|
I
|
I
|
I
|
\
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UTILISING SERVICE DESIGN TO ENSURE A SYSTEMATIC AND INCLUSIVE APPR

The service design and approach were developed and implemented to ensure solutions wleségreed with stakeholders and intégii SR an 2 N
world view.

A wellestablished process was utilised to determine the A number of guiding principles were identified that Applying Hinepikorua across the design states \
service design to be applied to this project. honour and give affect to Te Tirib Waitangi. These Opportunities to gather insights ambngo(listen) to

The process started with a summary of the design include: stakeholders perspectives were created through surveys, |n
methodology, based oHinepikorua,a service design approachA Kaupapa; being purpose led person forums, focus groups and personal interviews.
developed by KPMG. A Manaakitangapeople focused Toa Il K quederstand) challenges and experiences, focus
This approach aims to involve stakeholders in designing and z waroz creation of enduring solutio group activities were arranged in such a way as to clarify
NEOAS6AYI a2(dziA2yas Ayidsant OERVOEGRPRK " GENKBr 6 1 y i information gathered in the survey and forum and test
emphasising listening, understanding user need, and applyind Ahureac co-creation and collaboration assumptions, while personal interviews provided further
knowledge throughout the design cycle. A Wairorac Inclusive design details and helped contextualise this information.

¢KS {USSNAY3 /2YYAUGGSSQa &

The design states that were worked through and the activitieq:u” details about these principles and how thev were applied ]
Brincep y PPIEC tilised to validate the identified challenges and i (kraaw)

that supported cecreation are detailed through the diagram on .« in Appendix .

the following page. This starts with Rongo (listen), is followed by _ _ - _ _ _ that the high level findings accurately reflected stakeholde

all KA2 6dzy RSNE G FaynRigkatevg Kkad& € 81 RYPOFED! this service design is to identify solutionsiews.

(enlighten) and is evidenced through Ka Ora (bringing it to liféj)at serve all stakeholders. Workshops with key experts helpbthrama (enlighten) the
The vocational education framework should support all project team on current challenges and innovative approa

a0F1SK2f RSNBE YR AyOf dzRS (i K 8ppledbd ikdgsry particip&nts,(providing additimigal ingightNI R

Oy 2FFSNE AdzAlLR NIAY3I GKS | B@Hepibaddchfylbesepractiges.2 NA £ SR |y
Yool dzNFy3F Ay T Ky paRiesdozhgege With ¥\ § onoider representative group collaborated to refin

across the prOJ.ect were confirmed W'th the prolect SPONSOrsS, and prioritise the recommendations, with pilot programme
and are noted in the approach section of this report.

The proposed service design was discussed with Muka Tangditaw they might bé&a Ora(brought to life).
and Food and Fibre CoVE and confirmed prior to the project Vocational educational excellence rubrics were updated ta

E LJS

ches

R

e

designs being prepared for two recommendations to illustrate

\ commencing. provide an ongoing guide on best practice for the secty
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ldentifying challenges

The following section explores engaging with stakeholders to identify current challenges within the training and
assessment ecosystem. The perspectives of stakeholders were gathered from:

A A national survey
A In person and online focus groups
A Food and Fibre CoVE forum workshop session

A A series of senstructured interviews

A




FOOD AND FIBRE VOCATIONAL EDUCATION AND TRAINING

The current training system for food and fibre in New Zealand is complex, with training provided in a number of waysened tgliutors and
trainers, who are supported by a range of organisations.

The vocational education system is highly integrated ~ Examples of training providers include government funded The employer can act as a verifier to confirm learners ar
involving public and private providers and employers. ~ Polytechnicg ny b ¥ 3k ¢ h Qa >/ 2 YLISU SY | cdmpkdbhl WhiclliStheH Pafiddet by assesassessme
Blended, online, offjob and onjob learning models are establishments and Universities. can also be performed by a workplace assessor, or a rovir

all used assessog both will be registered with the ITO.

_ - : _ Tutors and trainers have multiple responsibilities
Formal vocational training for food and fibre can be delivered

predominantly by two modes, provider based or work based. TUtors a_rb‘?l?mpfloyed by tr?]ininﬁ |c|)crloviders who han the I Multiple key roles currently exist
: TR ; - responsibility of ensuring they hold appropriate credentials to

e bas:ed trglnlng 'S wherg SRS WY S I 6! P el S ey e APRToRT A i The Primary Industry Training Organisation (PITO) has be

campus setting with some practical elements (through campu@€liver training and assessmefiheir main role is to deliver ) ) . C

el 6 e EETEE i e e GyeEE), £ [ i clugand assess training, although they may develop course mateiR$ked with leading the majority of weblased training in the
g . . P y : y . and support programme development. New Zealand primary sector, Competenz (ITO) provides w

SUfiee seli;llrected IeafnmgA. iz Qrowder 1S responsible for L §pfia a0 (RPLs I based training for the forestry sector. Polytechnics offer

adzLIL2Z NI AYy I 0KS f Seéingyesdd a K S Recagmtion o eg@ Ny (RPlassessments are generally I o ' .

complex requiring competent practitioners to carry them out. E%Vgeét?%e? t;éammog.zB\c(th ITOdZ?T;I Sp cl)\ll)\/]tezhrrllcgs hag/ell
Tutors can complete recognition of prior learning (RPL) secondary schools offer provideased trainin
assessments, and sometimes undertakegmelment RPL for y P 9

Work-based training involves learners learning mainly in the
workplace, with the employer being the trainer. This includes
some seHdirected learning. There is often an-fb

component o this training which is delivered by a provider. . iqer settings. facilitating training including those who deliver formal

Support for the learners is provided by the employer and the o training that is not credentialised. Whilst rtammal training i

rovider Employers usually act as trainers in the workplace and may be . . : . )
p : . . . increasingly used, it is not a focus for this project or incent
supported by an ITO Training Advisor whose role is to arrangg

Schools also provide vocational education opportunities by Wi4ining and progress the learner. The Training Advisor will visit government.
of Trade Academies, gateway and Star programmes. Work  the workplace periodically to meet with the learner and support
based learning can also include pathways to work programmegeir progression or undertake assessments.

where providers help learners to find jobs and continue Iearninl_g . dvi the | dwill "
In the workplace. raining advisors may assess the learner and will provide

educational support to the employer.

g

ork

yysS

learners. This is managed by a course administrator in some There are also a number of other groups (often industry groups)

vised

\_ J
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FOOD AND FIBRE VOCATIONAL EDUCATION AND TRAINING

Programmes are created to achieve specific learning objectives in food and fibre sector training. The Tertiary Educatisgo@al@termines funding
for programmes based on industlgd recommendations provided by Muka Tangata.

ﬂ’rogramme design and certification is complex Funding for formal training Industry engagement \

Programmes are an arrangement of units of training that deliveunding is used as mechanism to increase the number of forrRgbd and Fibre CoVE invests, through research and innovation
learning outcomes and lead to a qualification or credential. ~qualifications held across the food and fibre workforce, which jggjects, in the transformation of vocational education and
Programmes are designed by provid@isey detail an area of focus for the government . training for Aotearoa New Zealand's talent pool, to enable the

requirements such as the types of delivery and assessment tha{ka Tangata makes recommendations to the Tertiary food and fibre sector to thrive.
must be undertaken. Programmes must meet the graduate Education Commission regarding which qualifications should Pfika Tanaata has a role to enaade with industry and direttl
outcomes detailed in the respective qualification or credentialpyrsued and to whagxtent Programmes leading to communic%tes with employers ?o %nderstand tra)i/ning nee(sz
and any other requirement/s identified in the qualification or - qualifications must be credentialised to receive funding, whichyka Tangata is tasked as acting as the voice of industry to

ONBRSYUAlt ® ¢ NE 3 NI Y'Y Sa Y dza il Brve wihoshbitiontd SrfuREpbbBirantm® dufafion dh&aS enable employers to meet their skill needs. Muka Tangata
Workforce Development Council (WDC) (Muka Tangata) andrequired quality of provision. Most programmes will have an  support the role of providers in the VET ecosystem by probiding

Wi LILNE JSRQ 08 biv! o element of user pays, requiring some investment from the  the sector with skills leadership and advice by developHigyfit
Qualifications, micro credentials and standards are reviewed {garner or employer. purpose qualifications and credentials, and by connecting jwith
designed by WDCs (Muka Tangata). This is done through and supporting providers to develop and deliver high q.ugl ty
engaging with collaborative groups of interested providers and programmes (through programme endorsement, site visits,
industry stakeholders, with further consultation. This is done -€arners can be independent or employed moderation, workshops and seminats)

both on a cyclical and risk based basis. Learners can enrol for training with a training provider like a SOMe industry organisations have their own training prOViIerS
New Zealand Certificates at levels 2,3 and 4 are the most widefg £ € d SOKYAO0X gnyl y3It 2Nt ¢9 kgpRed'S Gt & sAlK2dzi 6SAy3 SYLX

completed qualifications in the sector. Micro credentials are the food and fibre sector. To train with an ITO learners must be

relatively new to the education sector and provide for employed. Employers can enrol learners for training either in
employers and learners to achieve smaller-bized pieces of ~ their workplace or with a provider.
learning?

\_ J

Footnote: 19
2Tertiary Education Commission. (2023). Modes of delivénified Funding System. Retrieved frioitps://www.tec.govt.nz/vocationedducation/vocationabducation/unifiedfundingsystemufs/modesof-deliveryunifiedfundingsystem/
*Muka Tangata has provided summaries detailing some examples of their engagement work, this is detailed in appendix Il
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TRAINING IN FOOD AND FIBRE IS DRIVEN BY PASSIONATE INDIVIDUALS

The current success of learners in the food and fibre sector is largely down to the hard work of individuals supporénggledtheir industries.

Those delivering training in the sector are passionate  Supporting the learner as an individual is creating There are clear examples of good industry engagement

about enabling learning success for all stakeholders We heard about some great examples of providers and agencies

More than 90individuals attendethe Food and Fibre CoVE  Providing pastoral care for learners helps enable them to focugngaging with industry to better understand industry training
forum in March 2024, which was evidence of the interest in on learning, and feel supported to complete their vocational needs and working to implement changes to learning and
vocational education and training across the sector. training. The employer plays the main support role for learnerprogrammes to meet these needs.

During our focus groups and interviews we continually engag€kere are a number of training providers, employers and Two training organisations that provide forestry training

with passionate trainers and tutors who are working hard to industry groups who are supporting learners beyond their direexplained the process they have for connecting with local
share their skills and expertise with learners. training. Examples of support we heard included budget adviderestry companies, and the development or reinstatement of
transportation andsubstance abuse interventions. new training programmes that had evolved due to these

While there are areas of success in the current delivery and . .
interactions.

assessment approaches, many of these are due to providersin many cases this is requiring the support of the wider
using creative approaches to address inherent inflexibility in th@mmunity due to the lack of funding for support services for Food and fibre industries are typically rurally based, with
current system. We heard examples of trainers working with learners. learning being supported by other rural industries and
mdmpluals to support-thelzm to complete assessments prior 0 earners are being supported and mentored by people within professionals. During interviews and focus groups gxamples
heading offshore on fishingssels, to help ensure learners . . . . . were shared of support for learners and cross training

ble t ot their communities to succeed in training and in the workplace, unities bei ided b | brofessionals like bank
were able to complete programmes. and knowledge is being disseminated by community groups iRBPortunities being provided by rural professionals like bankers,

Conversations during research highlighted individuals who areatchment groups and- L#roups. Interviewees shared advisors, MPI and farm advisors.

creating solutions to serve the needs of their community of examples of senior and retired employees acting as mentors. The continual growth and development of vocational training
learners and local industries, many of whom are working (while somewhat disconnected) is evidence of a thriving sector

) ) ) When learners engage with communities through voluntary : . . .
outside of the current formal learning system. Interviewees . : : that is utilising new knowledge and skills to improve outcomes.
i _ work experience it helps create a sense of belonging and often
from Gidorne talked about supporting learners and

deploving th helo with cl tollowi | leads to employment or further training. Understanding existing challenges will allow the identification of
re ep oylr_lg them to help V_wt clean tp foflowing cy_c one_ potential solutions that can support best practice in delivery
Gabrielle in 2023, supporting them to learn new skills while

. . . . and assessment.
their current learning environment was out of action.
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ADDRESSING FIVE KEY CHALLENGES TO SUPPORT FUTURE SYSTEM NEEDS

Sakeholders engaged in this project identified multiple challenges faced during delivery and assessment. These cagdchetdititt key themes; the
flexibility of the ecosystem; trainer support; industry connection; application of recognition of prior learning and;uhedifood and fibre.

B Quality programmes delivered well

Future training systems will need to have flexible
programme structures and utilise a variety of delivery,
methods and assessment approaches, instead of relying
solely on historical teaching methods. This adaptability
will be crucial in meeting the evevolving needs of
learners, employers, and industries.

C Industry connection, voice and role

Future training systems need to bridge the gap
between industry needs and available training to
ensure that learners acquire the skills required by
employers. Consistent involvement should be enabled
in the development and review of programmes,
promoting a more cohesive connection between
stakeholder groups.

-

When trainers are required to not only teach but also
develop programmes, they might need assistance to
transition away from less flexible approaches. Extra

guidance will be necessary for trainers and tutors to

address the growing demands of learners struggling
with literacy and numeracy.

The process for recognition of prior learning (RPL) could
be streamlined to make it more accessible for learners
and providers to manage. Data should be collected to
determine the need for RPL, and to understand the
value proposition for RPL beyond far@rolment.

The framework for delivery and assessment must be designed to be flexible andkdaptdifectively respond to the
evolving training needs across the food and fibre sector. Current programmes should be enhanced by enabling the
efficient development of new training material that supports new skilldiketthe use of digital tools.

Limitations on how funding can be applied, and the
need for more funding was a common theme across all
stakeholder engagement. Like every other sector, food
and fibre would appreciate additional funding, but in
the current economic climate it is unlikely that more
funding will be made available.

The current funding model is in pockets driving
behaviours that are not supporting best practice in
delivery and assessment, and therefore fails to meet all
learner needs. One example is providers training
practical skills without the workplace context, that
would be best taught in the workplace.

Existing funding could be applied in a more targeted
manner, ensuring that it is available in the areas that
will have the most impact and be a mechanism to
support best practice. A number of areas were
highlighted that currently receive little or no funding
including RPL, pastoral care and trainer support.
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GREATERLEXIBILITY IS REQUIRED ACROSS THE TRAINING ECOSYSTEM

The training system must meet the needs of all stakeholders and increasingly needs to be more flexible, which is chatleinging current funding
model and structural constraints.

The current timing of training delivery is not always Delivery needs to be more flexible and in a format
meeting learner and industry needs. relevant and accessible for learndtlybrid learning
should be retained as an option fearners and
industry, however, this requires utilising the most
appropriate delivery method, including the use of
technology, that suits the specific content being
delivered. A one size fits appproachcurrently Funding is broken into in three components, delivery
dominates. (85%), learner (7%), and strategic (8%), with the mode ¢
delivery impacting the funding available. Funding is based
on a full time learner (or equivalent thereof).

Food and fibre training is currently funded by the unified
funding system (UFS), which is managed by the Tertiary
Education Commission, and funds providased study
at levels three to seven, and all indudbgsed training.

There is limited use of mic@edentials which is due in
part to the funding model. When new or modified
programmes are required it is taking too long to have
these approved.

The category of agriculture has funding allocations of

Conducting assessment well requires skill, and can be | Cultural and physical needs are not always being met, $9,978 for providebased training, $4,881 for extra
supported through verification. and in some areas not consider@there is frustration mural, $7,938 for worbased, $9,935 for p.a}thvv_ay to
Assessment approaches can fail to support learners to \thiCh hAas iz (sl off e t? disven/'gagefmerjt ?mongA Wovrkﬁand $1’54% for assevssment and verlflcaﬁlf)n. L
complete training, which is a key success measure and a2 YS_ anz Nk 7‘ y R dza UNE adl 1SKZiGgRSNE 283 RIRAYI a4 LINE A RSNA
funding requirement. appropriate cultural consideration and the approach to the more students that are enrolled the more funding is
engagement. provided, and heavily favours providsased training.

For a provider to claim funding at least 75% of the course
must be delivered on campus or equivalent, this could

include for example field trips. The remaining 25% is for
The following pages explore these topics in more detail. on the job training?

Footnote: 23
STertiary Education Commission. (2023). Unified Funding System: Strategic Component. Retriéxgd filomw.tec.govt.nz/vocationadducation/vocationaéducation/unifiedfundingsystemufs/strategieccomponentunified-fundingsystem/
NOTE Funding is current as at 2023. Funding allocations are per equivalent full time learner


https://www.tec.govt.nz/vocational-education/vocational-education/unified-funding-system-ufs/strategic-component-unified-funding-system/

THE TIMING AND LENGTH OF TRAINING SHOULD FLEX TO STAKEHOLDER N

The length and timing of training should be agile enough to adapt to the needs of the learners and support learner success.

Programmes should be developed by educators skilled ifraining timelines are not flexible

design and development Providers determine to some extent when training programmes

The programme design is key in determining appropriatenesd/d begin and end, but in practice the timeframes for delivery of
training for learners, and should consider the needs of industiaining programmes are heavily influenced by funding, resulting
while providing flexibility for learners. Providers developing in limited flexibility for the learner. It was highlighted in the focus
programmes should have a connection with industry to enga@goups that all students do not learn at the same pace and a
with employers and determine needs, Muka Tangata can number of things can interrupt individual learning progress

Currently, training timing and timelines can be
influenced by the funding requirements, which
require courses to begin and end witligrtain
timeframe. These requirements place pressure on
both the learner and the provider.

support providers to connect with industry. What is delivered (including personal lives) and the current structure does not Multiple stakeholders discussed the rigidity of the
through programmes in practise does not always reflect whattdequately account for these factors. current funding structure in terms of set timeframes
was endorsed by Muka Tangata or approved by NZQA. In the surveymost stakeholders agreed that the timing and for course enrolment, duration and completions, as

i hility length of the current training sessiosaot necessarily a barrier well as the rigidity of the unit standards that make up a
Some types of programmes offer more timing flexibility '¢N9th of . g . >ssarntly course with a low availability of miecoedentials.
than others to attending the training, but the design of training needs to

match learner need#\ interviewee in the beef sector . .
Work basedrainingis an industry training model (ITO) where commentedthati f S+ Ny Ay 3 Kb LISy a Ay rheyeeR N%/'QELFJ ba%eg aéncéwo[kal}aﬁed }\eynln%
an employee learns while working, with a focus on practical [ J§2 L) §Qa 26y GAYSE @ which impacts’both the learner and the employer.
skills.This type of training provides more flexibility of timing of _ The Tertiary Education Commission provides strategic
training. Work based learning incorporates hands on learnin I S,t"fll_(ehOIderS coIIe_cUyer agree thgre needs to .be more funding for specific projects including programme
and experiences and could have some off job learning fle>.<|k.)|llty in content, timing and duration when delivering development and maintenance and 1o address
components, as determined by the employ@airy and training. regional and national skill priorities.
seafood survey participants agreed that there is flexibility in the
delivery of their training, which is likely because it is work based
training, or due to the use of short courses.

There are currently challenges for learners to move

Footnote: 24
NOTE The sample size for both formal and Hormal learners in the survey was small and may not be representative of all lesepeappendix IlI for further detail on the survey results



TRAINING SHOULD BE DELIVERED IN TIMEFRAMES THAT SUIT THE INDUSTI (

The timing of training should align with the seasonal nature of the industry. Mreentials present a solution for learneasd employers, but are a
challenge to providers in the current funding system.

The timing of some trainings do not align with seasonal Low use of micrecredentials An interview with a forest sector expert highlighted that where
requirements Micro-credentials are small stand alone units of learning. The m|crocredgnt|als were not available, employgrs from forest:

, : \//}/ere enrolling students for programmes leading to full
The food and fibre sector operates according to natural could be a one off award or part of a longer course that leadsqgalifications
seasons, impacting both when learners are available for trainitig overall qualification. _
and when certain skills are applied in work places. Industry There are a number of micaedentials that have been Employers then withdraw the learner once they had compléted
participants in the focus groups commented that the timing OfdeveIOped for food and fibre training that are formally the required units of training.

some block courses should be reviewed. to bgtter a.llign 10 recognised by New Zealand Qualifications Authority (NZQA), Micro-credentials were preferred by many of the industry
seasonal requirements. For example training in animal body these must include an assessment component with the trainingpresentatives that attended focus groups. They were of
conditioning should be provided prior to weaning or mating. provided by an accredited provider. particular relevance for training at lower levels and especially

Furthermore, the survey highlighted that it can be challengingyjicro-credentials are a mechanism to enable learners to gainfOIr those who only want to undertake training in specific skills
to align the timing of training to learner needs in the pork  yglevant skills and knowledge without undertaking a whole and not sign up to a whole qualification. Providers in .focus
industry because of biosecurity restrictions. This means skillsgalification, and were frequently raised by focus groups. ~ 970UPS discussed the extra work created by the requirement to
are not taught at the right time to allow learners to apply and jicro-credentials are appealing to learners and industry due freapply for accreditation periodically (between one to three
LJN_J'_ OUAasS AYYSRAFGSte® ¢KAA @dAohél Huratioh of héBuige, refilRdddnRéirheNand ! Ye®s) a St ¥22R

participants. their targeted just in time smaller units of learning approach.

Arable industry representatives told Muka Tangata that the - \jicro-credentials present a challenge to providers who may not

seasonal nature of their industry meant that it was difficult to pe gple to get funding for a short term student. This creates

complete a qualification in the timeframe of a seasonal pressure for providers not to offer micooedentials and
employment contract. instead encourage learners to enrol for a whole programme
that leads to a New Zealand qualification.

Footnote: 25
NOTE The sample size for both formal and Hormal learners in the survey was small and may not be representative of all lesepeappendix IlI for further detail on the survey results



THE TRADITIONAL CERTIFICATE AND DIPLOMA MODEL IS UNSUITABLE FOR F

Creating new qualifications remains complex and resource intensive with timeframes impacting the implementation of negragrammes.

The process to create or change a qualification is Terminology is important in qualification applications

complicated and time consuming An interviewee shared an example of the amount of effort

The process to develop a programme leading to a qualificatiorequired to obtain approval from NZQA for a new programme.

and have it approved by NZQA is very challenging. The entire process required multiple submissions, and a delay

of several years, impacted when the new programme was

available to industry. There was an expectation that the

T LIt A OF yi a6SyR¢ (2 YSSOi (GKS FTNIYSE2N] 2F b®%v!o 285 K
several examples of the process for programme approval taking

Programmes are designed by providers, often following the more than two years from initial application.

identification of a training gap in industry. The provider needs Feedback from industry suggests that care needs to be taken
to seek endorsement from Muka Tangata so that they can apgl

I)(/)und programme development and approval to support the
for the programme to be approved by NZQA. : . .
prog pprov yNzQ use of flexible delivery and assessment. Language that is too

NZQA encourages providers to use currently registered
gualifications, before the provider develops a new programm
along with detail about the material that will be assessed.

(V)]
by

There are limited providers who have the resources to prescriptive can present flexibility in application challenges at a
undertake this type of work:he application process &onend  |ater stage. However, feedback from secondary school

or create additional qualifications is extensive, and agriculture teachers was that when NZQA were consulted,
resubmissions prolong the process. flexible delivery could be accommodated.
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DELIVERY MODELS NEED TO BE FLEXIBLE ENOUGH TO CATER FOR DIFFEFR

Delivery models should be flexible enough to adapt to both the learning style and capability of the student, whilst gelehvemng styles and literacy
and numeracy skills of learners continues to be a significant challenge for delivery and assessment.

Stakeholders explained that learning difficulties Intervieweedrom work-based training providers talked about Whereas, the survey found that formal learners strongly
including low literacy and numeracy continues to be a  the use of mentors to support learners outside of training to - disagreed that their literacy and numeracy skills are a barri
improve their literacy and numeracy. Other provider based complete trainingThe disconnect in views only adds to the
training organisations discussed being able to provide pre  complexity of delivering training and assessment to current
screening for learners and then support them with access to learners.

Stakeholders consider the increasing numbers of learners Witmeracy and numeracy software to practise with. This support is

low literacy and numeracy as a challenge to both to delivery ¢fot available for all learners and providers.

training and assessment practices. Many learners now require Core literacy and numeracy competency is declining
additional support from their tutors or trainers, such as having _ ) _ .

help to scribe an assessment, help with understanding a There is a disconnect between industry expected level Opteracy and numeracy skills have bswadily declining over

module or pretraining assessments to enable them to succeegiteracy and numeracy and the learners perception of the past fiveyears and are expected to continue to decline, -
requiring a rethink of how training is delivered and assessed in

Literacy and nummary challenges are impacting the progresstBeir ability the future.
learners and arplacingmore pressure on trainers and tutors. There is a disconnect between the core competency the
Due to differing learner needs, trainers and tutors are reqUire‘thustry is expecting of learners compared to the ability the
to provide bespoke delivery models for individual learners,  |aarners think they have. Many of the Rlearners in the focus
which is timeconsuming, detracts from the focus of teaching groups expressed concern about the low core competency of
the content and often requires skills and or technology that thg,5ners. Nodearners across the board (from polytechnic
;[Ja:ltrr]fe)rr ?nr ttrl::eolrc:ﬁol\]/\r/};agjmsti;izvrl\;h (tutor support is discussed  ytors to university lecturers) found learners Iltgracy and development of literacy and numeracy Skills. Example.s were
numeracy skills do not meet the standard that is expected. i an quring focus groups of certifications that do not include

There are foundational skills and learning that need to be in any numeracy or literacy modules.
place to support learners to succeed in training courses, the
RSt AGSNE Y2RSt akKz2dzZ R YSSiG GKS ySSRa 2F an2NR fSINYSNaRO®

significant challenge as learners amdovidersand
require additional support

Learners are currently expected to have base level literacy and
numeracy skills to complete training however there is no
consistent assessment approach applied to determine
numeracy and literacy levels. Training materials should include
relatable and industry relevant examples that support

Footnote: 27
NOTE The sample size for both formal and Hormal learners in the survey was small and may not be representative of all lesepeappendix IlI for further detail on the survey results



DELIVERY MODELS SHOULD BE DRIVEN BY THE CONTENT BEING TAUGHT

Delivery models should be flexible enough to utilise the method best suited to the content and to be revised in the fotuness any new
technologies.

The delivery model should be appropriate to the contentThey also discussed practical elements being taught in the

being taught and use technology appropriately classroom rather than efarm or in the workplace (the funding
model is driving this for providésased learning as they have to

There could be a tendency to adopt the latest technology or 68 GAYy Oflaaé Tp: 2F GKS GAYSU® ¢KS OfFaaNR2Y OLy AyO
move everything online. Trainers in the focus groups and bes[riIOS and class related activities )

practice caution against such a practice. Technology enables us

to widen considerably the range of activities that students canSurvey participants from arable and dairy industries both
use to learn, but these need to be related to the learning goal§trongly agreed that there is variety in the delivery of the

set for the course. Technology can be used flexibly to enable training, this includes a range of classroom, book, online and
learners to customise their learning experience. When matchéd-the-job learning. However, respondents from the pork

with the right technology, learners can learn in a way that bestndustry disagreed stating there is not enough diversity in the
suits them. delivery with theseparticipants agreeing there could be more

I , , online learning.
When designing course delivery models programme designers

and trainers need to be clear how the use of technology will Anecdotal evidence suggests residential training models such as
improve teaching and learning and remove barriers. In Taratahi, Telford and Cadet farms are successful, but expensive
addition, trainers and tutors need to know the different deliveri{p deliver and can accommodate limited numbers of learners.
method options available, including technology, of which the We have heard of the high numbers of applicants for Cadet
awareness and competency level is generally low (this is farm positions.

discussed further in trainer support).

Stakeholders discussed the disconnect found with some course

RSt ADSNE GHKSNB Y2Rdz S& 6SNB Wil dzAKG 2yt AySQ o6dzi 6SNBE NBIffe
just a camera recording a traditional classrdmased teaching

session.

Footnote: 28
NOTE The sample size for both formal and Hormal learners in the survey was small and may not be representative of all lesepeappendix IlI for further detail on the survey results
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FUNDAMENTAL SKILL DEVELOPMENT IS BEING SUPPORTED BY THE PRIVA

Challenges with literacy and numeracy is requiring the private sector to step in and support learners to succeed.

R g
P e e e e e -

c‘ N '3 . : -
The private sector is supporting the development of 4 _ ) E
[ Base literacy and numeracy levels may continue to

base skills for learners : _ _ o _
decline which may affect how training is delivered

Rabobank is currently providing financial literacy workshops }O'into the future .4

future farmers, along with basic budgeting, employment packs,\ e that 50% of year eight students are not at the

taxation and farm maths. | expected level in math&Approximately, 35% of 15 year

Miraka has developed programmes that focus on numeracy hnglds are at the expected literacy levels.

literacy, as the company viewed building these skillsets as al

foundation for other areas of capability building. But this is | Stakeholders highlighted the increased challenge of
relying on the private sector to support the development of ! delivering and assessing learners who have low literacy,
skills that should be learned through the school system. ~ ; nhumeracy and other learning challenges.

-

I
Stakeholders highlighted the increased challenge of deliveririg
and assessing learners who have low literacy, numeracy an

other learning challenges. :

There are workplace literacy and numeracy programmes Wh!Ch
are funded and delivered by accredited providers. These :
programmes can be delivered alongside industry training, with
the potential for the provider to contextualise the training to :
suit the skills being learned. For example spray concentratiohs

or paddock sizing.

Food and Fibr€oVHEs undertaking a project that explores
neurodiversity in vocational educational training.

Footnote: 29
4OECD. (2019). PISA 2018 Results (Volume I): What Students Know and Can Do. Retrigyed fromv.oecdilibrary.org/docserver/5f07c75én.pdf?expires=1716346708&id=id&accname=guest&checksum=1D2EFB6641 CFEA93741/5453 T

5 National Monitoring Study of Student Achievement. 2022. NMSSA 2022 Achievement Summary Mathematics. Retrigyved fromsaproduction.s3.amazonaws.com/documents/A3 NMSSA 2022 Achievement Summary Mathematics.pdf

SUNICEF New Zealand. 2023. New Report Card Shows That New Zealand is Failing its Children. Rettiswedh\fromunicef.org.nz/mediaeleases/neweport-cardshowsthat-new-zealandis-failingits-children
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HYBRID LEARNING SUPPORTS FLEXIBILITY OF COURSE DELIVERY

Hybrid learning provides a balance ofgarson learning to accommodate petr-peer and online learning to give more flexilyilitwWorkbased training
has an advantage over provideased training as skills and knowledge can be immediately implemented

Although hybridlearning should be retained as it meets Not everything is learned well on the job, there should be a Trainers and tutors emphasised the challenges in connecti
needs of learners and industry, face to face remaars blend of workplace and providéased learning. This concept iswith learners online and have commented in focus groups
RA a Odza a Sdemahayfd Infobnalyfearning on the food andit is difficult to engage remote learners.

The power of personal connection was reiterated by all FAONB aSOU2NFYENLSU NBASHNDRE R prefer some classrostyle teaching as it fosters
stakeholdersEace to face learning remaias important Online learning options provide learners with the flexibility theyelationships with the trainer and peers and allows the trair
training method, however, with barriers such as distance and '€quire to alleviate geographical barriers. In the survey, formalo adjust and tailor learning to meet the needs of individual
learners considered accessibility (distance, location, time off, students more easily.

internet, technology) more of a challenge than the +fiarmmal

learners, which is likely to be due their need to travel to P : -
Tutors discussed the challenges of presenting simultaneously {Q. i 4er |ocations. highlighted in the forum, survey and focus groups, and is an
learners irperson and online, and need additional support anc!o approach adopted inwy | ¥rd kvorkbased training. In the

technologies to improve delivery. All stakeholders agreed thaf-orum attendees cautioned the overuse of online platforms likeirvey, peeto ¢peer learning was ranked as very important by
zoom and teams as it reminds learners of the pandemic, instdaath learners and nctearners.

suggesting these platforms be used as supplementary OIOﬁon%’he completion success and capability uplift of learners in

Some survey respondents from the wine industry gave an  oher than a main channel e _ _ >
example of hybrid learning that works well. This weltimed ' programmes adoptlng mcluswe group Iearnlng models indicates
in-person residential block courses to teach relevant technicall Ne survey highlighted that not all industries use online that programmes which consider manaakitanga are more

learning. For example, in seafood where much of the learningssccessful and support lifelong learning, build communities and
on-the-job and assessment is best undertaken in the workplagetain talent in the sector.

the use of technology in this environmenlinisited. A seafood

industry focus group attendee highlighted that the ability to

have remote trainers for some training significantly reduces the

cost for workbased training in remote locations.

important delivery mode.

work commitments there is also a requirementr@mote or

online learning. The importance of pedo-peer learning was constantly

online learning needs to be well designed and delivered.

and practical skills with specific work placement hours post
training, and feedback and assessments supported by
supervisors or employers.

Footnote: 30
7Food and Fibre Cove. (2023). Nesrmal & IAFormal Market Research Report. Retrieved fnoims://foodandfibrecove.nz/wizontent/uploads/2023/08/NonFormahFormalMarketResearciReport.pdf
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FOCUS: FORESTRY SECTOR

The forestry industry is an example of how different industries require unique approaches in the delivery of trainingeasnlesds

¢tKS T2NBadINR AYyRdZAGNE KlFa | KAIK SNEBhEDBRE Sy
Fff bS¢ %SIftlyR O2YYSNDAIE FyR yIFiABS F2NJ
A number of industry training providers talked about the unigue training challenges posed, by
forestry including; remote workers, connectivity and the rapid adoption of new techniques'anc
technologies. Despite these challenges there are good examples of plmasaertraining

where strong industry connections ensure skills that are taught are relevant, and learners can
practice those skills immediately in their workplaces. Forestry experts said their industry is vel
distinct from other industries in the food and fibre sector, and grouping training under food an
fibre is over simplistic and not useful.

Training models that mirror what happens on the ground with production crews are a preferre
approach for forestry. They introduce a collective training approach where the role of the train
moves to the individual with the most knowledge in the specific skill, rather than expecting on:
trainer to be an expercrossall areas. Assessment can be undertaken within the workplace by
assessors who can judge competence at an optimal performance and work ready level. "% :

It was the view of some contributors that forestry workers want qualifications to advance their, $aa . ' u < (d
social position and increase rates of pay. Wherskiles and informal knowledge of experienced 2 . v - 'o
workers are not recognised it leads to inequities in the workplace. These include experienced = > o J -y

workers without qualifications being expected to train and assess other employees for b ‘ \é
jdzt t AFAOI GA2y A ( KévaEntrBndsddeancing eate@<fasterdharmseSpeerienced’ ol
workers Muka Tangata highlighted that forestry employees often spend long days together in , “
crews, team culture and teamwork are essential parts of forestry workelp@iedj. ' ‘

Footnote: 31
8h AMouat n PSOHANHOOD® bl GAZ2Y It an2NR CENB@daNEbregolieNdAln® @Eet/upiomds/A0®3/08/Sdh MFnShBSHRIM A INERYSearciReport.pdf
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ASSESSMENT IS INFLEXIBLE AND DOES NOT SUPPORT LEARNERS

There are a number of barriers to adopting a more flexible assessment approach including the challenge of assessing niearsote koge cohorts,
and a tendency to default to traditional paper based approaches.

Barriers to good assessment practices There appears to be limited flexibility in some assessment  Written assessment present an additional learning barrier to
practices across the food and fibre sector. In some instanceslearners who struggle with literacy.

Some barriers exist that limit the application of good this is due to how therogrammeis interpreted, if for instance

assessment practices. Trainers highlighted in the focus groupg, : : . The increased diversity of learner needs is requiring new

) e terminology in the@rogrammepredetermines how . .
that they have been unable to effectively assess learners dueé[gsessment Sr)(/e writttn gnd theiocarried out approaches to assessments to be applied, some of which
challenges like distance or a lack of capacity. ' cannot be adopted due to prescriptive assessments. Trainersin

S e i industries like f ‘ _ . Other examples seemed to suggest the tendency to use writtéscus groups felt that the design of assessments was not
OME remote fearners i INAustrnes fike Torestry require roving, oo ssments as a default practice, particularly when trainers keeping up with the needs of industry and learners, and that it

r ravel long distan ites in order ndertak . . :
assessors (o t, a ,e ong distances t,o sites in order to unde t@%re uncertain of how assessment methods would be was resource intensive to create good assessments.
assessments in situ. Workplace trainers often have large Iea”ﬂ%rrceived during moderation

groups they are responsible for, with horticulture being an
example, with all learners undertaking the same technical, but
repetitive task. The trainer lacks time to assess all learners

individually due to their own workload and the short season.
While good examples of assessment practices have been

reported by Muka Tangata, the overall feedback from the focus
groups was current assessment approaches are too prescriptive
One interviewee talked about over assessing creating a burdexnd constrictive. For example, learners having to collect real

for the trainer, whilst another mentioned excessive use of time data measurements to complete assessments, which can
workbooks requiring extra marking time. be heavily impacted by seasonality. In some instances this
delays assessment by up to a year while the learner waits for
another season to collect more evidence.

Some current assessment practices are inflexible

The employer can support assessment by undertaking
verification, which a professional assessor can then review.
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RELEVANT SKILLS AND KNOWLEDGE ARE NOT BEING ASSESSED

What is assessed should reflect the desired skill or competence and focus on practical demonstration rather than wstten skil

Assessing relevant skills and knowledge Timing of assessment Ways of being assessed

Current assessment does not always reflect what happens inWe heard from some agriculture in schools tutors in focus ~ Assessment measures learners understanding of new conc
industry or in practice. Dairy industry focus group attendees fgltoups that they were required to undertake assessments  and provides an opportunity to demonstrate skills. Howeve

that the assessment should focus on the desired competenceduring teaching hours but were unable to be released, someassessment practices are more onerous for the traine
outcome, and believed there should be a reshaping of suggesting more flexibility around assessment timing is requifed example, orahssessments can be burdensome to mark
assessment design. by those schools. the technology may not recognise accents, and so be unakt

assist. It was also mentioned that physical workbooks are t

There were examples that the currestandards do not always Many tutors highlighted that there is limited flexibility for i
consuming and onerous to mark, we heard of examples of

include all tasks expected learners in some industri¢i®r learners to undertake assessments if they are not ready. If Ultiole 20 bage Workbooks beird required for some lower
example, forestry loading or body condition scoring for sheeplearning is not completed within a certain timeframe it can : Ip i P t'g greq

beef and deer). impact the training providers ability to secure funding. evel qualincations.

Thesurvey suggested that friahd vegetablsector The impact of assessing early can be that learners have to

participantscollectively disagreed that assessment tests the repeat the assessment or theg not successfully complete
skills taught in the training and are the right level of difficulty. their programme. This impacts both their learning experience
Seafood strongly agreed that the assessments reflected the and the providers funding.

training.

Many stakeholders reiterated the importance of taking
assessment back to the demonstration of skills and not an
administrative function of collecting evidence. This could be
achieved through using naturally occurring evidence as
assessment, including on the job demonstration, video or photo
evidence.
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ASSESSMENT APPROACHES NEED TO ADAPT TO SUIT LEARNER NEEDS

Increasing availability of technology is supporting learners to provide a range of evidence for assessments, but apmedtihbs npdated to enable
these new techniques to be utilised.

Changingassessment practices In the survey, there is a discrepancy between learners and norhis may also be due to the way in which the programme i
: . learners regarding the importance of assessment support  interpreted. Muka Tangata piaoderates assessments agair

New approaches to assessments are being developed |nclud|nr% . . o . . . .

_ , - provided to learners, with learners not considering it as programme requirements and could provide assistance in
voice to text and photo evidencehe willingness to adopt new . .

. . " important as nodearners. assessment design.
delivery practices and additional assessment metkiods not
appearto be consistent across all trainers. We heard about ~This may because half of the learner respondents were Many nonlearners reiterated the importance of working with
assessors who preferred to rely on pafmmsed assessment undertaking formal training at University and therefore need employers to build the capability in training and assessmen
approaches. less assessment support. The practical execution of a task should be repeatable, so « !

. . . L ; .. require multiple assessments to evidence this. The employt
In an interview witlBeef and Lamb they highlighted the level oPastoral care, pego-peer learning and mentors are providing g P L . ploy
well placed to determine if the learner is task capable and ready

neurodiversity in farmers. Approximat&§% of the workforce additional support that is helping learners succeed. Capstoneto be assessed. and can act as a verifier. Workolace learming has
in New Zealand are neurodiverse which means they require assessmentidentifies the completion of training, while ’ ' P g

alternate delivery and assessment approaches. Challenges assessment through the learning process can support learnefd" advantage in this respect.
include dyslexia and ADHD, with the practical nature of the to embed understanding and to become self regulating.

sector appealing to these individudls.

Improving assessment requires more than simply supporting \yqrking with employers and industry is critical GLO A& AYLRNIFyG G2 KI 38 NB

assessment, and should include understanding of the L styles and approaches within cohorts, to adapt learniny

programme and pedagogical, along with subject matter Th.e feedback. from the focus groups suggests |t.|s difficult to 1 NEA2dNDSa FyR FaaSaaYSyid NB:

expertise of the assessor to respond to the learners needs. Write appropriate assessment that is relevant to industry. The I

Assessment approaches are not currently applying flexanility current assessment practice was described as prescriptive ard :

this is impacting both learners and trainers, who require morg/ritten by people who do not understand the nuancesinthe | ¢ [ S NY SN& gAff aKFINB KL G R2
primary industries. : 0KS NRAIKG sLe a2z oS deé i

I I

i

—— e ——,
-

support.

Footnote: 34
9 Diversity Works. (2022). Neurodivergent workers overlooked in New Zealand. Retrievigd fronivergent workers overlooked in New ZealdbiversityWorkédiversityworksnz.org.nz
Note: The sample size for bdtirmal and norformal learners in the survey was small and may not be representative of all lesereappendix I for further detail on the survey results
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CULTURAL NEEDS ARE NOT BEING MET FOR ALL LEARNERS

| dzf G dzNJ ¢ YR LIKe&aAOlFIf ySSRA IINB y20 FRSljdzridSte O2yaiR&NBawtrdinhg ( K |
models has been shown to benefit all learners.

The system is still biased towards Western and There is provision in the framework, and targeted Physical needs are not often considered

traditional teaching practices AY ®§ au YS y UXZ 0dzt AYUSIANIUA a/ﬁflem%gncoﬁra{be% NhAverdatbrafolit r%é%tﬂgsthe |oh§//
Ly i SNIA S 6 Badérsaidkorganisaiond in the industryculture in practice is low needs of learners, there was limited discussion about this t
included those who have a deep understanding of the The NZQA framework should equip all stakeholders with the Focus groups talked about the need to set tasks and

4dz00SaaFdA StSYSyida FT2NIGNIRFAFE byRNRNA ORY 83 5 N&A R & KIS & a ASRANenSIoRIIRIGINTennersphygorimneedss 4 3
the current earning and assessment .fram.ework is bi.ased YEAYAUNBIY FYyR anz2NK tSya 2Eudd lcdVAhdtehdy a&rd.sgtra#nﬁ‘lé‘pﬁ'cﬁliéeYs%éf ¥
towards western culture, based on historical educational together. In order to achieve this the interconnectedness and sometimes low.
frameworks and lacks a holistic view of knowledge sharingandy Gt SNRSLISY RSy OASa gAGKAY an2NAh £ SFNYySNI £t SR FLILINRI OKS&a 'S
learning. be adequately incorporated into training. TEC indicated in 2020 heard from trainers who struggled to integrate appropriate

- . li ia intg traii essi andrgthgr I
CNEY | an2NRk Odz Gdz2NI t OASé ﬂNﬁ %XW%HNJK}{&?% gEUK P %ﬁf%%gﬁ%}ﬁg a trpmingrsessiopsRandraingre whilelly 3
whilst acknowledgintyiakanateina, that individuals can play U NE S U S RMukaNh dwhas};ttendees and mtg\/ﬁfii‘zf\f%{gﬁs alner\;dztlc;\?rl:]proli/eK s
the role of learner and trainer intermittently, depending on the Zy RSNL 1Sy i-2entdcquadtid@hibid modetd. NA

_ cultural understanding and upskill trainers to acknowledge and
circumstance and skills required at any particular tithere Stakeholders are feeling frustrated meet the cultural needs of leaners.
was discussion in the focus groups around how the current

FLILNE | OK R2S4 y2i O2yaiRSNI 3 HuamRs erq%?rtlﬁ el Y '”:Wei"eeﬁ(i'“%tg 2 1ack & ymproved outcomes are possible
e rom industry support

ducatediny | KI y3F w825 YdzNI Y dzlJSTPRMSEPN d'éi'on L )
educated in y w z z org anlsatf;'gns They omtf to difficulties in identifying the & I 2NA £ SENYSNAR |+ NB -bdSelagdl y RA Y 3

Tangata Whenua groups have their own systems for knowledggrect individuals to connect with in these organisations. Thisstéengthsbased training approaches and-thre-job
sharing which is not a structured delivery model but meets  contributing to participation fatigue from this stakeholder grougSsessment. The completion success and capability uplift of

needs and is culturally and regionally appropriate. one of whom pointed out during an interview that there is no learners in programmes adopting inclusive group learning
an2NX 2NBFYyA&lFGA2Y NBLIND &Sy fhedglsindigates yrat grogrammes vhiSherRNgider 3 NR dzLJ
project. manaakitanga are more successful. Interviewees noted training

Ad oSttt NBSOSAQPSR o0& an2NR S|
by peers or those perceived to have mana, who might be rural

professionals, or Tangata Whenua groups.
Footnote: 35

102 2 N]) F2NOS 5S8S@St 2SSyl [/ 2anfidpdctibes and medelsiRetrigyvetyGoinS : AnduRadzigatam/2ubtkssfmaoricentricpracticesand-models/
Note: The sample size for bdtirmal and norformal learners in the survey was small and may not be representative of all lesereappendix I for further detail on the survey results
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WITH GREATER COMPLEXITY IN THEIR ROLE TRAINERS ARE SEEKING MOFR

Trainers and tutors have to navigate the use of technology, modify delivery and assessment approaches to support learaed peadde pastoral
care, and find it challenging to consistently assess learners.

1 Course content and design

.

Tutors are typically employed to teach specialist
subject areas and are best placed to focus on delivery
and content and not course design which is the
responsibility of provider management.

With increasing use of technology, tutors need extra
support to improve digital literacy and to be
adequately utilising appropriate tools.

J

2 Supporting complex learner needs

Tutor and trainer support needs to be provided to
enable them to better meet learner needs, including
literacy and numeracy support, and assistance with
language barriers. Meeting the neurodiversity needs
of learners is requiring tutors and trainers to consider
different approaches for delivery and assessment.

. J

3 Consistency and competency of assessmen

There is a lack of consistency amongst trainers and ':lor

when conducting assessmentmployers may be bette
placed to verify the competency of learners, and can
collaborate with providers to help ensure assessments
consistent and assessing relevakitls.

4 Pastoral Care

"® their wider communities and private organisations.

5 The demand for learner pastoral care is increasing.

To adequately support individuals and enable their
success, providers are having to seek the support fra

m

The following pages provide more details about each of the above areas.

Footnote:

3Tertiary Education Commission. (2023). Unified Funding System: Strategic Component. Retriéwgd filonmvw.tec.govt.nz/vocationséducation/vocationaéducation/unifiedfundingsystemufs/strategiccomponentunified-fundingsystem/
NOTE Funding is current as at 2023. Funding allocations are per equivalent full time learner

Through the Unified Funding System the TEC provides's
pool of funding to support all learners, particularly those

who have been underserved previously by the
education system. The fund recognises that to meet
unique learner needs there will be costs involved in

adapting delivery and assessment, as well as to provide

the additional support requireé.

Training providers can determine how the funding is
spent, with the minister asking providers to
demonstrate results and focus on areas like racism and
bias, improvement to learner feedback mechanisms,
supporting access to wotdased learning and ensuring
training meets all stakeholder needs.

The funding varies depending on the learner group
which is listed as learners with low prior achievement,
RAA&AlI0f SR £ SIFNYSNBZ an2NX
YR an2NR YR tI OAFAO St

Eighty percent is paid to providers in monthly
instalments, with the remaining paid based on agreed
provider performance indicators.
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TUTORS AND TRAINERS NEED SUPPORT TO DELIVER A QUALITY LEARNER

In order to deliver a quality learner experience tutors and trainers are now expected to be digitally literate, and oiggradddeliver foundational
training that is outside of their expertise.

9 Course content and design

Tutors and trainers are employed to share specialist Digital literacy is essential for trainers There are opportunities for training providers to share

knowledge The delivery of training is increasingly including digital information and collaborate

There is a current lack of trainers and tutors in the food and components including virtual presentations, recordingof data{ 2 YS LINBR INI YYSa KI @S 0SSy
fibre sector with the range of specialist skills required to ensufnd information and the preparation of online assessment  in the primary industries, a process which incentivises
high quality delivery and a great learnfigg LIS NA Sy OS MRigrR) n1 2y 3t o collaboration and supported consistenclgeother process

1M pasaniep sawwelboud Aend

Tutors in vocational education have often come from roles in We heard examples of frustrating experiences that learners h@ere training programmes are owned by those who deve

industry and are empioyed by training providers to share the”\/\”th tutors unable to manage teChnOIOgy, and from tutors Whéhem’_IS not encouraging collaboration. Examples were givs
material that has been developed and could be repurposea

expertise and practical knowledge with learners. struggled to dightise material then used as qualifications by other providers instead of

We heard about challenges thaainers and tutors face The adoption of new technologies and blended training is  jnyesting in developing new material, along with material that
including the expectation that they undertake activities that argequiring trainers and tutors to upskill, something that they  gjts across sectors and could be shared and delivered by

not in their core skill set like supporting the developing need time and support to achieve. centrally located appropriate experts. These experts might be

programmes. The development of the programme is the  wjithout adequate support for trainers and tutors and personag¢mployed by an organisation or be agnostic.

responsibility of the provider, and it must pe fit foi purpose andevelopment opportunities they will be unable to continue to A good example of this is Horticulture and Agriculture Teachers
designed in such a way as to support flexible delivery and  support learners in the holistic manner which is required.  association (HATA), and the primary industries polytechnics and
assessment. Focus group attendees spoke about the challenge !

of delivering core training modules, like accounting or o support this, Food and Fibre CoVE is collaborating on a tutors association (PIPTA) that shares resources and approaches
management which were not in théir general areas of expertifi09ramme wittiThe Construction and Infrastructure Centre off to training in the food and fibre sector.

Vocational Excellenc€¢nCoVE) to support trainers and help \ye also heard from the wine industry how a strong

Supporting tutors to deliver within their areas of expertise is  gevelop capability. collaborative approach with Primary ITO has led to the
likely to have the best outcomes for both the trainer and the development of fit for purpose training programmes

_ : ( e Fopdzi 0KS LIND NI GABY 2F hiSkOKS
the courseExamples of good trainer support included the usq S G2 RStEAOGSNIF miatg)r(}isgaélry a glwgﬂgn 8t\geﬁ[jlf s group
of a lead tutor for each course or level of training. L i o e s e e e e e e e e e e I "attendees highlighted the importance of opportunities for
educators to connect and support each other.
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TRAINERS ARE SUPPORTING COMPLEX LEARNER NEEDS

Learners are requiring additional support from training providers to help learning challenges and language barriersa Bngpextroften falls to the
trainer to provide.

g Supporting complex learner needs
Food and Fibre workers can be neurodiverse thinkers Language barriers Predominantly notfiormal training is currently being used fo

. i ) . . . . RSE training since it is more responsive and addresses the
In addition to literacy and numeracy challenges (discussed =~ Some industries are more impacted by language barriers tha?or industry to have workers trained as efficiently as possib

previously in flexibility of delivery models) some learners are others, industries that particularly mentioned challenges Were 4 work ready
neurodiverse thinkers. Stakeholders in the focus groups ~ Pork, seafood and horticulture. Some training is provided in '
explained that these learners can require additional support other languages, but generally training and assessment is onfyocial governance suggests that for the New Zealand food
from tutors or trainers, or varied approaches to delivery and presented in English. Some provideased training facilitated ~ fibre sector to act as good global citizens we should formal
assessments. the use of te reo for assessments, but often the marking of train these workers so they return to their home countries
these assessments is delayed while an assessor competent iadditional formally recognised skills.

rgo and the subject matter is identified.

1M pasaniep sawwelboud Aend

Examples adidditional support we heard wetaving a tutor
scribe an assessment or provide more support to understand
training module. Meeting the range of needs across the learnéréarge number of employees in the food and fibre sector have

isplacingmore pressure onto to trainers and tutors. English as a second language, with significant numbers coming
from Pacific Island nations, South America, and the Philippines.

Language barriers can make assessments challenging for these
employees.

All respondentin the survey said that they thoudlefarning
support was highly importanBoth formal and noformal
learners collectively prefer to have their tutors or trainers

available to support them when completing assessment.  The recognised seasonal employer (RSE) scheme allows
employers in certain industries to recruit a number of workers

from overseas, usually the Pacific region. RSE workers were
%istorically formally trained, but this requirement has been
removed.

Diverse learning needs require a range of approaches, tutors
and trainers need support to manage additional learner need
and consider how to best deliver content and assess

understanding.

- . . Some focus group attendees said formal training for RSE
The survey results indicated academic support was important . . . : .
. o . : workers was still applied by larger organisations in areas like
including timely feedback and guidance from trainers and

tutors horticulture for key competencies like health and safety.

Footnote: 39
NOTE See appendix llI for further detail on the survey results.



MENTORS PROVIDE VALUABLE SUPPORT FOR LEARNERS

Mentors can provide additional learner support, provide valuable alternative perspectives and remove some pressure @n trainer

9 Supporting complex learner needs

Support can come from mentors

A number of focus group attendees and interviewees discuss
the support that mentors are providirigr learners.

Sometimes the mentor was from within the workplace and he
more experience that they could use to support the learner. |
other instances the mentor came from the wider community
and were able to independently support the learner, which
removed some pressure from the trainer.

C2NXIEf t8FENYSNE Ay (KS adNI i s \ -
was important, which may be due to these learners are not & - o i o
requiring additional support. The ndormal learners perceived S
mentorship to be somewhat important, suggesting they enga
in onthe-job learning where mentorship plays a more
significant role.

1M pasaniep sawwelboud Aend @

Focus groups and interviewees talked about the role mentors %
can have in supporting learners with literacy and numeracy
challenges, where the mentor can work one to one with the
learner in a more personal way and help retain dignity and
privacy.

Footnote: 40
Note: The sample size for bddrmal and norformal learners in the survey was small and may not be representative of all leseeeappendix Il for further detail on the survey results
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COMPLETED ASSESSMENT IS OFTEN NOT SEEN AS A MEASURE OF COMPE

Assessment success is not always resulting in competency in the workplace, with learners unable to reliably evident®omee bkitk at work.
There are challenges with assessment being carried out before learners are ready, and learners needing extra supp@asasnrena

e Consistency and competency of assessment

Accuracy and repeatability of assessment competency There is a general consensus that assessment should happeat the focus groups it was suggested tihaustry or employers
with a degree of trust, requiring a relationship to develop are often best placed to assess learn&te employer can hel

Learners are assessed in order to evaltiz# understandin . . .
. . 9 between the trainer/assessor and the learner. confirm if the learner is ready for assessment and then
of the theory or practical skills they have been taught. In

addition to providing feedback to the learner about their Assessment could be from provider based tutors, work basec!Stermine if the task was completed at a competent level,
progress, a successful assessment provides evidence neces$Eers or registered assessors who may be from the workplaée' verify the competence of the learner with the assessor
to complete the formal training or a roving assessor making the final decisions, however this adds to the worklo

for employers.
While survey results suggest assessments are testing the rigtf both the survey and the focus groups, the lack of consistency wased traini tcan b ed out
things, there is concern that learners are not returning to theifetween moderators and assessors and training providers wauring workbased training, assessment can be carried out |

. . ST . work place assessors, provided they are registered. We heard

workplaces able to reliably and consistently perform the new highlighted. Muka Tangata provides support to ensure ¢ P colace t P! H hyld " g tes in th
skill. This was confirmed mdustryattendees who discussed ~consistent delivery and assessment practices, including onlinga some W?jr place ragnersv_\; EI old otherro eshm ; E .
. . . : : usiness, and may not be available to assess at the right time,
issues around the levels of competence seen in learners, whiefPfessional development seminafs. _ y _ g
was partly due to assessments not reflecting real workplace ) _ due to their other workload&Vorkplace registered providers

_ _ _ Some roving assessors are paid based on the number of include Competenz and Primary JT@o can conduct
scenarios of pace and complexity. It was particularly noted fog,ccessful assessments, so are likely to time visits when the AssesSments
provider based assessments, discussions in focus groups  numper of students judged ready for assessment is at its '
suggested that training delivery fully off the job cannot deliverhighest. The level of funding for providing this service is low, ls8arners sometimes need support to complete

1M pasaniep sawwelboud Aend

fully competent workers. noted earlier in the report. assessments

Individuals tasked with assessing learning have differentrnis payment approach could impact assessor behaviour and®s with delivering training, literacy, numeracy and language

approaches which is impacting consistency results in pushing learners who are not ready through barriers can result in learners needing additional support from

Providers noted the lack of specialist trainers and assessors iﬂssessment.s, am- some caseslelay the as;essment of other flssess%r.s to complete ?ssessr?ents. Thl.:t;hmay bT t;elp with

the industry, with the pathway to becoming a specialist traine}earners until a viable number of learners is ready to be ranscribing responses to questions or wi .comp eting
assessed. workbooks. Focus group attendees fak tvaried types of

not particularly clear. _ . :
support provided can impact the consistency, and make

assessments challenging to moderate.
Footnote: 41

11 Workforce Development Council. (2024). Online Seminars for providers and schools. Retrieved<ramukatangata.nz/provideprofessionatevelopment
Note: See appendix Il for further detail on the survey results
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STRONG PASTORAL CARE IS A SIGNIFICANT FACTOR IN TRAINING SUCCES

To adequately support learners to succeed, wrap around services including pastoral care are required, however thisreoereedyimited funding.

a Pastoral care

Learners are requiring more wrap around support Providers are requiring support from communities to
c(l)?quately provide pastoral care

A larger number of leamers across the sector are young, 509 Interviewees told us that pastoral care was not adequate
an2NX | NBandzyaReSiplan ingreasing number of the€hallenges with lack of funding for support and additional funded and is an area that requires additional resource.
food and fibre workforce. These learners need additional ~ demand on trainers are seeing providers and employers reach pastoral care is funded through tiearner portion of

pastoral care and support to enable them to learn and perforout to wider communities to support learners.

provider funding (7% of total allocation).
well in the classroom and workplace.

In some instances this is connection to a mentor external to the
Horticulture industry representatives told Muka Tangata that training provider or employer, while other examples included
many entry level positions do not require skills or qualificatiomselying on the goodwill of private businesses to provide

with employees coming from all backgrounds often with limitéaidgeting or nutritional advice to learners.

academic or previous work experience. C22R FYR CAONB /2+9 O2tf+Fo62NI 4GSR 2y ' 12y3F t+F&aAFALF
Models and pilots have been developed that incorporate Horticulture Programme which included strong elements of

aspects of pastoral care in other Food and Fibre CoVE projguéstoral care. The value of the outcomes was estimated to be

including residential and group training. This good learning upwards of $4,000 per learners for the first year following the

support is being shown to improve completion rates and completion of the programme, with a cost benefit ratio for the

personal success post training. programme of 14:12

LY idSNIBASGA asédiandpnovidehsedaraindds
gave insight into the types of pastoral care that is provided to
learners. The training programmes at these providers are open
to all individuals in their communities, with their training
approaches focused on wraparound high care models that
focus on service and support. This is particularly required in
pre-employment programmes, where learners might have
limited life skills.

Footnote: 42
12Food and Fibre Cove. (2028kongouspilot evaluation report. Retrieved fronitps://foodandfibrecove.nz/wigontent/uploads/2023/07/Akongoupilot-evaluationreport.pdf
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GOOD EXAMPLES OF PASTORAL CARE ARE ILLUSTRATING WHAT SUPPOR

A range of supports are needed to help learners access training and succeed in learning.

- = '
@ Pastoral care - p.’ B ,'f ‘..'d: ‘; ..“
__ ——_ W R .
, Examples of good pastoral care ~ ‘

| . -
One provider talked about the self management skills the‘it \
learners are taught alongside their skills training through:a

wellbeing support programme. I .
I -5

Learners in this short course are supported with transport tc
training, nutrition advice, community connection and wor
SELSNRSYOS ta ¢Sttt a NB2| .
and haka. The course culminates in a graduation where |
tSFNYSNB RSEADGSNI I LISNF 2 Ny
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I Another provider talked about providing transport and meal
: for learners, with trainers supporting learners in other :
: aspects of their lives including gaining driving licenses, !
I reducing drug use and dependency and budgeting advic
: employer who operated a woikased training model

I
I
I
I
I
I
I
I
I
I
I
\

provided similar support to their employees.

This extension of trainer and tutor support is helping kee
learners engaged and supporting them to succeed both
within training and life.

The programme is seeiag increase ikompletion and
employment rates post training with this approach.



Industry connection,
voice and role




CREATING FIT FOR PURPOSE TRAINING REQUIRES A GREATER LINK TO INL

Without contribution from industry there is a risk that training will not be fit for purpose, however challenges existrengalgiindustry due to the wide range of industries
involved in food and fibre and a general sense of engagement fatigue across the sector.

1 Collaborating on programmes

Industry needs are not currently being adequately
considered when determinirfgpw programmes

should be designed, delivered aambkessed.
Consultation with industry from providers and suppot
organisations needs to improve.

To encourage participation in formal training it is

of training to all stakeholders.

Workforce demand and the need for new skills will

undertake formal learning.

2 Formal training needs to add value

increasingly necessary to clarify the value propositign

mean mature workers will need to be incentivised ta

J

The following pages provide more details about each of the above areas.

Some participants in the focus groups explained that
many businesses who self fund training often have to

compromise on training programmes in market
downturns, limiting the ability to be flexible.

There was frustration around the limited scope of

national funding or the ability for the funding from levy

groups to be more widely applied across types of
training.

Interviewees have expressed concern about how the
funding is allocated, and the proportions available to

providers.

To improve uptake of formal training the return on

investment for the employer and learner needs to be

evidenced through increased skills of the learner.

Removing bureaucratic barriers will help reduce costs

and improve return on investment.

45
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INDUSTRY SHOULD PLAY A MAIN ROLE IN DETERMINING TRAINING NEEDS

Vocational training is for the benefit of industry, reducing bureaucratic barriers and acknowledging the importance & dimel naice of industry
could improve collaboration.

0 Collaborating on programmes

Providers and industry should collaborate to develop  Fatigue and reliance on key individuals is a challenge Lack of clarity of the roles of industry support

training programmes There is a general sense of engagement fatigue in the sector,organ'S’at'onS

Vocational training is for the benefit of industry, without a cleaflue tothe recent reform and restructures, as well as the Interviewees highlighted the challenges they have faced in
connection between providers and industry, the developmentnumber of project and initiatives being undertaken. In additiorknowing what the roles of certain organisations were, and

of training will fail to meet industry needs. several interviewees voiced their frustrations around determining who to contact within these organisations,
. . ) inadequate consideration of the alternative approachesto  examples noted were Food and Fibre CoVE and Muka Ta
Interviewees highlighted good examples of connection between.. . . L
. : . _ _ elivery and assessment that have been proposed (one The power of relationships to secure access to key individ

providerbased trainers and industry with hybrid models where . . o e .
G(:f(ample was multi level training), and a sense that those  was highlighted, for example where individuals at provider

learners come into class one day and one evening a week an . L N } _ o
- - : attending forums are not being listened to. organisations had direct contact with the heads of training of
then take the training and apply it in the workplace, with

3|0J 79 32I0A ‘UONIBUUOI ANSnpu|

elements of training provided by relevant experts. This provid&he level of fatigue across the sector remains evident, with employers.
was connected directly to local industry and continually increasing requests for contribution and support from a small An interviewee commented that the current level of
adapted their training to meet industry needs. pool of individuals. There are a large number of projects bureaucracy is taking the focus off the learner and meeting the

. e . . underway concurrently, when it might be better to complete |earner needs, and is resulting in approaches that are not fit for
Fit for purpose qualifications and credentials ensure that while : . . . . : X
. Some to inform subsequent work. Fatigue is evidencing itself flurpose or supported by industry stakeholders. The example
learners are able to perform new tasks and gain knowledge, . o " . ) X LIRSS A - |
) _ a resistance to participation in opportunities to contribute, like3 A ¢Sy ¢l a (GKS € S@St 2F TFdzy RAY.
employers also gain access to the skills and knowledge they

i ) i forums, and a stepping away from interactions. 9 (] 3 ¢
need to run successful businesses. A direct connection to Ioceﬁ PPing y fdzyouizyaeo

industry and employers provides opportunities for provider ~Whilst we had a good level of engagement from industry for [~ = e -

based trainers to adjust training to meet emerging needs.  this project it was emphasised by the participants thatthey | o6 interviewed commented that workshops they had
have voiced many, if not all of these concerns before and hope 5 & & VY AY@2f SR AY SAGK AVIRdzA(
I

Programme endorsement by Muka Tangata requires provider, at this time chanae will actually occur. We would like to | ) L _ _

to demonstrate industry and local iwi have been consulted with, g : y oceur. Py dialogue that is inflexible, leading to approaches 3
acknowledge the generosity of the individuals who were UKIF O FNB y20 FTAO F2NJ LszNIJ_JZ a
interviewed for this project, and their willingness to share. N e e ’



CREATING INTEGRATED SYSTEMS REQUIRES ALL STAKEHOLDERS TO PAR

Providers should successfully work with industry to confirm new training needs, and should improve the level of engagdnehisiny.

Collaborating on programmes

The challenge to create an integrated learning system The attendee involved with the initiative shared the difficulty tf --------------------------- 3
still exists get people to volunteer their time to writing assessmentsasthe ¢2 S ySSR G2 AydS3INI GS (K

_ _ _ funding does not fall under a single organisation, it is a : training are talking to each other, so we get better |
The focus of this project has been on formal learning, but o ohonsinility for each industry. There is a lack of people | 2dzi 02YvS4a¢ :
informal learning is still filling a training need for industry. Thi§, ~iable to support these initiatives and undertake review WQII’K _____________________________ B

is presenting increased competition for training providers and

reducing student enrolment numbers in formal training. Generally the approach to training is siloed by industry.
Specialist industries often require and have developed their own

training programmes, we spoke to examples in forestry and
seafood.

3|0J 79 32I0A ‘UONIBUUOI ANSnpu|

There is drive to create an integrated, holistic system that
encompasses both formal and nfarmal training, currently
there is a sentiment from some individuals that the divide
between industry and formal training providers is increasing One interviewee suggested a collaborative approach of upskilling

because the training is failing to meet the needs of industry. aCross the sector should be considered as generating a A § o 3 5
] af2dzyRFUA2Y 2F fSIFENYSR LIS2LXS K2 OFly Y2US | ONRaa | yR
Muka Tangata endorses any new or revised programmes frog1 Azl NI G KS 380062 NE @

providers using criteria which includes industry consultation. _ _ _ _
During focus group sessions some information gaps were

highlighted suggesting the connection between industry,
Opportunities for industry to play a leading role training providers and support agencies could be improved.

Primary ITO currently engages subject matter experts to helg=00d and Fibre CoVE has supported the delivery of a skills
with programme reviews. When the topic was raised in a focfi@mework which identified core and specialised technical skills
group, the other attendees were unaware of this initiative, and Identlfy areas of qualifications that need work, which is
suggesting the requests for support are not reaching all ongoing and open to industry contribution.

potential industry participants.

47



CONNECTING WITH INDUSTRY IS KEY TO RETAINING CURRENCY OF FORM

To improve uptake of formal training, the return on investment for the employer and learner needs to be evident, and ti¢lrelemployer in
training supported.

Formal trainings needs to add value

A challenging economy is causing the value of training There could be opportunities to increase the role
to be reassessed industry plays in learning

Economic conditions influence the amount businesses and Employers play a key role in supporting learners in the
individuals have to spend on learning and development, if thavorkplace and are well placed to provide coaching and
value proposition is not clear then training is an area where determine task competence.

spending is often reduced. Ensuring that these training needs are met will help providers

There was general commentary in the focus groups that the evidence the value of formal training to individuals, employers
value proposition needs to be clear to learners and employergnd industry.

An attendee in the focus group highlighted the challenges of This was discussed at several focus groups with particular
upskilling and certifying an aging workforce. This demographieference to assessment. Employers can reaffirm what skills
presents challenges to businesses who require their workfor¢elevant and need particular focus for individual learners, whil
to hold certifications such as fumigation but most of the time industry can determine what is required across the sector. Thi
they are offended when asked to complete training to prove activity is conducted by Muka Tangata as part of each
competency in tasks that they have been performing fora qualification review project.

number of years.

Linking pay to training was subsequently discussed as a way to
incentivise learners, as was using RPL as a tool to evidence
knowledge or skill gaps.

48
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Application of
recognition of prior
learning (RPL)




RECOGNITION OF PRIOR LEARNING IS A COMPLEX PROCESS

While RPL is required to be provided by education providers, anecdotally practices vary, mostly due to the complex prouasssatencies in the
moderation of the evidence assessment. Without any records of the number of applications it is difficult to determine denhpid.

Application of RPL is challenging due to a number of
factors including establishing equivalency between
programmes, the varying approaches from providers
and official guidance documents.

Assessors are required to apply professional
judgements and apply subject matter expertise to
determine RPL outcomes.

There is a lack of awareness of RPL within learner
cohorts, which may stem from the providers lack of
motivation to promote this option.

Understanding the evidence that is required,

collecting it, and presenting their case to assessors are
all challenges for learners.

Internal and external moderation is impacting
assessor behaviour and the amount and type of
evidence requested.

RPL assessment determinations can vary between
providers depending on interpretation of
equivalency, with individual assessors applying
different approaches.

The current use cases for RPL are limited, and the
cost benefit is not always clear to the applicant or
the wider industry.

The absence of funding for RPL is currently impacting
providers, assessors and learners.

The following pages provide more details about each of the above areas.

In the scope of this project Recognition of Prior Learning
(RPL) is defined as assessment of previous learning
(formal, nonformal and informal) as it relates to a
specific course or qualification the learner is seeking
credits against.

The New Zealand Qualifications Authority (NZQA) uses
two terms to describe different types of RPL; credit
recognition and transfer (CRT) and; recognition of prior
learning (RPL). CRT generally describes credit transfer:for
formal learning that has been provided and credentialed
by a tertiary training provider.

RPL is where the applicant may have acquired the skills
and knowledge through work, independent study,
informal learning or life experience, which can be
recognised as equivalent to those taught in a formal
education setting. The purpose of RPL is awarding credit
towards a qualification.

Education providers are required to provide both CRT
and RPL as options prior to the learner commencing
formal learning.

Note: see appendix IV for further detail about defining RPL.
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RECOGNITION OF PRIOR LEARNING IS CHALLENGING FOR ASSESSORS

Challenges in applying RPL include establishing equivalency between training, the lack of clear guidance, and the exmésiehessessors.

Programmes are complex and learning outcomes are The hck of clear guidance makesdifficult to It is challenging to align the academic policies and practice.

difficult to compare consistently assess RPL RPL between providers as there is flexibility around the cor
. : . . - . . and application for individual providers.

The diversity of training programmes contribute to RPL Formal training providers can develop and internally moderate

complexity. RPL compares evidence to unit standards whichtheir own processef®r RPL assessment. Providers should hav& focus group attendee suggested that NZQA should be
have range statements making them difficult for the assessorstaff who are able to use the evidence provided to make RPLresponsible for RPL processes to ensure consistency of

to use for RPL. judgements. approach.

Focus group discussions highlighted the challenge of Around 50% of notearner survey respondents agreed learning KS RA &6t yRAY3 2F ¢S tnlSy
undertaking an RPL assessment from the providers perspectiveyiders were not always well equipped or willing to evaluatedevelopment councils will likely make it increasingly challengzig
noting the complexity of aligning programme and training  prior learning with comments noting variations between to algin approaches from different providers, and reduce the
outcomes. The intensity of time required to review the providers and assessors, lack of understanding of tutors and resources available to undertake moderation.

application by the training provider was noted as barriers.  concerns about accuracy and validity of RPL assessment

If the training provider has developed their own learning resulting in learning being placed at the wrong level of training.

outcomes these are not on a national database, requiring theln order to complete an RPL assessment the assessor needs'to Funding from TEC is not allowed to be used@®fi by

learner to have a record of what the learning outcomes of theivave a high level of subject matter understanding about the the provider. The costs for the application need to be
training were. The RPL assessor would need to be able to training covered in the application. The competency of met by the learner or employer.
compare them to unit standards or provider graduate assessors is established by the provider the assessor works for

Along withproviders not being funded to assess RPL,

funds are not available to teatdarners if more than

- ) . An 80% alignment is required for RPL to be approved, but this  50%0f the course is credited, which acts as a

training to be able to adequately support their RPL appllcatlopequires a level of judgment to be made by the assessor. A disincentive for training providers to approve RPL.
tendency of assessors is to apply a granular focus on
achievement of performance criteria, rather than a holistic view,
which adds complexity and time to the review of evidence.

outcomes, and make a judgement on equivalency. This requied verified through moderation.
the learner to have an understanding of the content of the

The impact is learners can end up repeawhat they
have already learnt.

Footnote: 51
Note: See appendix Ill for further detail on the survey results



PROCESSES REQUIRE EXPERT ASSESSORS AND CONSISTENCY OF APPLIC AT

The varied approaches and lack of consistency by assessors is being driven by moderation and the challenge in detemaieimgyequ

Perceptions about standard setting bodies approaches RPL applications are not always approved We heard from several workplace training providers that

i ivi [ i . - o workplace assessors are well placed to observe learners
to moderation are driving provider behaviour One focus group attendee discussed their inhouse training P P
undertaklng tasks to determine prior knowledge, and can

Providers are required to undertake internal moderation, whldvl\‘llgrdeulljensalbnl :;siselIEsef;eg:hRaglftzavc‘:% :g?lrr:srntTngela;tlzlt?O L pport observation by interviewing the learner, which coull
can also be reviewed by NZQA and Workforce development y pro vide evidence of informal learning. Workplace trainers are

r which resulted in lication of effort for learner:
councils. coursss, ch resulted in a duplication of effort for learners able to verify and support the learner to provide evidence, with

, , : and additional costs for the employer. .
While NZQA can review RPL processes by provider, resource ploy RPL assessments being conducted by assessors who are

constraints mean these are not checked by NZQA unless theRvidence from nofiormal learning or informal learning can be employed by training providers.

is a complaint, and then only specifics about the complaint arésed for RPL applications, but it can be difficult to evidence
investigated. these sufficiently. For example niarmal training courses may

not have clear learning outcomes for assessors to review and
e%ermlne equivalency, while informal learning is unlikely to
ave any evidence.

However still, concerns about moderation can lead to assess
applying an overly conservative approach to RPL assessmerl1

While best practice requires the assessor to have the same

amount of evidence as would be expected during the training

that the RPL is replacing, some assessors are requesting and

assessing excessive amounts of evidence in order to meet /e m m e e e e e e e e e e e —————— -
variable moderation practices. Standards setting bodies maylbe

perceived to be overly stringent in RPL assessments influenging A
these behaviours. 1 G2 KSYy LINA2NJ S| Nyf\ y3a Aa
: TNHZAGNI GAy3 F2NJ 62K
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The current process requires a high level of trust in the RPL i LJZ2 NI a 2NNt ljpdz €
assessor and the moderation process of the provider, currenlly 11 :
there is no central register of RPL assessors. \ ______________________________ ! e e e e =
Footnote: 52

Note: See appendix Ill for further detail on the survey results



RPL PROCESSES ARE COMPLICATED FOR LEARNERS TO NAVIGATE

Learners find the RPL process complicated, and find the cost, and amount and types of evidence required as a barrier to apply

Gathering evidence and making their case can be hard In the survey learners were asked how their skills were checkpdS | NJ/ SN& | NBy Qi | ¢ NE 2 F cwt
prior to formal learning startingVhen asked how they would
like to have their learning assessed the preference was for

Learnersieed to understand the RPL process with their formahoyision of prior transcripts, which is a standard approach to
training provider, and then compile appropriate evidence t0  ~RT for formal learning.

support their RPL application. The intensity of time required to

for learners The number of RPL applications will be impacted by learner

awareness of the option to apply for RPLthe survey up to
90% of non learners believed there is a lack of awareness that
prior Iearning can be recognised in a formal Iearning context

complete both the RPL application for the learner was discusSed S AYUSNPBASHSS adAISadSR 6ne .nterv.gwée cla%Nn‘q%n?eﬁ ﬁ\ﬁ pnor%earnmg %t e case of A
in focus groups. Learners need to meet the full cost of the RPN the amount of evidence required be reduced, provided = "\ 5 2, y2i 68ttt NBO23yA&SR
application which is typically the same cost as the module theganIStency can be maintained. anel excellence inside and outside of farm gates.

are seeking credit for, saving the time to undertake the learni®bme success the piloting of a prescreening RPL tool has

but not the cost. been seen by DairyNZ which was able to be used by learners to

help determine the likelihood of their application being

The complexity of the current system presents a barrier to ~ ='F === 171" i - b . A 5 .. 5 ..
learnersboth due to the time required to collect and submit @ dZ00Saa¥dz © ¢KAa KsStlLlA NbY2@S UKS NRal 2¥ UKS Wadzy1 Ozad
| learner should their RPL application be unsuccessful.

(and resubmit) evidence along with the cost to apply for RPL.
Over 70% of survey respondents agreed that the RPL processrigm the perspective of the ndearners in the survey, theo

too complicated and may present a barrier that limits learnersmost significant barriers to RPL is that the learning provider is
from having their prior learning assessed. not properly equipped or is not willing to evaluate prior learning

Discussions at the focgsoups and in interviews suggested thand that the cost associated with the assessment and

RPL is not widely promoted to learners, so it is not surprising "€cognition process is too high.

that most learners suggested their preferred method was to  The key purpose of RPL remains to identify what knowledge the
send a certificate or diploma as evidence, while the second |earner already has and remove the duplication of learning, and
most preferred option wat® be interviewed by an assessor andupport more rapid credentialising where useful. This is good
have the opportunity to answer questions. enrolment practice.

Footnote: 53
Note: See appendix Ill for further detail on the survey results



IMMIGRANTS FINDING IT CHALLENGING TO HAVE THEIR CREDENTIALS REC:C

The process to formally recognise international qualifications in food and fibre in New Zealand is complicated.

Learners with international credentials find it difficult to
have them recognised in New Zealand

and fibre sector and it is common for learners to have prior L
learning or training outside of New Zealand. These learnings/@iie
often not recognised in New Zealand as a qualification, 29%
learners surveyed applied for RPL however it was not
recognised.

Over half (55%) of the ndearners surveyed agreed that prior f,
learning that was gained outside of New Zealand creates issf@ie
in evaluation or recognition. This view was confirmed in focu
group discussions

Footnote: 54
Note: See appendix Il for further detail on the survey results



THE VALUE PROPOSITION OF RPL IS UNCLEAR

Use cases for RPL post enrolment are limited, with the cost benefit and time investment not always clear to the apphieamider industry.

The number of RPL applications are unknown RPL has limited use cases Highlighting the professional opportunities in the sector anc

_ _ _ . . , , , lifting achievement levels could also support a change in
In order to determine the size of the issue regarding RPL it isDuring the interviews and focus groups we asked about

important to understand the number of learners that could be€xamples of how RPL is applied. One interviewee suggested t rna ydset.

impacted. with an increase of learners in the sector that are unlikely to Focus group attendees told us RPL is not suitable for short
ever own agricultural businesses or land, the motivation to  block courses, due to the effort required to undertake RPL
achieve formal credentials has potential to increase. compared to the course duration and the disruption of late
entrants with partial credits entering the course, while in ott
industries and training (for example first aid) this approach
successful.

Statistics about the number of RPL assessments are held at
provider level and are classified in the same way as
assessments, so will not be identifiable as RPL. There is no Applicants sometimes apply for RPL to evidence prior
central repository for this information, making it difficultto ~ knowledge and skills when seeking career promotion or as an
determine if the number of applications has changed over tim@ntry point to formal learning.

nationally. CKSNB FNB SEFYLXESE tA1S REA &V "e% ﬁ‘@h;%cog?'dﬁ % KT% ”%EE@ fo fa %lgﬁgk KS
Focus group attendees were of the opinion that the number dfsris? ef:;rlg :E?Eﬁtzz szf;oo\ivho;lti:reee?gL iftjx:geegce for (KS NAOKySaa QKS f s FNY A Y 3
non-formal Igarners who were seeking RPL prior to conductingrod pp 52 YLISGSy DS dz)\ f RAYIé @
formal learning was low. -

( 1 One focus group attendee suggested that RPL can be used as a

Formal learning is still not seen as a measure of success for ! I i i i i
large portions of the food and fibre sector. While thereisa | 91hey value, first and foremost applied leaming that can tool to bring laggards over to training, as it can be evidence of

. _ - _ knowledge gaps, as well as being used to evidence areas for
drive for increased management capability this has not been | be used immediately to support practice change. Gainihg future learmin
credentials for that learning is not a prlorlty unless thelt g.

evidenced in an increased demand for new credentials, : .
qualifications or the number of RPL applications. This view has Aa Ot SENJ FRRAGAZYLE O I: t Sate |hd@$&}25@|@“10'd€$5‘%e“@\/é thalin ifs Guiént state RPL
been reiterated in multiple focus groups and interviews. b ;, R2SayQi IRR QFtdzS G2 GKS AyRdz

the training at the appropriate level.
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SUPPORTING THE RECOGNITION OFOIRMAL LEARNING REMAINS CHALLEN® N

Pilot programmes struggled to find process that can successfully recognidernuad learning

Two separate interviewees talked about pilots and trials
that had looked at the application of RPL to-famnal
learning as a mechanism to credentialise workplace
learnings for experienced farmers.

In both cases the work was not progressed beyond pilots.
In one case this was due to internal moderation
determining insufficient evidence was collected, and the
view of RPL assessors was that there was no further
evidence available.

In the other case the learner group to benefit from the
wt [ RARYQU @I fdzS GKS ONBRE
be willing to put in the effort required to collect and
present evidence of prior learning.
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EMERGING SECTORS AND TECHNOLOGIES REQUIRE INTEGRATION OF NEV

The current delivery and assessment framework fails to consider emerging training needs, and its lack of flexibilite widlifinaklt for training to

adapt with pace to support new industry sectors, industry challenges and opportunities.

The future of the food and fibre sectoould look As new sectors and opportunities emerge, food and

quite different from current models and will require fibre vocational training will need to respond with

new knowledge and skills. new training material and qualifications.

The adoption of technology across agriculture Without improving the responsiveness of the current

increase the demand for digital skills, some of which system there is a risk that opportunities will fail to be

could be quite specialised. captured, or industries will need to look to other

Learners will need to understand both the science BIETIERS 0 T

and techniques as well as digital support tools and Delivery and assessment frameworks should be

technologies. flexible enough to include new types of training and
content.

The following pages provide more details about each of the above areas.

Footnote:

The funding of training programmes that meet emerging
needs and support the integration of new skills will need
to be considered.

Currently there is strategic intent in the unifieehding
system to encourage providers to address national and
regional skill priorities.

In order to include digital agricultural skills training as a
national skills priority Muka Tangata, regional leadership
IANRdzLJA FYyR an2NR ¢g2dAZ R ySSR
identifying this as a skills gap to PEC.
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3Tertiary Education Commission. (2023). Unified Funding System: Strategic Component. Retriéved flomw.tec.govt.nz/vocationatéducation/vocationaéducation/unifiegfundingsystemufs/strategiecomponentunified-fundingsystem/

NOTE Funding is current as at 2023. Funding allocations are per equivalent full time learner
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THE FUTURE OF FARMING WILL LOOK INHERENTLY DIFFERENT

Farming in the future could look quite different to now and will require new skills and the adoption of emerging technology.

Thefuture of the sector will be inherently different, with The demandor traditional farm skillss expected talrop as It is important that provision for training in new skills sets |
glimpses emerging as industries adopt agritech approaches, aen farmlng capabilities replace traditional skills. Farming may made in best practice frameworks so they can flex to mee
respond to climate related challenges. It demands astrong, Y24 0SS | & aKI yRa yiamationrdqiiroag Uéfngrglr{g Readddry @0/hot Aekd to be reworked each tin
educated and agile workforce who can respond rapidly to newhe sector to develop a different skillset. For exantplee will a new skill is required to be trained and assessed.

challenges and take advantage of opportunities that emerge.be a greater need for people with digital and automation skills. _ _ _ .
In support of this, Food and Fibre CoVE is supporting a

New approaches and techniques will require different skill sefdlany of the focus groups talked about the training of practical project that is investigating the use of virtual reality and A
such as being able to interpret complex science and data as philts like fencing that may no longer be needed in the future asyyg|s to support delivery and assessment.

of daily work. This will need to be supported by training technology becomes more advanced. For example, digital
programmes. grading is reducing the need for manual grading and inspection l
The delivery and assessment framework should conS|derWhm horticulture. However, this technology means the need for I "This step change is going to influence the demand for
will be using the training and what skills the sector wil requwed'g'tal skills will increase so agricultural workers will need to bp training, the skills people are looking for into the future, tliey
upskilled to use these technologies. I are completely dlfferent to what we were looking at Iasl

e S NI o

As agricultural practices evolvhete will be a change in the |
I
lan ProudfootKkPMG Global Head of Agribusiness |
I
]

skillset of agricultural workers, as well as potentially the type
individual who wants to work in the sector.

be able to incorporate more digital innovation into training
%e delivery and the skill sets of trainers will need to be

considered.
The skills these individuals need should be considered when

designing a training delivery and assessment framework, alon
with creating a framework flexible enougheioscompass any
further changes

e

In the survey, the notearners agreed that theombination of
gactlcal knowledge and knowledge based learning are
important elements to retain in the 2LCentury Delivery and
Assessment framework, highlighting the importance learners
The realization of climate mitigation strategies will require neWzy RSNA G YRAY I G(KS ao6Keé¢ 2F | LILINRI OKSE FyR YSUiK2R&asZ | &
practical skills to be gained, including being able to better  the practical skills, including digital, to take appropratéon.
understand and react to emerging threats, while other more
technical skills will also be required.
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AN ECOSYSTEM THAT CAN RAPIDLY ADJUST TO CHANGE

The delivery and assessment of training needs to be agile to respond quickly to new opportunities across the food autbfibre s

Responding to future changes

Global changes in agriculture aecelerating, suggesting
industry models will need to migrate to adopt new approache
and technologies. This makes it critical to establfsiiraework
for training that supports the development of skills that will be
relevant in the future.

There are many emerging industries within the food and fibre
sector, yet the current framework is not able to adapt quickly
enough to approve new and necessary qualifications to respq
to these needs.

Horticulture industry participants spoke about technological
advances and adoption in their industry (like digital grading)
that are moving faster than the qualifications for these new

skills.

Emerging industries like biofuels, seaweed, medicinal cannal
are examples of industries which will require skills adjacent tq
current industries but will have nuances requiring specialist
training programmes to be developed.

These opportunities require an ecosystem that can rapidly
adjust and develop appropriate training programmes to supp
industry success.
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Recommendations

The following section details recommendations to address the challenges identified through stakeholder
engagement. The process to collate and confirm recommendations included:

A Reviewing findings from stakeholder engagements and noting suggested improvements
A Conducting research to identify global best practice in areas where challenges were identified
A Collating a summary of recommendations, included current best practice exemplars

A Reviewing recommendations, amending as required, and identifying exemplar recommendations for
testing with the stakeholdagroup

A Prioritising recommendations with the Steering Committee




DEVELOPING THE RECOMMENDATIONS

A number of the recommendations focus on elevating current delivery and assessment approaches to best practice standgtiist hotmaintain
currency in delivery and assessment it is essential to ensure approaches are regularly reviewed and updated, and supydiexibdiby.

ﬂlignment to current best practice approaches So rather than working towards a set future we are setting upThis includes regularly realigning to the new measure of est
. . ._the system today to continuously evolve to meet the ever ' ' i
It is important that the methods and processes applied are in chanéing future )I/earner needs y practlF:e as develo.pments occur in educational psycholog i
line with the most effective and successful approaches in ' teaching pedagogies, technology and the practices and needs of

vocational education and training. It was found that a numberThese future design principles are essential for effectively  industry.Without this adaptability, the sector risks revisiting the
of challenges identified arose because current best practices meeting future needs and should serve as an integral elemensame challenges in the future.

were not being followed. of our approach, consistently applied when designing for the

To address thjsesearch was conducted to clarify and future. PR h B

understand the existing best practicegichinvolved The seven future design principles to be considered are detafiddPritising the recommendations

discussions with subject matter experts. This research guidedn the following page. The recommendations were prioritised according to the leyel of
the development of recommendations that aimed to apply the impact they would have (low to high), effort required to reglise
current best practices. the recommendation (low to high) and the approximate tirﬂe to

i : . . Application of best practice in delivery and assessment [
In addition, research into global models used in vocational PP P y DTENHE (EUE (9 foneer ol

education identified approaches and techniques that could The key future design principles of flexibly, sustainability and Following this they were placed on a matrix, which categolised

address some of the challenges. This research provided valugitdution directly relate to the way in which vocational the recommendations inteasy wins, projectaindstrategic
support in formulating the recommendations. education will meet the current and emerging training needs eécommendations.
the sector.

This projects recommendations aim to elevate the sector to
consistently operate at a best practise level. By fostering a
continuous improvement mindset within the system, including
Instead of depending on foresight to predict specific future ~ Processes and behaviours, and ensuring the totalitiyeof
needs, a set of skills, technology or approaches for the futureresources and capabilitiestble ecosystem arteveragedit will
learner, our recommendations advocate for embedding futuréde possible to effectively meet the evolving needs of future
design principles particularly those of flexibility, sustainabfiity learners and the wider industry.

programmesand evolution.

\_ J
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FUTURE DESIGN PRINCIPLES

These principles reflect a futiffecussed approach when designing food and fibre vocational educatiorgriegivith these principles at the forefront,
rather than to a set of specific future skills, will enable a continuotaigament to best practice and the evolving need$eafners and industry.

Future design principles to be applied in the food and fibre vocational education

1. Purpose:The purpose is focused on learners and the food and fibre sector industries, and enabled by work
integrated and/or work based learning opportunities to provide relevant experience and industry relevant skills

2. Flexibility: Delivery and assessment modes apply flexible approaches to accommodate the diverse needs of
learners and the food and fibre sector.

3. Inclusivity: Ensure the use of inclusive approaches that support vulnerable individuals and groups and enable the
success of all parties.

4.  Technologylntegrate relevant technology into food and fibre vocational education and adopt technological
advances, including the integration of relevant digital tools and skills training.

5.  Collaboration:Maintain collaboration between stakeholder groups and the food and fibre community to ensure
delivery and assessment algins with current and emerging needs including technologies and sector practices.

6.  Sustainability:Create enduring and sustainable solutions, meeting emerging needs and ensuring the solutions|ar
flexible and can be adjusted to meet future needs.

7.  Evolution:Orientate towards lifelong learning, the integration of evolving practices and technology along with
ongoing skills advancement across the sector.
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SEVERAL RECOMMENDATIONS CAN BE PROMPTLY ACTIONED

Immediate impact can be realised by reducing the administrative and reporting burdens for providers when delivering dect@lsesharing
information about vocational education projects across the sector, and encouraging early engagement with industry by pecdgestopers.

a9 aé aréreoprandendations that require a lower amoun Improve connection and clarify support services th
of effort to realise and deliver immediate, albeit lower impact, are available
and could be delivered as activities by the identified parties.

A A A « < a y-clarifying that development of programme I d Iyis recommended that publishing a programme of projects
¢ .K S N‘B 02Y Y Sy R I: UA2ya ARSYUATF {?1 ugry, {INI%] ke?/ p§a|r'ti<,§s cIenvolgle{d }gﬁ%rsto pPograRr#Ing%végw lﬁrjés%s the sector impacting vocational education will support
prioritisation process included: development starting, programmes should meet industry improved engagement and participation from Industry
needs. stakeholders and may allow some project rationalisation.

Publish a work programme, rationalise projects and
of completed proj

In addition, therearea range of support services available to Sharing the details of completed projects will support the
The recommendation is to identify administration and reportinghose delivering and supporting learning that may not be widé#arnings to be applied and deliver value to stakehold@éis.
challenges for providers, and provide guidance and support t&known and could help improve assessment and delivery activity can be led by Food and Fi@/Eand Muka Tangata
address these challenges. approaches. Muka Tangata and Food and Fibre CoVE could and could be published by gazette orlore newsletter.

clarify what support is available and clearly communicate to Dissemination and increased engagement with stakeholders
Further, it is recommended that funding challenges around  those developing programmes the firm expectatitinactively ~ should support improved collaboration and allow key parties to
micro credentials are highlighted including the limited range oéngage with industry. plan their support for activities and projects.
micro credentials that are funded and restrictions on learners
accessing student loans and allowances for micro credentials.
This activity coulbe initiated through a collaboration between
GNFAYAy3 LINPGARSNES tLe¢hs /2YLISGSYyTl X t¢9Qa YR AYRdzZAGNRSE 2NJ
Industry organisations.

Successful delivery of this recommendation would reduce

barriers to using micro credentials and help support the just in
time delivery of training for the sector
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FOURECOMMENDATIONS SHOULD BE ADDRESSED AS PRIORITY PROJECTS

Several projects that were identified focus on providing improved guidance to increase understanding and help standamhskespio delivery and
assessment.

Projectsare recommendations that will require more effort and. Improve accessibility to expert programme designers for

planning to realise but will deliver medium impact. They would those developing programmes, which would require

require adoption by a key party to plan, execute and deliver. identifying experts and providing guidance on how to use

The recommendations identified as projeats: these services. Muka Tangata could lead this activity with This project incorporates four activities including;

support from other parties and agencies. 1. Address the challenge afrffding RPL assessments. This

would require Muka Tangata to present a position paper to

TEC.
This project includes three activities; hi dati ims 1o i . t quid . Clarifying the guidance on RPL for assessors to help support
1. The development of a playbook that would incorporate key NS 'écommendation aims to improvetburrent guidance consistent approaches and application. This would be

aspects of programme design, including building in flexibiffgcuments for creating or modifying a programme of learning

and the use of technology. It would include information to increase the likelihood of applications containing all

about interpreting programmes and using this information"€c€Ssary information and being approved in the first o .
to design content to be delivered and develop assessmerg&PMission. NZQA and Muka Tangata would collaborate to 3. The identification offigital tools to support RPL

Information about specific seasonal training requirementsLmdert"’lke this review. applications, which could help improve the RPL process for
and the timing of when these need to be delivered should learners and assessors, and could be managed by Muka

also be included. This work would be led by Muka Tangat Tangata with support from Food and Fibre CoVE.
with support from Primary ITO. 4. Clarify he level of use of RPL through accurately capturing

2. 1OGAGAGASA GKFG &dzLi2 NI O KrbgratndbheaNdticio SrecRial deve it collPuiideshild E'JE.Q# V”Jgjlrjg Eﬁ; a‘fﬂﬁgﬁn;{; tho'se?]nzd ree‘;\?imezrgzt'on
learning models through identifying best practice exemplagg unit standards as the foundation for developing their and TEC to det?armine how to (?a ture ang(]j rge ort on this
and creating a guidance document highlighting tools and programs. This approach would aid in standardising approaches .- P P
training that is available. This activity could be led by Mukand presenting consistent and comparable learning outcomes '
Tangata following findings from Te Whakatonga project Wiitross different providers. While not enforceable, it is
adzLJLZ NI FNRBY C22R | YR CA 0 Ndygebtddhft the apftoath arf Rs?oBhbfits Ibdptdnetedl N
panel. It may require an external party or Taumata to be Thjs recommendation would be led by Muka Tamgaid
formed to provide independent guidance. require support from NZQA, Ministry of Education, TEC and
training providers.

undertaken by Muka Tangata and NZQA as the providers of
current general guidance documents.
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THREE RECOMMENDATIONS REQUIRE STRATEGIC COLLABORATION

Recommendations that focus on addressing more structural challeargesategorised as strategic projects and include using skills standards to help set
assessments, wider sharing of programmes and resources and developing a pilot plan which encompasses elements to seppofttdehing.

& { G NI areSetdnméndations which are longer term and @ Create a pilot plan to enhance the delivery of vocatid

will likely require significant resources and the support of an education
advisory group to deliver. They will require high levels of effort
and planning and will have higher impact. The

recommendations identified as strategic projects were a range of challenges including:

A Reviewthe use of and opportunity for technology in both
delivery and assessments

. : : I . A The literacy and numeracy challenges of learners

This recommendation was aimed at aligning skills assessments y y g

to industry standards, and would involve determining which A Supporting neurodiverse learners

national standards could be used for individual learning A Providing adequate pastoral care

This recommendation is to develop a pilot plan that can addres

Maintaining currency and future proofing approaches

All recommendations align to current best practice and are
gutlined on pages that follow. There should be a continuous
and managed process to maintain and update the activities
under each recommendation in order to ensure they remain
fit for the current vocational education environment and will
meet the needs of tomorrows learners and industry. This
includes regularly realigning to the new measure of best
practice as developments occur in educational psychology,
teaching pedagogies, technology and the practices and
needs of industry.

outcomes as a firgthase This would be followed by _ _ o

comparisons to determine modifications required to achieve A Supporting peer to peer learning, providing mentors for

alignment and the amendment of assessments as appropriate. learners

This project could be led by Muka Tangata or ITO, and requirey SQupporting employers to deliver of training and assessment™ =~~~ TT T T T T T T T T T o oo m o mmm s m s s e

engagement and support from provider stakeholders and NZQA. I . :
% Understanding different models used for roving assessors; 1he ranking of each recommendation on a

- . . . | prioritisation matrix isoutlined on the next page,
A Providing a mechanism to encourage ongoing vocational i with further detail on individual recommendations in

educational practice improvement : . . .

i the remainder of this section.

The scope of challenges determines that a strategic pilot plarj
be developed that can test approaches to mitigate these issues.
Enhancing the delivery of vocational education and providing
more support for learners and training providers, will lift the

base level of delivery and assessment to algin to best practice.

P —

Bycentralising delivery of some core content and sharing
programme and resource ownership, the suggestion is that
operational costs will be reduced, resources shared and
consistency improved. This would require the support of an
industry working group to agree approaches and delivery
models.
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IMPACT

High

Medium

Low

RECOMMENDATIONS PRIORITISATION

EASY WINS

PROJECTS

STRATEGIC

Topics and detail of recommendations

Industry
connection

Delivering learning

N
>

3A

3B

Supporting programme design and interpretation

A Create a playbook with greater guidance on programme design

A LYONBlIaS GKS dza$S 2F an2NR OSyGdNmxoO fSKN
A Improve accessibility to expert programme designers

Reduce the time to credentialise new qualifications
Use existing industry skills standards to frame assessments

Democratise programme ownership to allow wider use
Centralise delivery of core content

Promote the use of national standards for learning outcomes
Expand timely access to necessary learning through the increased use of Micro credentig

Create a pilot plan to enhance the delivery of vocational education
Review the use and opportunity for technologydiglivery

Review the use and opportunity for technologyassessments
Create assistance for tutors and trainers to enhance their ability to support learners fad
literacy and numeracy difficulties

Highlight good pastoral care practices and funding requirements

Supporting tutors to create peer to peer learning opportunities

Provide programmes to maximise and enable mentor support

Create training and support for employers who deliver training and assessment
Clarify the models used for roving assessors

Establish communities of vocational education practice to support the continuous
improvement of vocational teaching

To Do To I o o T I o

Improve connection and clarify support services that are available

Publish a work programme, rationalise projects and publish a summary of completed
projects

Improving recognition of prior learning processes and support

A Capture the numbers of RPL applications to understand level of use

A Clarify recognition of prior learning (RPL) guidance for assessors

A Support RPL applications and assessments by providing funding

A Identify digital tools which can support assessors and learners with RPL applications

Y Ay 3

Is

ing

low

Medium
EFFORT

High

TIME TO EXECUTTRE size of the ring around the bubble indicates anticipated time to deliver the recommendation. Thin

indicating quickly delivered, thick indicating that a longer time will be required
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PROGRAMME DESIGN AND STRUCTURE RECOMMENDATIONS

1A Create a playbook with greater guidance on programme design, interpretation of Muka Tangata to utilise the identified Moderate costs for the | Current skills taught and assessed do | Best practice in
programmes and assessment approaches, and industry seasonality training programme experts to write the playbook, development of the not always align with industry needs implementing

Supporting programme requirements and make this available to providers and workplaces with whole of provider input, and Muka playbook. which may be due to misinterpretation: programmes requires

design and interpretation Tangata to make this available and of the programme by those designing : that the delivery

A playbookis created covering the following areas, and disseminated: encourage the usage to all providers.

i Key aspects of programme design; this includes types of technology, their uses and
knowhow and; how to design a course that meets the objectives but still leaves a

TIME level of flexibility for the trainer/tutor, with an ability to evolve to changing learner
needs.

EFFORT

IMPACT

assessment, and clarity around what elements require assessment. the document.
Details could include (among others) how employers can verify learner skills prior to

workplace assessment, assessments of groups of learners and the use of technology like Al

and mobile technology for assessment and evidence collection purposes.

The playbook will detail key contacts and support services available such as pre

ii. How to interpret programmes and use the information to design content and Muka Tangata work with PITO, Competenz
assessments. and industry wide providers to prepare the

This includes how to ensure that the content and assessment meets the programme guidance, Muka Tangata to make this

outcomes, and best practice principles in design that will allow for flexibility in delivery anilable and encourage all providers to use

the content and assessment activities,, remains flexible, the

lack of flexibility built into the programme is delivered
programme design. Support is required as industry intended,
to deliver a better framework for and assessment aligns
programmes. to industry

objectives!314.15

Assessment approaches can vary
between trainers and tutors.
Assessment can be challenging for
workplace trainers and employers to
complete during busy periods.

While the use of technology could
support assessments this practice is not
widely adopted at present, due to lack
of understanding of available technolog
and some trainers and tutors having

moderation. This is supported by #5A when servicing available are highlighted and re limited skills .
disseminated.

Include exemplars of wetlesigned approaches and those that incorporate technologyiand

the use of Al.

This is supported by #4B with providers given support on the inclusion of technology.

iii. Information about which seasonal specific skills are required and the timing of wWRdhOCompetenand industry wide Current training is not aligning with the
they need to be in place for learners for industry in order to ensure training is | providers confirm the guidance and work seasonal requirements of industry
provided to learners immediately prior to skills being required. with Muka Tangata to include this in the resulting in learners not having the

This will help trainers and tutors ensure the timing of delivery of modules in the playbook, Muka Tangata to make this necessary skills at the right time.

programme are flexed to meet seasonal requirements. available and encourage all providers to use

the document.
The playbook will be reviewed annually and updated with the latest approaches and
guidance.

Footnote: 68

*A playbook is a guide that outlines approaches that can be used and provides a structured framework for decision metiimg.aAgkybook could be a printed document, digital format for access via computer, tablet or smartphone, an onlinepiatfamat portal, a mobile application. It can include audio or video content, interactive elements like
hyperlinks, embedded media and quizzes and delivery via training workshops. It should be reviewed regularly and up@atstéogng industry and stakeholder needs, the introduction of new technologies, teaching pedagogies and best practidessapproac

13 Mouzakitis G. S. (2010). The role of vocational education and training curricula in economic development-Soc@diadehavioraSciences, 2(2), 398920.

14 Australian Skills Quality Authority. (20LBers' guide to Standards for RTOs. Retrieved frems’ guide to Standards for RTOs 2015 | Australian Skills Quality Authority (ASQA)

15Zulaikha, Z. F., Hariri, H., Rini, FSp&iyah S. (2021). Analysis of vocational education curriculum in ASEAN Economic Community: a literature review. JourndlrobSitgiand Education, 1(3), £870.
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PROGRAMME DESIGN AND STRUCTURE RECOMMENDATIONS

an2NA OSYyidNRO t S| NIWuky Bhngst@wodd cantinue to lead the
approach (including the further
dissemination of the findings from Te

1A LYONSBI &S (KS dzasS 27
Provide additional support to lift competence of trainers and tutors and support the
FR2LIXGA2Y 2F | LILNRIFOKSaE dGKId SYoSR ¢S
centric models more widely known and accessible, this includes creating guidance | an 2 NA | RJA & 2 NB
documents and promoting the location of the information (could be included in the abowand Fibre CoVE.

playbook).

TIME i. Identify best practice exemplars, including examples of delivery and assessmént
F LILINR | OKS& GKIG FNB dzyAljdzS 2NJ aSNBS
Create a guidance document (playbook) using best practice examples that can be

Supporting programme
design and
interpretation

iKS ySSRa 2F an2NA

EFFORT i.
used to train and support tutors and trainers. It will include a summary of toolsiand
IMPACT tfaining thAat’arAe avgtilable to support tfainers and tutors to improve theirAcuIturaI 3
O2YLISUSYyOé AyOfdzZRAY3 dzaS 2F | ¢S |2 anz2NA NIHzNROao®
The guidance document will be reviewed annually and updated with current information,
tools and available training.
Improve accessibility to expert programme designers Muka Tangata (or equivalent) to identify
individuals with expertise in designing
Experts in the elements of educational design, including experts who understand how forogrammes and qualifications that
design programmes with the use of technology, are made available to providers. consider pedagogy and the experience of
The outcome would be supporting provider capability to deliver great programmes. | the learner, as well as the inclusion of
technology in learning, so providers can
pair this knowledge with their own expert
content understanding to design course
curriculum. The shape of the qualification
should reflect the roles and responsibility
in the sector.
Providers; where the designer of the
programme is not an expert in programme
design and technology they utilise the
experts made available to improve course
design and learning experiences.
Footnote:

16 Education Hub. (2021). What is culturally responsive teaching. Retrieved/frafe-culturallyresponsiveteaching.pdf (theeducationhub.org.nz)

17Berryman, M., Lawrence, D., & Lamont, R. (2018). Cultural relationships for responsive pedagogy: A bicultufsljpesective Set: Research Information for Teachgt} 210.

18 Anane C. A. (2013). Competency based training: Quality delivery for technical and vocational education and training (J%48E) fdticational research international, 2(2)-127.

19Hung, B. K., Wen, J. F., To, C. C., & Tang, J. S. (2022). CorBpsthdyorkplace Learning and Assessment: A Framework aetsNty Future Research. In Applied Degree Education and the Future of Learnitp,139

If not done correctly
there is a risk of
cultural

approaches into
programmes.

There is a risk of
dfsendadehhentsf @
learners when delivery
is not culturally
appropriate as well as
an impact on
credibility.

Other cultural needs
should also be
considered and
included.

Existing funding for
programme design is
utilised to leverage the
expertise in design and
technology to improve
the learner experience.

Cultural competence levels are
sometimes low at providers, and the

Culturally responsive
teaching is a researeh

training system can have a tendency to based approach to

I Whakatogghl @rojektyfoiiking Wit 3 NJ- ﬁ?ﬁa};éropﬂiavfoﬁvyh‘éd; lbébiager i fdour of traditional
LIy S8 v BRI NS B geieqny @rél AsRessment practices. Thiswith learners cultures
can result in delivery and assessment
practices that fail to meet learner
needs and impact their learning

experience.

Some trainers and tutors are having tg
design programmes without the
specialist skill required in programme
design and technology. They have
limited time to design a course and
without these specialist skills many
programmes are designed using
traditional methods. This is impacting

the learning environment.

teaching, by connecting

and, languages their
learning can be
supported and
connections between
the learner and tutor or
trainer improved!6.17

Best practice in
programme design that
meets industry needs
includes a focus on
competencybased
training that meets
industry needs, an
approach that is
implemented in
countries like the
Netherlands, Canada,
United Kingdom, South
Africa, and Japan.
Experience and
expertise in
programme design is
required to ensure
programmes meet the
needs of learners and
industry.18.19
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PROGRAMME DESIGN AND STRUCTURE RECOMMENDATIONS

1B
Reduce the time to

credentialise new
qualifications

TIME
EFFORT

IMPACT

1c
Use existing industry
skills standards to frame

assessments

TIME
EFFORT (ICIEIED

IMPACT

Footnote:

Review the current guidance documents for creating or modifying a programme of
learning.

and identify areas that require additional
Identify areas in the guidance documents where additional information would better ; information.

support those creating applications for NZQA and update the guidance documents.

Consider areas where timelines can be reduced including endorsement and approval
steps

Muka Tangata or PITO work with those
delivering programmes and Industry
representatives to undertake the review,
and work with NZQA to determine best
Conduct a review of current industry standards to determine which could be used for approach for updating the qualifications
module assessments. Compare industry standards and assessments to determine | and reporting of completions.
modifications required to current assessments to achieve alignment. Suitable standards

will be identified, and assessments amended to align learner outcomes.

More closely align assessments with industry skills standards, to ensure the skills
measured in assessments mirrors what is required in industry. Determine if national
standard can be used in place of individual learning outcomes.

Update the reporting of qualifications to highlight the alignment to industry standards.

18Mouzakitis G. S. (2010). The role of vocational education and training curricula in economic development-BocdiadehavioraBSciences, 2(2), 3983920.
207 5 3| NNB.4 PyA, 0SB {,iNl, @ral, BBlyikpehlivanG.,UlusmanL., ... & T Y I y,B.gZ0@R). The importance of cooperation between vocational schools and industry. PRamdiand@ehavioraSciences, 1(1), 131317.
21 Suroto, S., & Hung, N. T. (2018). Management of an industry standard class in vocational highwsdatdsmdidikarTeknologdanKejuruan 24(1), 4661.

NZQA and Muka Tangata to review currentSmall cost for the
guidance documents with a working group coordination of a

working group and to
support the guidance
document to be
amended.

Review of alignment
between industry
standard and
assessments can be
conducted during
qualification reviews.
There may be some
standards which
already align and
others where more
amendments will be
required.

Some applicants are finding the
process to create or change a
qualification complicated and time
consuming. The time to approve
applications is increased if the
information provided does not meet all
of NZQA requirements.

Best practice in
programme design that
are relevant to the
needs of industry and
informed by industry
engagement3 20, 21

Current assessments do not always
replicate the skills required in industry;
resulting in learners with qualifications
not being competent in the workplace.
There are a range of existing industry
skills standards that could be used for
assessment purposes.
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PROGRAMME DESIGN AND STRUCTURE RECOMMENDATIONS

1D

Democratise programme
and resource ownership

to allow wider use

Centralise delivery of
core content

TIME

EFFORT
IMPACT
Footnote:

Review successful approaches to ownership of programmes and resources, including Breviders could review the range of Cost for time to
co-investment of programme development to determine the best approach. approaches to developing programmes andundertake the review,
Draft recommendations highlighting democratised access to programme including fuhdginesent recommendations at the workshop prepare a
approaches, including the consideration of unified or national programmes. regarding the funding of programme recommendation and
Assemble an industry working group to workshop approaches. development, and any changes required to ., 4 workshop.

the current process.

Create a searchable, central repository detailing programmes and qualifications whichFood and Fibr€oVEreates a repository
have been developed and are no longer in use, or are available to be confirmed as : and invites programme creators to add
qualifications (noting the programme, type of content, current location and contact details to about programmes.

details).

Identify the modules that could be delivered through a central delivery model to presen®roviders and workplace trainers Coordination may be

learning virtually across programmes. representatives would work together to challenging with the

i Digital content for the module is prepared by identified lead trainer or tutor and identify modules and establish a disbanding of Te
moderated to ensure quality parameters are met (see Improve the use of collaborative model, including the funding! t A { Sy 3| @
Technology in delivery and assessments). of the content preparation and delivery.

ii. A centralised delivery model is confirmed, including access and timing of delivery,

the process for assessments and the costs to use the training.

22Ferns, S., Russell, L., Kay, J.. (2016). Enhancing Industry engagement witegratgd learning: Capacity building for istty partners. Asi®acific Journal of Cooperative Education, 17(4)3363
BKrismadinataU. V. JalinusN., Rizal, FSukardiP. S., Ramadhani, D., Lubis, A. L.Nav&liendry D. (2020). Blended learning as instructional model in vocational education: literature review. Universal JournaboEdaesetirch, 8(11B), 588815

Centralised creation,
use and storage of
resources can support
enhanced clarity and

Programmes are currently owned by
those who develop them and may be
licensed out to groups providing
learning. This limits who can provide
programmes, how much flexibility in dissemination of best
delivery and assessment is permitted | practice approaches in
and can create duplication of effort and work integrated

a variety of approaches if another grouplearning??

creates a similar programme.

Some norcredentialisegprogrammes
have been developed and are archived
inside organisations. These could be
utilised when new similar training is
developed, rather than new material
being created.

Trainers and tutors are expected to A range of delivery
provide training in areas outside their | modes including face to
areas of expertise. There are a number face guided practice,
of core modules like health and safety online delivery content
that are delivered in multiple training ; and remote instruction
programmes across providers and work provides flexibility and
based training. the potential for the
material to be
presented by a lead
trainer or tutor who is
skilled at delivering the
learning materia#?
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PROGRAMME DESIGN AND STRUCTURE RECOMMENDATIONS

1E

Encourage the use of
national standards for
learning outcomes

TIME
EFFORT

IMPACT

1F

Expand timely access to
necessary learning
through the increased
use of Micro credentials
TIME

EFFORT

IMPACT

Footnote:

Encourage standard setting bodies to develop skills or unit standards, and programmeNMuoRa Tangata would create a use case andCost for time to prepare
micro credential developers and providers to use skills or unit standards where they araork to promote the approach with use case.
available when the develop new or revised programmes. NZQA,TEC, Ministry of Education and

providers, and clarify that learning Ongoing cost of
Learning outcomes from providers are externally moderated by the Standard setting badycomes can be externally moderated by, 5qqitional moderation.
(Muka Tangata) before and after use. the standards setting body.

This recommendation is supported by #5A

through clarified support services.

Increased use of micro
credentials could
reduce the enrolment
of learners in full

Support the use of micro credentials (also known as just in time learning; micro creden8alsport could be initiated through a
are smaller standalone units of learning that can be delivered over a short period to delielaboration between training providers,
set learning outcomes). PITO, PTE and Industry organisations.
i Identify challenges for providers around administration and reporting of micro

credentials and provide guidance and support. Funding for micro credentials is allocated byprogrammes.
ii. Petition for the funding of micro credentials to be extended to include a bigger: TEC with an expectation that industry or

range of micro credentials that are identified as key for industry, and that learnersmployers meet the cost for some micro

can access student loans and allowances for micro credentials. credential development.

15Zulaikha, Z. F., Hariri, H., Rini, FBBp&iyah S. (2021). Analysis of vocational education curriculum in ASEAN Economic Community: a literature review. Jourrtélrobsitgiand Education, 1(3), 570.

18Anane C. A. (2013). Competency based training: Quality delivery for technical and vocational education and training (I0NEE) idticational research international, 2(2)-127.

24Brown, M., McGreal, R. and Peters, M. (2023). A Strategic Institutional Response-@rétierdials: Key Questions for Edumradi Leaderslournal of Interactive Media in Educatiof22(1), 7.

25European Training Foundation. (2022). Guide to design, issue and recogniseredientials. Retrieved frommtps://www.etf.europa.eu/sites/default/files/20285/Micro-Credential%20Guidelines%20Final%20Delivery. pdf

Many providers are using provider

developed Learning Outcomes in place

of industry developed unit and skill

standards. Having more providers using

unit and skills standards and external
moderation of Learning Outcomes
assessments by the standard setting
body would support consistency of
assessment quality.

Learners are being enrolled in entire
programmes when they may only
require some of the modules. This can
result in the learner not gaining the
required skills in time to be applied in
their workplace, and the learner
withdrawing from the programme once
they have completed the desired
module.

Often learners do not wish to complete
a full qualification but are not formally
recognised for the skills they do have if
they do not currently align with an
existing qualification.

Research confirms that
vocational providers
that create programmes
based on industry needs
have the most success.
This requires a level of
flexibility 15 18 24. 25
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DELIVERING LEARNING RECOMMENDATIONS

¢ KS NBO2YYSy Rledtingayibt pldrnytdeBhdacéthe delivery of vocational educaion T2 Odza 2y Sy KIFyOAy3 RSt AGSNE FyR FaasSaays
supportive environment for those delivering learning. It is recommended that a pilot plan is developed to test apprealthesstthe following challenges; the use of technology in both delivery
and assessments, supporting learners with literacy and numeracy challenges, supporting neurodiverse learners, goaie@stotiabs, supporting peer to peer learning, mentoring support,
supporting employers to deliver of training and assessment, models for roving assessors and supporting the continuausiitrgdreveational educational practice.

The interplay between the elements will need to be determined and applied as a core construct when planning the pilot.

Recommendation Detail of recommendation Responsibility Implications Challenges addressed Best practice
2A i Review the use and opportunity for technology in delivery i Muka Tangata (or equivalent) works with + Small upfront costs for 1 Tutors and trainers sometimes lack the Technology can offer a
1 1 g q 1 1 1
i | providers and employers who train to ! the development of the | skills to select appropriate technologyip efficient, effective, and
Create a pilot plan to i Create a playbodko support the appropriate inclusion of technology in delivery and i create the resource and hosts the i playbook. i support delivery and assessment, and modern approach to
enhance the delivery of | assessment, gnd to ensure tutors and_ t(ainers hqve the_ requi_red level of skills to US€{ nformation repository. ! _ ! the_ s_kllls touse the technqlogy i delivering training that
vocational education i technology. Pilot the playbook and training repository with trainers and tutors to i Utilise the tech enabled website (Food anb Testlng_ the_ _playbook i efficiently. ThIS can result in poor use d.f can_adapt to the needs
1 determine what refinements and additions are required. | Fibre COVE) I an_d _sunablllty_of the 1 technplogy impacting the learners 1 of diverse
" Identify an expert in teaching via digital means who can work with programme' ! training repository ! experience. I learners!41516
TIME i designers, and identifies suggested ways of working. i should occur in i i
bl Create a playbook of types of technology and uses, techniques for online teachlng, I conjunction with other ! !
EFFORT GEEEIIED i and exemplars_that demonstra_te_good pra_ctlce _ i i related e!eme_nts of the i i
i Create a repository of good training material and courses in technology and 1 1 overarching pilot. I I
! applications to assist in the development of trainers and tutors. ! ! ! !
IMPACT i op P i i i i
i The playbook and repository will be reviewed annually and updated with the latest i i i i
| approaches, technologies, training and guidance. : : : :
I T T T T
i Review the use and opportunity for technology in assessments i Muka Tangata works with providers and i Moderate upfront costs i Tutors and trainers sometimes lack thei A range of approaches
i i workplace trainer representatives to creaﬂle for the development of i exposure to new technology that mighti can support the
I Review the use of current and emerging technologies in collecting evidence and as a ttw resource and hosts the information | the playbook. I support assessments and provide I adoption of flexible and
i for learner formative and summative assessments, to ensure efficiency of assessme; repository. 1 | additional methods of evidence | timely assessment
i improve accessibility for learners, including the use of Apps with integrated Al and i i Testing the playbook i gathering. This can lead to them i processes and reduce
! gamification. ! 1 could take place during | resorting to more traditional methods | the burden on
i Create a playbook to support technology inclusion in assessment, detailing how it W|II be i the pilot with other i like workbooks and written assessmeniI workplace assessors ar
I moderated to ensure that it is appropriate. Test the playbook during the pilot with tranpers ! related elements. I These methods can be challenging for! employer including the
i and tutors to determine what refinements and additions are required. 1 1 i remote learners, neurodiverse learners use of mobile
i This is supported by #1A by providing a playbook with guidance on assessment i i i and those with English as a second i technology, Al tools to
| interpretations. ! ! I language. | pre-determine
i The playbook will be reviewed annuédlgonfirm technologies discussed and moderatid|$n i i i succesg?23
I processes are still current. ! ! ! !
i i i i i
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
Footnote: 73

“A playbook is a guide that outlines approaches that can be used and provides a structured framework for decision metiams.aAgkybook could be a printed document, digital format for access via computer, tablet or smartphone, an onlinepiatfanat portal, a mobile application. It can include audio or video content, interactive
elements like hyperlinks, embedded media and quizzes and delivery via training workshops. It should be reviewed regpitaigchtedmeet emerging industry and stakeholder needs, the introduction of new technologies, teaching pedagogies amtidezsappaoaches.



DELIVERING LEARNING RECOMMENDATIONS

Recommendation
2A
Create a pilot plan to

enhance the delivery of
vocational education

Detail of recommendation Responsibility

1

Direct tutors and trainers and employers who train to assistance which enhances their Food and Fibre CoVE and Muka Tangata
ability to support learners facing literacy and numeracy difficulties works with providers and agencies to
Part 1: collate information and hosts the
Highlight available best practice guidelines and resources for working with learners 1 information repository.
struggling with literacy and numeracy.
i Create a summary of guidelines and resources available (for example from PI

NZQAAkoAoetearoaworkplace literacy and numeracy programmes, literacy

o,

T ST TR

Implications

Small upfront costs for

the development of the
repository and collation
of resources.

Developing the
guidelines and

d

Challenges addressed

Learning difficulties including low
literacy and numeracy are a significan
challenge which is requiring additional |
tutor and trainer support. This can
impact the quality of delivery and
assessment to both struggling learner:
and the wider learning cohort.

[7; S

Best practice

Support for tutors and
trainers can enable
them to deliver training
and conduct
assessments in a way
that can help learners.
Research highlighted

1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1 1
i i i
TIME | Aotearoa and pathwayswaruaonline tool). ! resources summary an ! approaches and tools
i ii. Partner with training organisations to prepare an online training sessions or i piloting the training i i that included online
EFFORT (D | workshop and run a pilot to test the application. Evaluate if trainers and tutors] can | session should occur in] i lessons and
i share approaches and successful tools for delivery and assessment with eacHI other. i conjunction with other i i supplementary practice
IMPACT ! ! ! related elements of the ! I exercises for learners
i Once confirmed the summary and resource list will be reviewed annually and update} i overarching pilot. i i and materials for
i the latest details and guidance. ] ] ] i educators. The
! ! ! ! ! materials can support
i i i i i numeracy and literacy
! ! ! ! ! development, with
: i ! ! i feedback for training
! i ] ] ! providers about the
! ! ! ! ! learners progress made
1 1 1 1 1 H
| Part2: i Food and Fibre CoVE (or equivalent) i Testing may not be welli Current tools used include LNAAT | %\]ﬁ?'rl;g?c}:mwh an
I Support the use of assessment tools that can help identify learner challenges prior tg support the review, and works with Muka ! received by some I assessment tools to help identify Ieam?rldashboe:r 627
i enrolment in training programmes, and fund tools that can support learners to improveTangata to present a recommendation for; learners. i challenges prior to enrolment, but theré ’
i skills as they undertake learning programmes. i the funding of the software (or equivalent)i Some learners may noti is not always support available post i
N Undertake a review of the current assessment tools determine their effectivengst providers and workplaces. | be suitable to be | assessment for learners. H
i and make recommendations concerning their use. i i enrolled and require i i
i Complete research into tools that support learners to improve literacy and | I more interventionor | !
i numeracy skills and present a recommendation on the funding of tools. i | support prior to being | i
i i i enrolled in programmes| i
H H i Existing tools may be | H
i i | suitable or couldbe i i
] ] I modified. ] ]
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
1 1 1 1 1
i i i i i
i i i i i
Footnote: 74

26Sahlman, W. A., & Kind, L. (2011). Khan academy. Harvard Business.
27San, |., &ykac T. (2020). Effect of Khan Acadetiged Teaching on Academic Achievement in English Course. Cypriot Journal of Educatioes| Bi(5), 1167116.



DELIVERING LEARNING RECOMMENDATIONS

Recommendation

Detail of recommendation Responsibility

Implications

Challenges addressed

Best practice

2A

Create a pilot plan to
enhance the delivery of
vocational education

TIME
EFFORT LIZIED
IMPACT

Highlight good pastoral care practices and funding requirements Food and Fibr€oVEor equivalent)

1

1

1

1 .

I support the collation of exemplars, cost

good pastoral care for learners including holistic and community approaches.

i. Create a best practice guidebook to illustrate the elements required and detalls tmvel of funding to adequately support
how they should be applied to best support learners. : pastoral care.

ii. Detail what is included and the cost to provide these elements per learner. |

Compare the cost to provide this care and the funding available. i A code of practice is already available to

Prepare a case to illustrate the increase in funding that is required and highligbtimspd as a foundational reference

how it would be applied. document.

1
Supporting trainers and tutors and employers who train, to create peer to peer learningFood and Fibr€oVEor equivalent)
opportunities i support the collation of guidebook,
(including elements of the Ministry of
Educatlon pastoral care code and the
thadz2N ¢

Review current practices for creating peer to peer learning opportunities.
i. Create a best practice guidebook that details how to create-toepeer learner
groups including in person, hybrid and remote and the types of technology

user testing with the guidebook.
ii. Facilitate an initial virtual training session for tutors and trainers and employer:’:
train to test suitability and note any amendments or additions. i

the required funding.

Muka Tangata (or equivalent) hosts the
ii.
peer learning groups. i their platform.
The guidebook will be reviewed annually and updated with the latest details and guidance.
1

i

Compile an exemplar of providers, employers and work place trainers that are providirgnalysis and works with Muka Tangata to.
i present a recommendation for the require'd of resources.

Create recommendations regarding the funding of creation and support of@e€r recording of the training and guidebook oni conjunction with other
i related elements of the

1
1
1
1
1
i

e

-({-)»-——————————————————————————————————————————————————€F————————

1
Small upfront costs for I
the development of the I

repository and collation |

Small upfront costs for
the creation of a i

1

i guidebook and funding | leaners to succeed. Tutors and trainer$
i recommendations and 1 . often support peer to peer learning and
! / I NB DdzA RS praphiktivh and?oewevm' linfesadion throygR establishing groupq
i ITO), cost analysis and works with Muka of training materials.

solutions that are suitable and sets expectations for trainers and tutors. Undertalfangata to present a recommendation for

1

1

I

1

i
A pilot to test the H
guidebook and training 1
sessions should occur i

n
:
1
1
1
1
1
1

overarching pilot.

Learners are requiring more wrap
around support, which is delivered

Support for tutors and
trainers can enable

through pastoral care by the provider ar them to deliver training

employer. There is currently limited
funding and resources available for
pastoral care, this can result in some
elements being supported or provided
by local communities.

Peer to peer learning and interaction is

an important element that supports

and initiating meetings but this activity |
currently not funded and outside the
current remit of trainers and tutors.

and conduct
assessments in a way
that can help learners.
Research highlighted
approaches and tools
that included online
lessons and
supplementary practice
exercises for learners
and materials for
educators. The
materials can support
numeracy and literacy
development, with
feedback for training
providers about the
learners progress made
available through an
information
dashboarcé.27

Peer to peer learning
i and assessment
supports learners by
providing real time
assessment, creates
i discussionand
reinforces learning?!

Footnote:

28Yaqoot E. S. I., Noor, W. S. W. M., & Isa, M. F. M. (2021). The predicted trainer and training environment influence towaatitrainatgy effectiveness in Bahrain. Journal of Technical Education and Training;148(1), 1
29 Ministry of Education. (2021). New code of practice for the pastoral care of tertiary and international le&uhecation ifNew Zealand. Retrieved frofritps://www.education.govt.nz/news/neswodeof-practicefor-the-pastoratcareof-tertiary-and-internationatiearners/
30 Cowie, H. (2022). Pastoral care in education today: its continuing role in promoting mental health in children and yruRggteop Care in Educatiet)(3), 321327
31Chen, C. H. (2010). The implementation and evaluation of a mobitedegieerassessment system. Computers & Education, 5829236.

75


https://www.education.govt.nz/news/new-code-of-practice-for-the-pastoral-care-of-tertiary-and-international-learners/

DELIVERING LEARNING RECOMMENDATIONS

Recommendation Detail of recommendation Responsibility Implications Challenges addressed Best practice

2A Mentors are able to provide support folt
learners with life skills, career and WOI’!(
skills advice and help with literacy and!
numeracy challenges.

Mentors might come from the wider
community or industry and are requiri
additional support to perform well in
this role.

Small upfront costs to
summarise research
findings.

Provide programmes to maximise and enable mentor support Food and Fibr€oVEupported by Muka
Tangata and all providers summarise the
Summarise findings from recent research projects that highlight where mentors supgofindings, create the programme, and
learners. Include details of the types of activities that mentors undertake and best praatisseminate the information.

principles that apply to mentoring and supporting mentors. Disseminate this information.
1

Create a pilot plan to
enhance the delivery of
vocational education

Costs to use an
identified programme or
develop a programme,
and the review of
training materials.

1
Identity or create a support programme for mentors which includes training, the creation
of mentor community. Clarify the role employers play in mentoring learners.
Run a programme to test the mentor programme (or identify a suitable mentor
programme from other Food and Fibre CoVE projects, or previous work by PITO)

TIME
EFFORT LIZIED
IMPACT

e o e e

Clarify the models used for roving assessors Food and Fibre CoVE, Muka Tangata, PITGProvision of services by
and training providers work identify a | roving assessors can

A review is undertaken to summarise the different models used for roving assessorslirproject lead and determine the models | vary depending on a
order to determine what support or guidance is required to support roving assessorsi used, and further support or guidance thalt number of factors i
best practices for assessment. is required. including the providers | The process can impact the timing of !
requirements, allocation; assessments, which can be delayed fdr
of funds and access to i some learners impacting their trainingi
learners (remoteness or: progression.
seasonal impacts).

Roving assessors provides services o
OSKIEF 2F GNXAYyAyad LINBGARSNA [2N L
with conditions and funding levels set k
the providers. i

Qe

Create training and support for employers who deliver training and assessment Food and Fibr€oVEnd Muka Tangata Moderate upfront costs
i works with agencies to collate information for the development of

1
1
1
1
1
1
1
1
1
1
i
T
H Employers are required to train and n
1

n

Highlight available best practice guidelines, resources and networks that are availableémd hosts the information repository and i the repository and

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

all have been given the skills or tools.
Impacting both the learners and

employers i the webinars. collation of resources. | employers experience of training, and
i Create a summary of guidelines and resources available (for example train the the development of the employees.
trainer). i
ii. Partner with industry organisations to present online training sessions and i
workshops to help share the guidelines and resources with employers and establish

employer networks.
iii. Clarify support that is available for employers who train.
This is supported by #1A with the guidance playbook being available to employers.

The summary will be reviewed annually and updated with the latest details and guidance.

1
1
1
1
T
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

————— e ———————

Footnote: 76

*A guidebook could be a printed document, digital format for access via computer, tablet or smartphone, an online platfmebportal, a mobile application. It can include audio or video content, interactive elements like hyperlinks, embelifsledchtpiizzes and delivery via training workshops. It should be reviewed regularly and
updated to meet emerging industry and stakeholder needs, the introduction of new technologies, teaching pedagogies raticessapproaches.



DELIVERING LEARNING RECOMMENDATIONS

Recommendation Detail of recommendation Responsibility Implications Challenges addressed Best practice

Lifting the application of best practise E
across delivery and assessment I
provides a foundation across vocatlongl
education for the sector, which can be;

built upon with new approaches. i

Plan the approach to pilot establishing communities of vocational education practice I;oFood and Fibr€oVEMuka Tangata and
support the continuous improvement of vocational teaching. i training providers work with agencies
review current communities and identify
Facilitate the establishment of a community of vocational education practice where ] collaborators.

2A Small upfront costs for
the development of the
repository and collation

of resources.

Create a pilot plan to
enhance the delivery of
vocational education

emerging needs. E and hosts the information repository.
i. Review current communities and initiatives (e.g. PIPTA, ITENZ, train the tralnér) to

determine successful models.
ii. Identify collaborators and interested parties including tutors, trainers, employers

Elements of best practice are occurrin
across the sector and a could be !
highlighted and shared as examples to

TIME LONGER TERJ

EFFORT (T who train, industry professionals, support agency representatives etc. . lift performance more widely.
iii. Facilitate meetings and identify collaborative projects, areas to be workshoppqd
IMPACT and resources that can be shared.

iv. Establish a platform, portal or repository to share information, ideas and resources
This is supported by #1A with the guidance playbook.
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INDUSTRY CONNECTION RECOMMENDATIONS

Recommendation
3A

Improve connection and
clarify support services
that are available

TIME

EFFORT

IMPACT

Detail of recommendation Responsibility Implications

Clarify the expectation that developers of programmes (providers) are led by |ndustr} Muka Tangata and Food and Fibre CoVE i Costs would be met
when developing programmes, and increase the connection prior to programme ! could create and circulate commentary as' under normal
development or review starting. The programmes should consider the current and fUlUt%lrt of a standard communication plan, : communications
needs of the industries they will serve. using the channels they have identified as' budgets.

I . . o . best to communicate with their stakeholdef
Highlight services and support that are available to those delivering and supporting groups.

learning, including examples like pr@deration of assessments and qualification revieys
by Muka Tangata, connection between providers and industry when developing |

programmes, best practise rubrics and research from Food and Fibre CoVE and support
expertise that can be provided.

Review the communication channels that are used to connect with stakeholders and!
request for support and contribution from industry to ensure these are efficientand |
effective in reaching the maximum number of stakeholders and eliciting responses ahd
participation. (links to #5B) '
Create regular dissemination of this information to increase the likelihood of it being ﬁont
of mind when support is required, including key individuals and their contact |nformat’on

Challenges addressed Best practice

An opportunity exists to improve
connection between stakeholders
including industry, employers, Muka | industry in vocational
Tangata, Food and Fibre CoVE and 1 education and training
training providers to ensure the voice (pfensures that

industry is captured, participationis | programmes are
optimised and available support is fullg relevant and effectively
utilised. There is an impression that | prepare learners to
where engagement does occur it is Wilh utilise their skills in the
the same people. workplacet320

1
i Engaging and

i collaborating with
1

1

1

There is a range of support available for
delivery and assessment, with some |
stakeholders unaware of the assistan(ie
they could access, and others unsure pf
how to best make contact with the
organisations providing support.

3B

Publish a work
programme, rationalise
projects and publish a
summary of completed
projects

TIME

EFFORT

IMPACT

In order to identify opportunities for stakeholders to participate and collaborate in 1 Muka Tangata and Food and Fibre CoVE 1 Costs would be met

vocational education innovation and reviews it is helpful to highlight projects and actiyitiesild identify other organisations with under normal

that are planned so Industry stakeholders can participate fully and engage over the Iongjerilar work programmes in the food and | communications

term. fibre sector and collaborate to create and i budgets.

i Undertake a review of current projects to determine if any rationalisation or circulate a planned programme of work. |
changes to timelines is required. Food and Fibre CoVE to create a summal’ The work programme

ii. Publish a planned programme of work to industry stakeholders and training projects and host the detail. would need to be
providers including a list of projects, what is involved, timelines and the types hosted in a central
support that will be required from industry. location and kept

iii. Publish a summary of the projects to date and outcomes to help implement updated by all
learnings, this could take various forms for example gazette-im@newsletter. contributors.

=

The project summary will be reviewed updated as projects are completed.

= SO

1
Industry stakeholders can feel fatlgued

by requests to participate in reviews og
to support projects, and sometimes la¢k
visibility of the pipeline of work that
might require their contribution. There}
can be a lack of clarity between
stakeholders, with multiple approaches
to industry to support the resolution of ;
similar issues or projects leading to
reduced engagement.

Footnote:

13Mouzakitis G. S. (2010). The role of vocational education and training curricula in economic development-Soc@diadehavioraSciences, 2(2), 398920.
20T § 3| WS4 P YA, NS |, NI, @ral, BBiyiikpehlivanG.,UlusmanL., .. & 1 Y| y,5.g40@R). The importance of cooperation between vocational schools and industry. Focidiand@ehavioraBciences, 1(1), 1311817
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RECOGNITION OF PRIOR LEARNING RECOMMENDATIONS

4A Capture the numbers of RPL applications to understand level of use. Muka Tangata, NZQA or equivalent could; A small data capture The number of RPL applications if Digital tools can support
work with TEC to identify how data is project. unknown as the data sits with general ;. assessors and learners
Improving recognition of | Work with the available data sources to determine how data is captured and understarmhiftured and understand alternative assessments, which makes it challeng' to streamline the RPL
prior learning processes | an extra field can be added to identify RPL assessment. If possible, update reporting approaches. to determine the size of the issue. process, enhancing
and support requirements from providers to detail all RPL assessments (including those which are accessibility, and
unsuccessful). improving efficiency?33
TIME Include the data in reports with completion data to relevant organisations.
EFFORT Identify any digital tools which can support assessors and learners with RPL A provider could be identified to test A project would need to! RPL assessments require the
applications applications with the identified Al tool. be initiated, and testing : comparison between programmes and
IMPACT Muka Tangata could undertake the review could be more complex: learning outcomes, which can be
Part 1: of equivalency and prepare the summary inthan initially anticipated.; difficult and time consuming to conduct.
Identify Al tools that can be used to assist assessors to compare learning outcomes : partnership with the provider. RPL assessors need to be competent
between programmes, support language processing or support equivalency decisions. and have a good understanding both of
i A selection of RPL applications can be tested using the Al tools to determine ease of educational practices and relevant
use. industry knowledge. Assessment
ii. The test applications can be reviewed to determine equivalency, the quality ofithe requires significant investment of time
decision, and the evidence available for moderation purposes. from the assessor.

iii. A summary is prepared noting the outcomes of the testing, along with any time or
cost saving. A final recommendation on adoption or otherwise of the Al tool is

presented.
Food and Fibre CoVE (or equivalent) could A host may need to be ' Learners can invest a significant amount

Part 2: collate the list of tools and applications that identified to host the of time in preparing RPL applications
Review the use of precreening tools for RPL assessment applications that can help : could be used for prscreening learner RPL tool or application. and have to fund the RPL applications
learners determine if their RPL application will be successful. applications, and partner with a provider or Learners would be themselves. This can result in significant
i Identify prescreening tools for RPL assessments and seletarifurther testing. | learner group to test the tool or application. unlikely to apply for RPL sunk time and cost if applications are
ii. Test the validity of the shortlisted tools or applications with a range of RPL learner without provider unsuccessful.

applications, comparing the outcomes with real results in order to determine the support to gather

accuracy of the tool. evidence.

iii. Host the successful tool or application on a central platform.

Footnote: 79
32Warju, W et Al. (2020). Practical learning innovation: real condition-idsed direct instruction model in vocational educationrdal of Educational Science and Technology, 6 (B1.79
33Andersen, M. (2016) Tools of assessment in recognition of prior learning (RPL) withing vocational education in Denbearkirgridssessment Inside Out,-B5L



RECOGNITION OF PRIOR LEARNING RECOMMENDATIONS

4A

Improving recognition of
prior learning processes
and support

TIME
EFFORT LIZIED
IMPACT

Clarify recognition of prior learning (RPL) guidance for assessors Muka Tangata and NZQA could work withaismall cost to assemble | Providers can currently develop their
advisory group to review current guidance: advisory group and own RPL processes. Different
Undertake a review of current gwdance documents for assessors to prowde addltlonaland determine changes that are required (ifmake any requwed interpretation by providers of current
Of FNAGE& FyR 3IALBS SEIFYLX S&a 2F d&AaS yR | é,qy)]f AOFGA2Y 27F | LILINE hinehdméns toltiN P O Fdidar&eéby fiotn$lukia Mahgdtt el | K I &
an example). documents. NZQA is resulting in inconsistent

approaches being applied.
Promote the use of the guidance to providers and support them where required to
standardise processes, including ensuring providers have clear procedures and
explanations in place for learners.

Ensure assessors are conscious of the level of matching that is required to confirm RPL and
the process is consistently applied.

Continue to moderate RPL processes, providing feedback to the providers to maintainContinue to moderate RPL processes, Remits of Muka Tangata
consistency. providing feedback to the providers to may change following
maintain consistency. review.

Complete detailed reviews of providers when complaints are raised about RPL proce NZQA undertakes more detailed reviews of
order to identify root causes and help to help lift performance across those organisatiopsoviders where complaints about RPL
Summarise, anonymise and distribute findings to help lift performance across the processes are raised.

vocational educational sector.

Support RPL applications and assessments by providing funding. Muka Tangata work with an advisory group Small cost to assemble | Funding for RPL has been removed,
of learners and provider to determine advisory group and requiring learners to seftind their RPL
Undertake a review the funding of RPL to determine which approaches or funding modgiproaches that might work, and could prepare a applications. Providers are not funded :
would support RPL applications and not disadvantage the learner or provider. make funding recommendations to TEC if: fecommendation undertaken RPL assessments and are
appropriate. document. also not eligible for funding for learners
Prepare a recommendation to fund RPL applications and assessments. if more than 50% of the learners
Funding for RPL programme is RPL. This may impact

applications may come | their willingness to undertake RPL.
reduce funding in other
areas of VET.

80



FUNDING CHALLENGE

Petitioning for a more
flexible funding model

While funding challenges were noted during discussions with stakeholders, there are nbhe current economic environment makes Stakeholders consistently emphasised the challenges of funding allocation and the pressing need
direct recommendations that relate to addressing funding challenges in the summary. it unlikely that more funds will be allocated, for increased flexibility of how funding can be applied.
suggesting that a reallocation of funds will The existing funding model, is influencing behaviours that do not align with best practises in

The authors believe that despite the barriers to amending the funding model, without thie required. delivery and assessment, consequently failing to meet the needs of all learners.

challenge being addressed an opportunity to improve the process will be missed. Funding

challenges were consistently raised by all stakeholders across interactions and are For example, some providers focus on practical skills training without integrating the crucial
impacting the delivery of vocational education and assessment practices. This activity workplace context that would optimise learning.

would require support or initiation by a group or representative party.

There is an opportunity to optimise existing funding by targeting it to areas where it can have the
A range of approaches to improving the flexibility of the funding model were discussed greatest impact and promote best practises. Several underfunded areas were identified, ini
during the project including reviewing regulations and requirements, simplifying the RPL, pastoral care, micro credentials and trainer support.
system so it is easier to navigate, considerinfynding and industry body funding of
training, and allowing funding to be used for smaller units of learning.
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Pilot project design recommendations

The following section details the design recommendations for two projects that have been identified through
the recommendations that are pilotable or can be tested with users. The preparation of the pilot project design
recommendations included:

A Identifying potential recommendations that can be tested through pilot projects or user testing
A Detailingnclusionsn the pilot or testing

A Confirming responsible parties to lead the projects or testing

A Proposing the timeframes to delivéine activities anaost estimates

A Summarising key success criteria




PILOT PROJECT DESIGN CONSIDERATIONS

Pilot projects present opportunities to test and evaluate the recommendations prior to implementation to identify potdratienges and assess
feasibility, along with providing an opportunity to make any necessary adjustments prior to wider implementation.

[The purpose of pilot projects

of additional challenges, data and feedback, and cost
implications to be better understood.

The feasibility of implementation can be determined, and
any necessary adjustments made before the project is
handed over to a responsible party for wider rollout.

implementation.

Application of pilot projects

for development of a project to fully realise the
recommendation.

satisfaction, which provides an opportunity to refine the
product and service.

\_

The purpose of the pilot projects is to evaluate the proposed
recommendations on a small scale, and confirm suitability
before full implementation. This allows for the identification

Pilot projects can provide insights into the effectiveness and
impact of an idea, and reduce the risks encountered at full

Pilot projects can be used to test, refine and validate new
initiatives, helping to support the creation of business cases

The approach allows for the collection of insights into user

The challenge of pilot projects

A number of limitations of pilot projects and testing can be
mitigated through careful design and planning, followed by
thorough nonbiased evaluation of outcomes prior to any
scale up.

Limitations can occur due to pilot programmes that operate
on a small scale, since these may not represent the
complexities encountered during full scale roll out. In the
food and fibre sector there may be additional challenges
faced by different industries, which could require pilots to be
run across a number of industries.

Resource constraints and sustainability may limit the ability
of a pilot programme to be scaled. This could be due to
limited access to necessary resources and skills at a larger
scale or due to other operational challenges. Some
programmes may not lend themselves to scaling, and would
be best delivered to smaller groups or cohorts, for example
where personal connection is a key element.

Pilot projects will be impacted by sample size and selection,
where the test group may not fully represent the diversity of
the larger target group. This can lead to subjective
information being collected, generalisations being developed
and potential biases being built into programmes and
products that are misleading or even inaccurate.

Limitations of the design recommendations for pilcm
projects

The following pages detail the design recommendations fq
pilot projects and elements to be tested.

They have been developed based on the understanding Id
b

experience of the authors, and reviewed by Food and Fi
CoVEand Muka Tangata. There may be additional details
and considerations that can be included following a full

investigation and preparation of a detailed pilot project plan.

The responsible parties have been identified as those bes
placed to lead this work at the time of writing. The current
review of vocational education in New Zealand could impa
the scope and capacity of these groups.

The estimates of costs are high level to provide some

guidance as to the investment required for the project, and

require full review for accuracy.

Guidance has been provided for the key metrics for succe
of the pilot and testing, and are best determined by the

party undertaking the activity, the sponsor of the project and

key stakeholders.

=

ct

5S

83



PILOT PROJECT DESIGN RECOMMENDATION
2A:CREATE A PILOT PLAN TO ENHANCE THE DELIVERY OF VOCATIONAL EDUC

Detail of the programme Responsibility Estimated cost activity

PART I | Muka Tangata, Food and Fibre CoVE and PITO (or others)i: High level cost estimate, excluding the investment of time from M
This pilot would include elements to address two key areas within recommendation 2A : ] Identify technology in VET experts to undertake the review of | Tangata, Food and Fibre COVE and PITO representatives:
A Review the use and opportunity for technology in delivery i current guidance and exemplars of use | $125,008$175,000
A Review the use and opportunity for technology in assessments i A Coordinate the identification of training courses and materials aind
' the review of current and emerging technologies. '
Note that some elements of 2A have been developed into pilot project ddsigrizart | and the following page Part Il A Commission the creation of the playbook with exemplars i
The other elements of 2A are not covered and can be looked at further by the relevant organisations. i A Identify a group of stakeholders to act as pilot participants | *NB ) ] ]
| (including learners) ! The above rates are estimated only, based on professional services
i A Nominate a party to coordinate the pilot to test the playbook and and third party support from Muka Tangata, Food and Fibre CoVE

Purpose: i

1
This pilot aims to assess whether providing a playbook, and access to training courses and materials enhances the
technology skills of trainers and assessors, promotes increased technology usage, and improves vocational education
delivery and assessment for learners in the sector.

access to training courses and materials and PITO. Hdepth clarification on the scope and timeframes for

Provide access to a tech enabled website to host elements as | delivery may impact the cost.
necessary In addition it may be necessary to meet the costs of accessing tr

A Review findings and awrdinate actioning of recommendations | programmes, or technology provision if required.
from the pilot

Steps in planning the pilot would include: i Hiah level esti d schedul K o
1. Commissioning a comprehensive review of current guidance on the use of technology in delivery and asse igh level estimated schedule ey success criteria
and exemplars of technology use in vocational education and training, along with reviewing the use of currentana

emerging technologies for conducting assessments and gathering evidence. i SHORT TER({during pilot)

-————-5-

2. Identifying tools and training that are available to support trainers and tutors improve their technical i Planning/identify pilot lead 4 weeks . _
competencies, and expert advisors that can review the playbook and provide guidance. Consideration should Bgview of current guidance 6 weeks 1. Positive feedback on impact of playbook
undertaken of technology provision for individuals who are unable to travel or lack financial means to participafd!t programme 3-4 months 2. Training courses and materials are accessed

3. Consulting with the pilot participants to determine the most appropriate format for the playbook (e.g. a digital POst pilot evaluation 8 weeks 3. Learner cohorts report increased use of technology, and/or
format on a content management platform). i competence of trainers or tutors. )

4.  Using the current guidance as basgreating a playbook that includes information on appropriate use of : 4. Evidence collected supports recommendations to adopt mofe
technology in delivery and assessments. Include details on types of technology and use, techniques to apply when widely. ) ) o
delivering or assessing using technology, how moderations should be applied, and exemplars that demonstrate 5. Support and/or investment from industry organisations

best practice. !
5. Creating a source list of current training courses and materials available.
6. Holding a workshop with pilot participants to establish the parameters for the review and testing (Pilot) of th:

LONG TERNpost pilot)

F

playbook and training materials or courses, feedback mechanisms and the success criteria. ! 1. Downloads of playbook
7. Assigning a timeframe in which the pilot participants would test the playbook and training materials or cours:es. 2. Att_endance attraining courses ) )
8. Coordinating interim and end of pilot interviews with pilot participants to elicit feedback and determine impagt. 3. Evidence of increases use of technology in delivery and
9. Summarising feedback, determining impact and making a recommendation on wider adoption of the approach. assessments )
H 4. Positive feedback evidenced through stakeholder survey

84



PILOT PROJECT DESIGN RECOMMENDATION
2A:CREATE A PILOT PLAN TO ENHANCE THE DELIVERY OF VOCATIONAL EDUC

Detail of the programme

PART II:
This pilot would include elements to address one key area within recommendation 2A :
A Create training and support for employers who deliver training and assessment

Note that some elements of 2A have been developed into pilot project dekigri@art || and the previous page Part I.
The other elements of 2A are not covered and can be looked at further by the relevant organisations.

Purpose:
The purpose of this pilot is to test if highlighting best practice guidelines, available resources and facilitating em

ploy%—‘r
networks will increase the confidence and competence of employers who deliver and assess training, and improye’the

learning experience of their employees.

TTmmTmmmTmrT

Steps in planning the pilot would include:

1. Compile a summary of best practice guidelines and resources available to support employers who deliver t
focusing on training and assessing in the workplace, including those that support building in flexibility, the u
appropriate technology, different learning needs and verification of skills. The guidelines should include clea

guidance on the characteristics of effective assessment. i

feedback mechanisms and success criteria. i
for their time. !

determine impact.
Summarise feedback, determine impact and make a recommendation on wider adoption of the approach.

Hold a workshop or online training session with pilot participants to share the guidelines and resources. Estabfi§nning/identify pilot lead
an employer network from the pilot participants. Clarify the parameters for review and testing of the guidelijesSummary of current resources

Assess the contribution of employers towards training and assessment, and analyse the financial implication G9gfgilot evaluation
time investment. Develop a plan for engaging employers in a discussion or session to determine fair compénsation

Coordinate interim and end of pilot interviews with pilot participants and their employees to elicit feedback ailnd

Responsibility

Muka Tangata, Food and Fibre CoVE and Industry
organisations:

Commission the summary of guidelines and resources suitabl
employers who train

Identify a group of stakeholders/and or industry group to act as
pilot participants

Commission a review of fd@es paid to industry

Provide access to a website to host elements as necessary
Nominate a party to coordinate the pilot

Review findings and ewrdinate actioning recommendations fro
pilot

1
1
1
1
i
e

A
A
A

m

High level estimated schedule

4 weeks
4 weeks
3-4 months
4 weeks

Pilot programme

Estimated cost activity

High level cost estimate, excluding the investment of time from M
Tangata, Food and Fibre CoVE and Industry organisations:
&75,000$125,000

*NB

The above rates are estimated only, based on professional servi
and third party support from Muka Tangata, Food and Fibre CoV|
and Industry organisations-tlepth clarification on the scope and
timeframes for delivery may impact the cost.

Key success criteria

SHORT TER({during pilot)

1. Positive feedback on impact of guidelines

2. Guidelines and resources are accessed

3. Employers report improved competence and confidence

4. Positive interactions and engagement at employer network
opportunities

5. ITO assessors report improved assessments

6. Employee learners report improved delivery and assessme

7. Evidence including increased kinyrates of adoption and

credibility collected to support recommendations to adopt
more widely.

LONG TERNpost pilot)

Increased use of guidelines

Improved employer engagement in training and assessmen
Attendance at employer training networking opportunities
Increased qualifications gained by employees

Positive feedback evidenced through stakeholder survey

agrwdE

ces
E

nt

t
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PILOT PROJECT DESIGN RECOMMENDATION
4ATMPROVING RECOGNITION OF PRIOR LEARNING PROCESSES AND SUPPOKR

In order to establish the value of any intervention it is first necessary to understand the demand for ; Muka Tangata, NZQA and Food and Fibre CoVE: High level cost estimate, excluding the investment of time from M

RPL, and establish the value proposition it presents to stakeholders. A Establish an advisory group to identify and review current Tangata and NZQA representatives:
1. Review the demand for RPL, including the specifics of challenges to clarify the impact and approach for any Pilot guidance, determine changes required and prepare examples 1 $100,008$150,000
project A Identify a pilot lead
A Identify a group of stakeholders to at as pilot participants *NB

This pilot addresses two areas that would help improve RPL processes and provide support for learndys Confirm key metrics to measure impact The above rates are estimated only, based on professional services
Review findings and recommendations from pilot and third party support from Muka Tangata, Food and Fibre CoVE

and assessors. ) ) . ) and ITO). haepth clarification on the scope and timeframes for
2. Reviewing current guidance documents for assessors, promotion of their use and support to standardise delivery may impact the cost

processes and determining any improvements required to the guidance. In addition it may be necessary to meet the costs of accessing digital
3. Identify any digital tools which can support assessors and learners with RPL applications inclscliegrpre tools, if any
and tools to help assessors compare learning outcomes ' '

Purpose:

The purpose of this pilot is to test if providing clearer recognition of prior learning (RPL) guidance for assessors and
learners along with digital tools such as-peeeening tools for learners and Al for assessors helps to improve the
consistency of RPL assessments, lifts the competency of assessors and reduces the time invested by assessor

learners in preparing and assessing applications. Review current guidance 8 weeks

Planning/identify pilot lead/pilot groups 4 weeks
Testing of amended guidance documentd2 weeks

SHORT TER{uring pilot) ISR EN R e e R

Steps in planning the pilot would include: application of the amended guidance document

a. Review the current guidance documents and information available for assessors, amend to improve clarity apféntification of tools 8 weeks 2. Positive user feedback on the gereening tools
include examples that demonstrate the application of appropriate processes. Pilot group testing of tools 12 weeks 3. Positive user feedback and peer reviews on the digital tools for
b. Identify a pilot test group of learners and assessors for the pilot and conduct a current state analysis with thepost pilot evaluation 3 weeks assessors
group to detail current approaches, time and investment involved in RPL assessments. 4. Impact demonstrated through improvement in key metrics
c. Establish key metrics that will be used during the pilot to determine the impact of interventions, including any
additional energy and processing demands.
d. Share the amended guidance documents with the assessors pilot test group, and undertake an introductory

session to clarify the scope of the Pilot and what is being measured.
e. Identify tools that can be used for psereening by learners and selee2 for further testing.
f. Identify tools that can be used by assessors to compare learning outcomes and-2dt@dutther testing
g Pilot test group (learners) use the pgrereening tool for RPL assessment and report on the outcomes, while
assessors (or an expert advisory group) determine the accuracy of therpeming results.
h. Pilot test group (assessors) utilise the amended guidance documents and report on the outcomes, with peer
review (or expert advisory group) noting any improvement in equivalency and outcome of determination.
i Pilot test group (assessors) utilise the digital tools and report on the outcomes, with peer review (or expert
advisory group) noting any improvement in equivalency and outcome of determination.
j- A summary is prepared detailing the impact of:
I Improved guidance documents
Il Presscreening tools for learners
Ill.  Digital tools for assessors to conduct RPL assessments

LONG TERNpost pilot) mber of successful application

Reduced time to process RPL applications

Improved consistency of RPL reported post moderation
Increased competency of RPL assessors reported
Access traffic for precreening tools increasing

Access traffic for digital RPL assessment tools increasing
Positive feedback evidenced through stakeholder survey

Nogopwd
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Vocational Excellence Framework (Rubrics)

The following section details the review of rubrics that was undertaken as an outcome of this project. The steps
included in this process were:

A Reviewof relevant rubrics following prioritisedcommendations

A Comparison to best practice research and future design principles

A Proposal of additional elements
A Additional elements reviewed by Food and Fibre CoVE

A Additional elementsummarisedind a full updated rubrics prepared

7




CRITERIAO MEASURE VOCATIONAL EXCELLENOBDMND FIBRE SECTOR

The vocationaéxcellence frameworls comprised of a set of rubrics which is maintained to establ@insistent set of criteria for the sector to
measure vocational excellence in delivand assessment he rubrics wereeviewed andadditionalelementsproposed as @rojectoutcome.

/The purpose of the rubrics Categories of the rubrics The outcomes and details

Rubrics are an evaluation tool and can be used as a setof A VET Industry The suggested updates were reviewed and confirmed by Food

criteria to evaluate performance, tasks or work. They outline . and Fibre CoViand are presented as a high level summaryj on
; ; A Provision the following pages

the levels of performance required to deliver excellence for '

different aspects or tasks. In an educational context they A Learner cohorts For full context they should be read with the full current

provide clear expectations and help ensure fair comparisons & pMethods rubrics. These recommendations relate to the VET Industry,

and delivery consistency, often for projects and Provision, and Methods Rubrics. The full and current copyjof

T A Mentoring the rubrics can be accessed here:

A Pathways Vocational Excellence Rubrics | Food and Fibre Centre of
Vocational Excellence (foodandfibrecove.nz)

The Vocational Excellence Framework contains a set of
rubrics which were established to promote excellence in
vocational education for the New Zealand food and fibre

sector Reviewing the rubrics 72— N
' i The future of the Rubrics
- : : The rubrics are intended to be a living framework, and to be The fut
The framework and rubrics were designed to help guide _ _ ) 9 - ’ i B < A x A, ax P A
project design, identify exemplars of excellence to promote continuously reviewed and improved. Specifically as new ! A L U Aa NBOZ2YYSYyRSR UHKd U KS
’ " projects are completed the relevant rubrics are identified maintain and growt KS ¥ NJ YS62N] Q YR

and to support reviews of the current state of vocational

o ) the Rubrics (as noted on the Food and Fibre CoVE
education in the food and fibre sector.

website above) is updated from a proposed to
confirmed approach.

1

1

1

|
and the outcomes of the project test the currency of the !
elements in those rubrics. :
1

The current rubrics were reviewed and suggested updates i
provided based on the learnings and recommendations fron

this project.

A In addition to the project learnings based updates, a
recommendation is that the rubrics are reviewed
annually to determine currency and to make
improvements and adjustments as new best practice$
emerge. s

O - Y
<

A A new responsible party is identified should Food and
\ .._ Fibre CoVE no longer be in operation. J

o



https://foodandfibrecove.nz/vocational-excellence-rubrics/
https://foodandfibrecove.nz/vocational-excellence-rubrics/

SUMMARY OF ADDITIONS TO RUBRICS

VET, Industry

Subsection Suggestion Addition Rationale
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
1 1
i i
1 1
1 ] . . . .. .
i i Acceptable A requ!rement o align the training plan to leaming programme and use tHleGap assessment identified that the misinterpretation of programmes is leading to learning content and assessments éethgtateatot
| | programme to design content and assessments - : . -
i i i align to the industry needs that were identified when the programme was created
1 1 1
" i i i Detailing how the content and assessment aligns to the learning outcomes can help the educator confirm alignment todhthéten
= ! ! . . . ) 1 . . . .
s ! Good:Expectation to detail how the content delivered and assessments are aligned to Programme, and will support recognition of prior learning assessments
S | Systems | learning programme outcomes ]
el 1 1 1
w i i
i i i Excellence in systems will require that educators fully support learners with adequate systems and adopt emergingdeéstechailogy
] | ExcellenceAddition of technology integration and guidance and support for learners iptgtegration.
| | . o . . ; ;
i | systems fqr learners a.”d alignment to training to industry seasonal kil requirements, Providing training at times aligned to industry seasons will allow learners to practice skills learnt in workplaces dnwesfedge
! i a mechanism for consistency !
i i i
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
1 1 1
i i i
g i i
B i i i
=] 1 1 . . .
g i Access i ;ig?:fiiﬁ?mng learners to work with leamer peers and other employees that can hf"IEearners are able to learn from each other as well as other colleagues and should be encouraged to connect and sufipert each o
g e :
1 1 1
el 1 1 1
s : :
he] T T T
c 1 1 1
5 i i
] i i i
e i . - L
%_ H Systems | ExcellengeAdopt and.lntegrate digital .platforms and technologies n the workplace tha}tTo ensure supported learning integrated systems will need to be added to VET for learners, these will increasingly beadses: nor
g : : help to reinforce provider based learning and support voarged learning :
w i i i
1 1 1
1 1 1
1 1 1
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SUMMARY OF ADDITIONS TO RUBRICS

Provisionc related Rubrics

Subsection Suggestion Addition Rationale
(] : : . . . N . . :
S o i i Good:Learners being able to actively participate in discussions and group sessions i
g E 1 .. . 1 1 . . . . . . L
§ 5 i Participation i ExcellenceLeamers being highly engaged and empowered to lead discussions and i Face to face learning provides opportunities for learners to discuss ideas, learn from each other and engage in lepdestiigsp
g = i i facilitated group sessions. i
} } }
1 1 1
P | Good:Supporting learners to work with learner peers, training supervisors or other
o | Participation | L | Learners are able to learn from learner peer groups and other colleagues and should be encouraged to connect and sopipert each
c i i employees to encourage participation i
E 1 1 1
5 : ! !
o i ;
o i i :Programmes ar in li rance pr with learner. ively . ) o )
2 i Access i Goo_d_ ogrammes are assessed_us 9 qual ty assurance processes with learners acil Y?pgkllllng of learners will be accelerated when learners receive timely feedback that supports learning
© . 1 receiving feedback to support their learning .
) i i i
g | |
| Skills and | ExcellenceEmployees are supported to actively reflect on their learning experiences . . . .
i . i . ploy ) PP . Y gexp a‘.rlgmployees are encouraged to sadttermine their future learning, skills and competency development
i competencies | able to contribute to their future learning plans !
1 1 1
I I I
o i i
£ i 1 i
g i i AcceptableAdvantages of digital solutions are clear to learners and able to be evidenddnbarners should be supported to utilise digital solutions and may need to have the advantages made clear to them
(5] 1 1 1
- 1 i i : 1 1
8 i Participation i For Excellence: Digital solutions are continually modified based on user feedback andI Improvements in digital solutions should be made when users identify opportunities or technology improves, and be testrd Wéfore
§ ! i technology improves, and tested adequately before implementation i being rolled out
1%} 1 1 1
S i i
e} I T T
c 1 1 1
< i i i
IS H Svstems | ExcellenceTechnology supports assessments to providetiee feedback to learners. | Realtime assessment feedback will allow learners to modify their approaches and methods immediately and embed nevkRmanaigs.
.g’ i Y i Technology provides learners with the ability to connect peer to peer to facilitate IearniI highlights the benefits of peers in supporting learners, with technology supporting distance learners
i i i
5 H H H
1 1 1
L i |
o i i
EQ i Skills and i ExcellenceEducators are competent and capable in blended delivery modes and i At excellence in blended delivery educators should be competent and capable and be active in upskilling to adopt andeintegjetant
g @ i competencies i consistently upskill to adopt new relevant technologies as they emerge i technologies
5 : : :
o i i i
1 1 1
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SUMMARY OF ADDITIONS TO RUBRICS

Provision¢ Related Rubrics Continued

Subsection Suggestion Addition Rationale
i i i
1]
g i i
5 : :
g ! ! . e -
o | Participation | Good:Inequities in assessment processes are addressed and processes modified asl In order to encourage ongoing participation inequities need to be identified and addressed
g ! ! necessary !
= 1 1 1
o 1 1 1
s i :
1 1 1
i i i
2o i |
T O 1 1 1
w2 i i
o g | H ' . . .
€< i . . . i Access for adult learners and career changers is best supported when they can connect with learner peers and havecatoeisg to m
@ © ! Access i Excellent:Peer to peer support and mentoring programmes are available !
o5 : | programmes
= O 1 1 1
3 g ! i i
2 i i
Method-Related Rubrics
Subsection Suggestion Addition Rationale

AcceptableFormative and summative assessment is used to understand current RPL should be used to assess the current understanding and experience of learners and ensure they are enrolled in regnaeetibeir

ExcellenceAssessor can use assessment evidence to improve the learning outcome:f. fat an excellence level the assessor will be able to use the assessment evidence to adjust the learning experiencadoatieiteprove their
learners ! understanding and outcomes

1 1 1

1 1 1

1 1 1

1 1 1

1 1 1
» | Participation ! . . o il . . L
3 ! i competency and ensure learners are enrolled in appropriate training programmes | desired learning outcomes and are at the right level for the individual
g i i
g ! :
E i i i
°E’ . 1 Good:Assessor provides timely, relevant feedback to learners | Timely feedback supports learners to embed learning and adjust practices to meet desired outcomes
a : :
o P ] i
2 ; Skills and i i

| competencies | |

i i

1 1

1 1

1 1

1 1

1 1

1 1
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Service design principles
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SERVICE DESIGN PRINCIPLES

These guiding principles were used in a manner to honours and gives aflelitti o Waitangiacross the range of activities in the project, dad
adzLJLI2 NI G KS | RAFISROSWSRGY n2(F daNdl2yNak A Y F2NXY SR .a2fdziazya Ay GKS F22R |

Principle Description Application

The approach will be based on a genuine comprehension of the purpose afRdod and fibre delivery and assessment should be lefwnesed, industry
vision of the projectto build excellence in vocational education and trainingled, governmenenabled. This project will apply this approach across

Kaupapa (VET) across the food and fibre sector in New Zealand by enabling the suctssties.
Purpose led ofalln { 2y 3l | YR { Kenpldiers)ddvstrylzghil theleSukation
sector.
The approach will put people first by recognising and meeting the diverse Perspectives will be collected through surveys, focus groups, interview and
Manaakitan learning needs and aspirations of all stakeholders (learedusators, workshops with representatives from all stakeholder groups. Every effor
ga . : . L ?
assessors and employeagyoss the food and fibre ecosystem. We will work be made to include representative views from all key industry sectors.
People focused to affirm a wide range of perspectives and encourage active participation,
feedback and collaboration.
The process to evaluate the delivery and assessment practices will be Activities are sequenced to allow the findings from each stage to inform
iterative, innovative and bold. The focus will be on continuous improvemerapproaches for subsequent phases.
to ensure the practices are refined to be relevant and there is value for all
stakeholders. It is critical that the solutions created are enduring. Focus groups will be conducted in regional locations in order to capture local
experiences and understand relevant cultural contexts.
Technology will be used to support the review of delivery and assessment
Manawaroa practices but will not be the driver of the methodology. Appropriate The final recommendations will focus on supportingsacghtury delivery
Creation of enduring solutions safeguards will be applied to make sure technology is applied in a responsénid assessment approach for the food and fibre sector which encompasses
way and the outputs are credible. emerging needs of the industry and is adjustable to meet future needs.

Learners will have access to technology or an alternative way to contributeActivities will utilise appropriate technology but not be limited by
ideas to make sure this is not a barrier to providing feedback. technology, with provisions made for contributors who do not have access
to technology.



SERVICE DESIGN PRINCIPLES CONTINUED

The principles provided a focus for the project team to ensure that recommendations were designed in partnership witHdsteskahd based on
discussion and consultation.

Principle Description Application

Ahurea Designs will be developed and delivered with input from all stakeholders tdnput from a cross section of stakeholders will be collected via a survey,
Cocreation and collaboration create a cohesive relationship between Iearne[s, indust}ry and the educatidnpus groups, inteArviAevvvs, virtual workspops andAin person workshops. A
AaSOUZ2NARP ¢KAA gAft KStLI 02 a&dzLJLi2 NRecommeBSded/agénBndent2and apptoladNgs wilNide Eesteml with NSer S Y LJE
employees. groups including learners, delivery and assessment providers and
employers in the food and fibre sector before being developed in full.
The aspiration for the project is to attain the highest level of quality for
delivery and assessment, including pursuing excellence in the incorporatiorhe incorporation od n 2kNdwledge and cultural approaches will be
ofa n 2 Indwledge and culture. considered, reviewed and included where appropriate.

Wairoa The delivery and assessment project will consider the health and wellbeindb¥ulnerable individuals and stakeholder groups will be adequately
Inclusive design all people and the environment impacted by work and learning in the Foodsupported and not exposed to harm.
and Fibre sector.
Flexibility of approach and a variety of data collection methods will support
Activities will take every opportunity to provide for a variety of needs in  a variety of individual needs to be met.

activities and practices to have great outcomes for all.
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MUKA TANGATA SUPPORTING WORHBALITY ASSURANCE TOOLS

(Quality assurance tools that changed behaviours and make a real difference \
January 10th, 2024

Huig K I 1 I LJ)fsité vigits) are an important tool in our approach to moderation and quality assuraqekey build whanaungatanga, mutual rationships, confidence and improve
outcomes.

CSSRol Ol FTNRY LINE JARSNE ¢ Skendtki tednahkfacStdrfack)with oudr €8s i a pbstivel informSadvé dng éhcouraging experience.

We recently carried out 19 hgi K | 1 I L&AYU dz LIN2E A RSNAR YR AAE 2yfAYyS {INBNRI gKAOK ISy SNI irdeBsiohdisen, fpuiting
them at their ease and showing genuine interest in getting to understand their specific needs and processes.

For Muka Tangata, visiting providers famdace allows us to observe delivery and/or assessment towards a programme arglwigtti'em how well the programme is performing for then;
andtheirlearnergF YR ¢S 3SG4G G2 aGrft1 G2 nl2y3lF 6tSIFENYSNARO FyR (K2asS Ay@g2f SR Ay GKS RS@St

28§ | faz2 RA&A0Odzzaa GKS 2NHIYyA&l A2y Qa OKIftSy3daSa | yR 3 2datkan advisehdwNde dai fuplzartandavork with prakider

Ultimately, it gives us confidence that the provider understands the quality assurance processes and Muka Tangata &grettames us a better picture of how a programme is
performing for the sector.

Best of all, it means out team builds a strong, collaborative relationship with the provider, ensures they feel suppon@erstatids how we can support them.

Wuka Tangata, 2024) )
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MUKA TANGATA SUPPORTING WOBEKSPOKE WORKSHOPS

(Bespoke workshop held with Fruition tutors to strengthen assessment best praétice \
November 22nd, 2023

Muka Tangata and Fruition Horticulture, a specialist horticulture education provider, are both focused on continuous enpiroteendelivery of programmes.

As a part of this continuous improvement Muka Tangata recently offered to run a customised online assessor workshiop fo2FNidi A Odzf (G dzNB Q& G dzi2NBR (2 F|2 Odz

The workshop explained assessment best practice includifgaQ@&Aromatawaprinciples of assessment, the presessment, assessment and pastessment process and Muka Tangata
expectations for moderation.

CNHA GA2Y | 2NIOAOdz GdzZNBE QA ! OFRSYAO al ylF3aSNJ 2 SyRe . NI Rf rkopsiaahddther seii&es t¢ supportgfoBderd. I y (i £ & |a dzN.
Gl FGAY3I adAl ¢ry3aALaGE Fa Fy SELSNI SEGSNYFf LI NIGEé LINPGARAY3I  Y2RSNIGA2Y 62NJ] aK2LI A
GhdzNJ GdzG2NB 320 | f20 2dzi 2F Add ¢KS& KIFI@S | o0SHGSHMUYAGNREKRIY gREKIadF || aasaaﬁrsnglﬁe(s
The outcome of the workshop has been improved assessment practices that will hopefully feed into good resutssagsmsennoderation.
Wendy says that Muka Tangata brings a new approach to the industry, focused on helping improve processes and systems.

Gh@SNIfftx L OFry aS8SS GKSNBQa | OKIFIy3aSeo 2KAfS &2dz R2 jofSISR (22 KAFYASNRIKSA y23dai O 20xRSAal S'RAR  al de

Wuka Tangata, 2023) )
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MUKA TANGATA SUPPORTING WOIRBUSTRY COLLABORATION

(Muka Tangata works with providers delivering apiculture programmes around best

ddzLILI2 NI a ni 2y 3l dtfprdvideslingustty, tHe Qéqiz &zl Y Galifidations plagiarism
Authority and the Tertiary Education Commission with assurance that assessment is fair, valid \jyka Tangata will continue to engage with and support each provider to meet future
and at the national standard. moderation requirements.

Muka¢ |y 3 Ruality&surance and Enhancement team carried o Ikul 1 I LJ&ity | dz
visits) with each provider to discuss programme delivery and assessment withitugollsy 3 I
(learners) and provider staff.

A series of online professional development seminars for providers were also delivered by Muka
Tangata to help support beptactice assessment and meet moderation requirements.

Muka Tangata moderated 24 samples from the three providers, with a concerningly low

BSNRAFTAOFGAZ2Y NIXGS 2F y: O2YLI NEBlRsedopverifiddtdn LINS OA 2dzd &SFNRa 17172 YR GKS | ONRaa
rate for the same period of 70%/erification is the process of confirming assessors are assessing

to the national (industry) standard. It includes checking assessment materials and

practice assessment assessor judgements and marking.

October 24th, 2023 The main reasons for the low verification rates were assessment materials not beingjpre
Muka Tangata has been working with training providers in the Apiculture industry to achieve moderated and not collecting the requisite evidence, insufficient evidence submittedjand
more consistent and appropriate assessment materials. evidence of learner plagiarism.

Muka Tangata poshoderated three providers who delivered Apiculture standards between  The providers have each agreed with Muka Tangata on actions to help improve outgomes,
April and June 2023. This was the first time these providers had been moderated by Muka  including submission of materials for proderation before they are used, training for
Tangata on Apiculture standards. Moderation changes tutor and provider behaviours and assessors around sufficiency of evidence and, and professional development to addfess

Wuka Tangata, 2023) )
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MUKA TANGATA SUPPORTING WORBLLABORATION

(Collaborative approach builds positive relationship and better outcomes
November 16th, 2023

NER Y
LI

Muka Tangata proactive and collaborative approach to ensuring assessment materiaferare fit ¢ Ly G KS LI aid ¢S KIF @S y2 i K-mdlerdtioalRathexdie
purpose has been a refreshing and beneficial experience for The Get Group. KF @S 0SSy (2fR 6KIFIiQa ¢NBY Y Japmbaei2 KS
supporting us with prenoderation means our materials are right at the start and takes

Muka Tangata has been working with this Manavietsed education provider over the last few A ? g
0aII the stressoutofpost 2 RS NI UA2Y ¢

months, premoderating their assessment materials to ensure both provider needs are met an

FTIANI FYR O2yaAraisSyt 2dz2i02ySa T2NInl2y3lF oftKISNWISNBEORE O2yiAydaay3d G2 @2N] Of 2a8f¢ & A
t NBOA2dzAt e 62Nl AY3 6AGK tNAYENE Le¢hsz ¢kS OBHEMISasighadia onhguyiggesting signdard requaadyding making. g 1 5

moderation for the last five years. However, they failed Muka Tangata first post moderation in 2NOther site visit.

2022 as they were no longerfir-purpose. Called back in 2023 for post moderation, TheGet ¢ ¢ KSNBE Q& 06SSy | Yl 8&4A GBS AYLINROBSYSyd A 02
Group told Muka Tangata they would not pass as they were using the same materials. TNRY o6KIG ¢S 6SNB dzaSR (2 LINBOARfdEf & = al

Rather than going ahead with post moderation the Quality Assurance and Enhancement team atS SiA YE,' a Ay 2 9ZNJA 2 TTA 9 Sz . g KA OK {‘ a i by I I Y§I CD
Muka Tangata chose to work with them to meet the new requirements. R2Ay3 oNBYy3z OGKse FNB talAy3 quj‘ g K I', u X S €

FNBE GNEAY3I (2 ONBIGS ljdzk t Ade SRdAzOI GA2yDE

G¢KSe 6SNB NBIFffe INBFIGX¢e alea b2StAyS /2212 albylF3aAy3ad 5ANBOG2NI 2F ¢KS DSG DNRdzZPs 4|

a broad scope of education programmes to around 2,000 students a year, including horticultufd@d Muka Tangata chosen to post moderate the materials, it would have been a
and agriculture. negative experience for The Get Group. This approach not only ensures The Get Gr@up

o i . . . . Is using quality assessment materials that will ensure their learners are fairly assess
G¢KS GSIY QGAAAGSR dzaz RAAO0OdzaaSR K2g 6S RA %utHagﬁ‘uiﬁt'a:r';?osnﬂ\/eyaﬁdp%&ucﬁn%%ﬁnsﬁ@ KSf L) dza YI 1S KFy
GAUGK GKSANI ySé NBIldZANBYSy(Gaodé , ) L

GL gAakK adzZll ¢l y3IlLadr Y2RSNIGSR Fft 2dzN) dzy
The Get Group has sent in the materials they plan to use, which Muka Tangatadsiprating
to ensure they are fit for purposea new and very positive experience says Noeline.

Wuka Tangata, 2023)
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Survey results




SURVEY METHODOLOGY

A survey was designed and distributed to a range of stakeholders across the food and fibre sector to gain insight imentretata of the vocational

education and training.

Survey purpose

The survey was designed to gather feedback in order to
understand what is working well and what challenges exist
and need to be addressed in the current delivery and
assessment of vocational education and training.

It aimed to gather insight on what different stakeholder
groups would like to see in the delivery of training and the
assessment of learning in the future.

Survey participants Desired outcomes

The survey identified what industry best represented the The survey results provided insight into the current state
participant in order to try to capture the views of the of the delivery and assessment of vocational education and
stakeholders by industries, and whilst this will identify training. The key outputs were:

improvement areas within each industry, the commonalities
across industries will inform the development of an

overarching framework for the design of all formal learning
in the food and fibre sector. A Clarification about areas of similar concerns across

stakeholder groups noting unique challenges of groups
and industries.

A What is working well, existing challenges and
opportunities for change.

The survey link was open to all stakeholders in the food and
fibre sector and specifically distributed among Food and
CAONB /229 I adzll ¢Fy3ardl s cASidentifyipgemnerding RegdR in Yefivarpand assessment
networks. Targeted stakeholder groups included learners, (e.g., incorporation of personalised learning

trainers and assessors, employers and industry. technologies, virtual training and flexible assessments).

In addition to feeding directly into the development of a
revised framework, the outputs of this survey informed the
design of questions or areas of investigation to be
discussed further in focus groups and interviews.
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SUMMARY OF SURVEY RESPONDENTS

The survey had 57 respondents who mostly identified as people who work within or support the food and fibre sector. balyesaren of these
respondents identified as either formal or ndormal learners.

Respondents completed the survey BREAKDOWN OF SURVEY RESPONDENTS

L : . 60

The survey was distributed to learners, providers of training and assessment, employers and

the wider industry. Based on their initial responses, they were classified as one of three

types of leaners: a ndearner, a formal learner and a nformal learner. 7
50

Respondents identified as a nelearner

A nonlearner was defined as a someone who works within or supports the food and fibre 40

sector (such as working for an industry boéyhortlearner may work in more than one

industry and had the opportunity to share their insight across multiple industries in the

survey.
30

Respondents identified as a formal learner

Number of participants

A formal learner was defined as a somewhe learns through a structured programme and
5 is working towards a qualification, diploma, credential, or certificate and arranged via a 20

polytechnic or training institution. In this instance all offthrenal learners also undertook

some norformal learning and therefore completed both the formal and-fomal learner

surveys.
10
Respondents identify as a neformal learner
2 A nonformal learner was defined as a someone who learns vidanoral trainings such as,
learning on the job, attending training with an industry body, or attending compliance 0
trainings. Survey respondents

Learners only make up 12% of the survey respondents and so the results that compare between learners and
non-learners or within formal and neformal learners should be taken with caution due to the small sample size. 106



SURVEY PARTICIPANTS

The survey captured insights from nine industries across the food and fibre sector, with the largest representation frainahd vegetable and

seafood industries.

REPRESENTED INDUSTRIES

9

INDUSTRIES

H Arable m Dairy Fruit and Vegetable © Forestry Grape and wine ' Pork mSeafood B Sheep, beef or deer farming m Other

Industries identified in the survey

The survey captured the perspectives of nine industries
within the food and fibre sector.

Just over a quarter of survey respondents represented the
fruit and vegetable industry, whilst just less than a quarter
of respondents represented the seafood industry. The
other half consisted of the remaining industries (arable,
forestry, dairy, grape and wine, sheep, beef or deer
farming, or pork).

Other industriesidentified in the survey

¢tKS OflaaAFAOIGAZ2Y 2F W20iKSND
self identified as; organics, education providers such as
lecturers, trainers or tutors and rural contractors who work

across multiple sectors. These respondents did not identify
a specific industry.
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BREAKDOWN OF THE NARNER TYPES

The majority of norearners identified as working in an industry support role with the remaining participants working asea tnaiutor.

BREAKDOWN OF RESPONDENTS

Non-learners made up the majority of the survey responses

The majority of survey responses (88%) identified adaayners. The types of ndearners
were categorised as an industry support role, a trainer or tutor or as an employer.

Non-learner respondents identified as being in an industry support role

The majority of notlearners (54%) represented an industry support role. This may include
working for an industry body suchBesef+LamiNew Zealand or working for an organisation
such as Muka Tangata.

Non-learner respondents identified as a trainer or a tutor

Over a quarter of the nelearners were trainers or tutors who delivered and assessed
training.

8 Non-learner respondents identified as an employer

. e . M Trainer or Tutom Industry Support Roles Employer (oversee's training
Only 16% of notearners identified as employers wbeersedearners from their workplace. Y Supp ployer ( 1
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BREAKDOWN OF THE LEARNER TYPES

Of the seven respondents who identified as learndre,majority completed their training through traditional and formal methods, such as university
degrees. Whilst the majority of informal learners pursuedtloe-job training

BREAKDOWN OF LEARNER TYPES TRAININGROVIDERS USED BY FORMAL LEARNERS
% ® Private Training
% Insitution
;:'; Industry Training
g Organisation
2 University
0% 20% 40% 60% 80% 100%
Percentage (%)
TRAINING METHODS USED BY NON FORMAL LEARNEF
B Formal qualifications mOn the job learnings ® Informal trainings g
&
% A workshop
Training providers identified in the survey £ A seminar
The majority of the learners who completed the survey learnt via formal methods, working é An online course
towards formal qualifications. The majority of these formal learners learnt in a university
setting.
The majority of informal learners witompleted the survelgarnt on the job with a minority 0% 20% 40% 60% 80% 100%
of informal learners learning via a workshop, seminar or online course. Percentage (%)

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven sespon
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Strengths within current food and fibre
training and assessment practices

The following section summarised the survey responses about the strengths of current food and fibre
training and assessment practicAf.respondents were asked to rank, from strongly disagree to strongly
agree, what works well in current training and assessment.

¢KS fSFENYSNI NBalLl2yRSyia 6SNB (KSy FailSR (42 NIy
learning.
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INDUSTRY PERSPECTIVES ON THE CURRENT STRENGTHS

The survey respondents were collectively positive about the current state of delivery and assessment and agreed thasleteaels the
appropriate skills.

Majority of the survey participants across the various industries collectively agree that the current delivery of trainidgaasessment is appropriate
The majority of participants agreed that the current state of delivery and assessment helps learners to be confidgonbibyhmioviding them with the tools and techr]iques to do their job.
GKAY]1l I OoNRIR oFaSR SRdzOFGA2y Ay K2NIAOdz (dzZNB A &chatiSuiute. | YR Y2NB o0SYSTFAOAILIET Ay Y& 2LJ

The survey respondents were generally positive about the current state of delivery and assessment, for example, thmaswhdezompleted the survey had generally positive responses
to questions about training teaching the appropriate skills and using the right mix of delivery methods, whereas theufopadigipants and interviewees had different views and discussed
examples of the current training and assessment system challenges. The difference in views is likely due to the nasfoespoopes available in the survey, while in the focus groups and
interviews there was an opportunity for attendees to provide a range of responses and dive deeper into their experiences.

INDUSTRY PERSPECTIVES ON THE STRENGTHS IN THE WAYS DELIVERY AND ASSESSMENT IS CURRENTLY DONE

Arable Dairy Fruit & Vegetable Forestry Grape and Wine Pork Seafood Sheep, beef or deer Other
Relevant skills 3.4 4.2 4.0 4.0 3.4 5 4.3 4.3 3.8
Application of learning 3.8 3.9 4.0 3.4 3.4 3.4 4.1 4.0 3.6
Training flexibility 3.8 4.0 35 3.9 3.1 2.5 4.0 34 3.9
Training delivery 3.7 3.6 3.2 2.8 3.4 2.6 3.4 3.4 3.4
Assessment 3.0 4.5 25 31 3.1 3.2 4.9 3.2 2.9

Key: 1 ¢ Strongly disagree2 ¢ Slightly disagree 3 ¢ Somewhat agree4 ¢Slightly agree5 ¢ Strongly agree

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven sEspon

111



LEARNER TYPE PERSPECTIVES ON THE CURRENT STRENGTHS

Similar to the industry breakdown, all learner groups agree that the skills taught in training give learners the con@idientteirr jobs but there are
different views between formal learners and néormal learners on the level of flexibility in the delivery of training and sssent.

VIEWS ON THE CURRENT STRENGTHS AND DEGREE OF IMPORTANCEeIevant skills

Formal Non-Formal Nor- Non-Learner
Learner Learner Learner (Non-Formal
(Formal Learning)
Learning)
Relevant Skills 3.8 3.7 4.4 4.4
Application of 3.8 4.0
Learning
Training 3.3 4.2 3.6 3.7
flexibility
Training 4.0 3.8 3.2 35
delivery
Assessment 45
Training Timing 35 3.8 3.8 4.0
Key:

Formal
Learner

3.8

3.8

3.3

4.2

4.5

3.6

1 ¢ Strongly disagre@ ¢ Slightly disagree 3 ¢ Somewhat agree4 ¢Slightly agree5 ¢ Strongly agree
1¢ Not Important 2 ¢ Slightly Important 3¢ Somewhat Important4 ¢ Fairly Important 5 ¢ Very Important

Non-Formal
Learner

3.8

3.5

3.4

3.2

3.6

All survey respondents collectively agree that it is important that the skills taught in training
are relevant and give leaners the confidence to apply the skills in their work.

| appreciated the broad base | received in horticultural principles and the sciences that
underpinned thesebiology/chemistry/physics and well and plant physiology/botany/pest
mgt. and soil science. A broad based edugatiop in ho[ticultu[e is pqst and more beneficial in
Yé 2LIAYAZ2Y [|gfoRmal3ebrhds ikt &y vegethldle
All learner groups collectively agreed that the skills taught in training are relevant to their
respective industries.
GENFAYAy3d fAyla o001 Sttt G2 6KIG KIFLWSya 2
work, presenting, listening, leadership). Learners are exposed to tech, new ideas, opportunities
YR AY&ALANI GA2Yy GKLIHdandr Br8bde. 62dz2 R y2 i

Training timing
Both learner groups agree that that timing of trainings is currently working well, they are
learning the skills at appropriate times to be able to practise them while on the job.

However, it is important to highlight thabn-formal learning is generally more flexible and at
more suitable times for learners than formal learning. All learners agreefmoal learning
was more suited to their needs than formal learning.

Training flexibility

There is a difference between learner groups on the flexibility of trainingiaxoal learners
had a higher level of agreement that this was important, suggesting these needs are already
met bynon-formal training.

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven sEpon
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Current challenges with food and fibre
training and assessment

All respondents were asked to rank a range of statements, from strongly disagree to strongly agree, on t
current challenges with training and assessment

¢CKS £ SIENYySNE NBaLRyRSyida ¢SNB (GKSy
the learning of students.
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LEARNER TYPE PERSPECTIVES ON THE CURRENT CHALLENGES

Nonlearners perceptiorof barriers to learning differ from the experience of learners particularly in the areas of literacy and numeracy and culture

FORMAL AND NGRORMAL LEARNER VIEW ON THE CURRENT CHALLENGHZSconnect between Learners and Ndearners

There was discrepancies between the learners andesmners on the perception of the

Non-Learner Non-Learner current challenges, with nelearners perceiving the current challenges as presenting more

Formal Non-Formal . (Non-Formal :
Learner Learner (FgLT:IeL;?Vrg)mg Learning barriers than the learners.
i Perspective) Accessibility
o Formal learners considered accessibititgtance, location, time off, internet, technology)
Accessibility 3.3 24 3.3 3.3 more of a challenge than the néormal learners, but both formal and néormal learners
agree that the timing and length is not necessarily a barrier to attending the training.
Timing and Duration 1.8 2.2 3.2 3.2 Culture
Many learners agreed that the training considers their culture and physical need, but the
Cost 3 28 34 34 participants were not asked to disclose information about their cultural identity.
Literacy
Personalisation 2.1 2.8 31 2.9 The majority of the learners strongly disagreed that their literacy and numeracy skills are a
barrier to their learning whereas many Rlearnersperceive this as a barrier. This may be
a reflection of the learner group who completed the survey.
Culture 1.3 1.8 2.9 29
Cost
Literacy and Numeracy 16 16 33 31 Interestingly, the notkearners agreed that the cost of training is too expensive whereas

the learners collectively disagreed. This may because their empleybésidisingraining.
GbZFR2NXIE fSENYyAy3a ySSRa 0O2YYA Ul Yelryed dafyWNR Y

Key:
1 ¢ Strongly disagre@ ¢ Slightly disagree 3 ¢ Somewhat agree4 ¢Slightly agree5 ¢ Strongly Agree

Note: Any comparisons between the learners and theleamers need to consider that the learner category only had seven Espon
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The importance placed on the level of
support by learner type

All respondents were asked to rank a range of statements, from not important to very important, on the
current support of training available in current training and assessment.
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LEARNING SUPPORT CURRENTLY USED BY LEARNERS

The majority of learners currently feel the most important suppsttio have the appropriate learning materials and have access to learning groups

TYPES OF LEARNING SUPPORT THAT LEARNERS CURRENTLY ACCESS Preferred learning support types

The survey asked learners to select learning support that they
have used in their most recent learning or training.

Just over a third of learners say that having a learning group and
the appropriate learning materials such as technology, tools or
personal protective equipment is supporting their learning.

Mentorship and coaching

Only 8% of learners have used a mentor or a coach at work to
help with their learning experience. A formal learner who has
taken part imon-formal learning as well explained that buddy
systems are beneficial to learning and helps them feel more
supported however it was a challenge to find a mentor.

aL tA1S GKS O2y OQ\firm lgafners 0 dzRR ¢
partnered with off farmworkers to enable greater information
flowe C2 NI I fruit &n8 VeaRaN >

B Tutor Availability H Right learning materials Receiving Feedback Mentors

Having a coach from work Learning groups B Numeracy and literacy support B Opportunity to practise skills

Note: Any comparisons between the learners and theleamers need to consider that the learner category only had seven ie=pon
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PREFERRED LEARNING SUPPORT

All learners were asked what support mechanism they prefer to use in their training, the most common response wasousiogsupport training
and assessment well as pe@erpeer learning groups.

Formal Learners

0%

Non Formal Learners

0%

10%

20%

30%

40%

SUPPORT USED BY FORMAL LEARNERS

50% 60%

Percentage (%)

70%

80%

90%

100%

H Tutor Availability

H Right learning materials
Receiving Feedback
Mentors
Opportunity to practise skills
Learning groups

m Numeracy and literacy support

SUPPORT NOGRORMAL LEARNERS THOUGHT WAS PREFERRED

10%

20%

30%

40%

50% 60%
Percentage (%)

70%

80%

90%

100%

m Tutor Availability
m Right learning materials
Receiving Feedback
Mentors
Having a coach from work
Learning groups
® Numeracy and literacy support
B Opportunity to practise skills

m Other

Note: Any comparisons between the learners and theleamers need to consider that the learner category only had seven i=spon

Most valued support mechanism used by learners

Over half of formal learners said they prefer to ugers to
provide learning suppagras theyely on tutors or trainers to
receiveconstructive feedback and that they also valued feer
peerlearning groups for further support.

Most valued support mechanism nelearners
perspective

Nonformal learners believed that learners would prefer other
types of support like keeping learning environments small,
support with technology training, real time feedback through
technology and buddy systems. Other methods-leanners
thought would be preferred were the use of learning groups and
access to the right learning materials to support their learning.

The disparate viewsould be due to the different ways that
formal and informal training is delivered, and the disconnect
between what nodearners believe and the reality experienced
by learners.
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PERSPECTIVES ON THE IMPORTANCE OF SUPPORT TO COMPLETE TRAINING

All participants value academic and learning support but-leanners perceive support to complete assessments as more impdHhantboth formal
and nonformal learners. Overall, the tutors and the trainers perceive support requirements differently to the other surveg.grou

LEVEL OF IMPORTANGFESUPPORT BFARNER TYPES

Learner Non-Learner
Formal Learner Non-Formal Tutor or Employer Industry
Learner trainer
Academic 4.3 4.1 4.1 35 3.8
Support
Mentoring 2.2 3.0 3.8 3.6 3.4
Learning 4 38 4 4 4
Support
Assessment 1 2 38 4 3.9
Support
RPL 25 3.3 3.3 3.4
Numeracy
and Literacy 1 3.2 3.8 3.3 3.1
Support

Key: Ig Not Important 2 ¢ Slightly Important 3 ¢ Somewhat Important4 ¢ Fairly Important 5 ¢ Very Important

Note: Any comparisons between the learners and thelaeamers need to consider that the learner category only had seven iEspon

Academic and learning support

Both learners and nelearners agree that it is important that learners receive appropriate
academic and learning support when completing training. Academic support includes
feedback and guidance from tutors whereas learning support focuses on elemettits like
trainer being available to help learrard access to appropriate resources.

All respondents value learning support with high importance, however, there is a
difference between formal learners who do not think it is important to have a mentor. This
difference may be attributed to the self directed nature of formal learning. Whereas non
formal learners perceive mentorship to be somewhat important, as they often engage in
on-the-job learning where mentorship plays a more significant role.

Assessment support

There is a discrepancy between learners andleamers regarding the importance of
assessment support provided to learners. Formal learners artbnoal learners view
support to complete assessment with relatively low importance, whereakaorers
perceive it to be somewhat important.

Nonlearners andhon-formal learners perceive numeracy and literacy support as
important for learners however formal learners do not consider this support as important,
this may be because they may not require the same level of support as tfiernah
learners.

Tutor and trainer perspectives on learner support

Overall, the trainer and tutors perceive all support tools with higher importance than the
other stakeholders surveyed, likely due to the support in question being integral to their
own role.
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Views on the Recognition of Prior
Learning (RPL)

All respondents were asked to rank a variety of statements, from strongly disagree to strongly disagree,
on the current state of RPL.
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METHODS PREFERRED BY LEARNERS TO ASSESS PRIOR LEARNING

There was a range of assessment methods that learners would prefer to be used, with all participants agreeing that the utleteddheed to be

consistently simple.

PREFERRED RPL METHODS FOR LEARNERS

Be interviewed by an assessor, and they can ask
questions

Send a certificate or diploma to my trainer or tutor

Send proof of work experience to my trainer or tut

Have a trainer, tutor or an assessor to watch learner d
the skills

Send a video of doing the skills to trainer or tut

Take a test

0% 20% 40%

m Not important ~ m Slightly important Somewhat important Fairly important

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven iEspon

Very important

Variety of RPL methods

All learners collectively prefer to send a certificate or diploma as proof of prior learning.
However, the results indicate that to in order to appropriately assess and recognise prior
learning there must be a range of acceptable types of evidence as some methods may suit
certain learners whilst not serving another type of learner.

For example, half of the learners think it is beneficial to be interviewed by the assessor and
have the opportunity to answer questions. While, the remaining half of learners strongly
disagree with this method.
G¢KAA A& y2G | 2yS aAl s FAda Ftf LINROSaax
LIS NE 2 v | tldarhes, Reef, Igid yind deer farming
Simple RPL methods

Overall, the survey findings suggests all learners would prefer the RPL methods to be
simple. Only one learner said they had gone through the process but the prior learning
was not recognised as the qualification was obtained outside of New Zealand.

Participants commented that if the process is too complicated or requires too much
administration then many learners will simply not continue with the process and will
instead undertake the full course, or not proceed with training.

"Depends on the volume of work, the more work involved the more likely | would like to
KFE@S LINA2N) £ SFNYAy3d O2yaARSNBRa F2N¥I

GOYNREYSYyld LINRPOSaa fAYAGA wt[ 2LII2NIdzyAdaAa
YIye fSINYSNE R2 y2i -lemy@®@8aA G yR (KS
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NONLEARNER PERSPECTIVES ON RPL

Similar to the learners, neleaners collectively agree the process to recognise prior learning is complex which may detgrgrggi Many non
learners agreed that the training providers are not appropriately equipped to consistently and accurately assess RPL.

NONLEARNER PERSPECTIVES ON THE CURRENT STATE OF R

There is a lack of awareness that prior learning can eve
recognised in formal learning contexts

Prior learning that was gained outside of New Zeal
creates issues in evaluation or recognition

There is difficulty in providing sufficient evidence -

documentation of prior learning

The cost associated with the assessment and recogniti
process is too high
The process is too complicated for recognising prior Iear-
The learning provider is not equipped or willing to evalu
prior learning

20%

0% 40% 60% 80% 100%

m Strongly disgree m Disagree = Somewhat Agree = Agree Strongly Agree

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven iEspon

Process is complicated

Over 70% of survey respondents agree that the RPL process is too complicated and may
present a barrier that limits learners from having their prior learning assessed.

Lack of understanding of RPL

Over 90% of survey respondents think there is a lack of understanding and awareness that
prior learning can be recognised in formal learning context, suggesting thkgarnars
believe that that some learners may not know this is an option.

oBetter understanding about how formal learning helps towards or supports formal
jdzl t ATAOI GA2Yy At
Training providers not set up appropriately to assess RPL

Almost half of the notearners agreed the learning provider are not always appropriately
equipped or willing to evaluate prior learning. For example, an assessor may find it difficult
to determine equivalency of credentials and have to seek additional support.

2NJ SELIS

G¢KSNE ySSRa (2 o6S I adl yRINR Ol I i
NEt SOIyid +a GKSNB I NB OdNNByiGfe GFNRIFGARZY:
G¢KSNB Aa | f101 2F O2yFARSYyOS s6AilGK | aasSa

FaaSaasSR O2NNBOGfe AlG OFYy AYLISRS GKS

There were no discrepancies amongsbn-learners on the current state of RPL

Thesurvey revealed no major discrepancies across these views of RPL between trainers,
employers and industry.
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Future state of training and assessment
In the food and fibre sector

All nonlearner respoqdents were asked wvhat their yiews on thg fyture state ofAtrainAing and assessment
gla F2NI bSg %SIflyR® wSalLlRyRSyida ¢SNB FalSR (2
adNeBy3fe FINBSQo®
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NONLEARNERS PERSPECTIVES ON THE FUTURE NEEDS OF THE SECTOR

215t Century Delivery and Assessment practices shallibav for differing learner needs, this includes incorporating more flexible learning, consideration
of peerto peer learning and mentorship programmes

FUTURE LEARNING NEEDS OF THE FOOD AND FIBRE SECTOR Reassessing learning models to include more variety

Increased use of learning progression mOd_ The majority of notlearners view online learning and simulated learning opportunities as
important learning modes moving forward. However, less than half of the respondents
thought the use of learning technologies sgoogle classroom, online dashboards, chat

Personalised learning pI""”_ channels are important. As suggested earlier, the diversity in the participants responses
suggests that there needs to be a variety of learning methods to be able to meet the

T

Industry aligned learning programmes to address targe differing needs of the learners.

needs . q
Flexible Learning

Competency-based assessmen_ Over_60% of_notearners think a combir!at?on of practical _knowledge and knowledge k_)ased
learning are important elements to retain inf@2entury Delivery and Assessment practices.

Peerto-peer learning and mentorship programmes

Use of online learning _
More than half of nodearners do not regard the integration of informal pé®ipeer or
mentorship programmes as an important component of the future of learning. However,
Vse oflearning technologies formore personaised many of the formal and neformal learners regard mentorship as a key area to support
? learners in the future.

Integration of informal peer-to-peer learning _ Trainers and tutors see the delivery of training as most important compared to
mentorship programmes industry and employers who consider industry alignment vital

Trainers and tutors regarded the use of learning technologies as critical to the future
framework, likely due to their role in its application. Whereas employers see it is more
important that industry isligned to learning programmes to address targeted needs, as this
0% 20% 40% 60% 80% 100%  directly affects their role in the sector.

A combination of practical and knowledge-based learni

m Strongly disgree mDisagree = Somewhat Agree I Agree Strongly Agree

Note: Any comparisons between the learners and thelaamers need to consider that the learner category only had seven Espon
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RECOGNITION OF PRIOR LEARNING

There are a number of definitions for recognition of prior learning, understanding the differences helps determine appapmtiaation and

approaches.

The New Zealand Qualifications Authority (NZQA) uses two terms to describe different types of RPL:

Credit recognition and transfer (CRiE)when credit is
gained towards a qualification and can be recognised by
another institution.

Credit recognition and transfer and its role in VET

The food and fibre workforce often includes individuals who
are mobile within workplaces and geographies. This may lead
to learnerschanging training providers or qualifications, which
CRT can support.

Migrant workersn roles in the food and fibre industry who
seek to consolidate their careers by obtaining a recognised
New Zealand qualification, can apply for CRT.

For CRT an academic transcript is usually required, while for
RPL a portfolio of evidence is necessary, the requirements of
which can vary between providers.

2 Recognition of prior learning (RPL)

Recognition of prior learning (RPls)where the applicant may have
acquired the skills and knowledge through work, independent study,
informal learning or life experience, which can be recognised as
equivalent to those taught in a formal education setting. The purpose
RPL is awarding credit towards a qualification.

v

\

Recognition of prior learning and its role in VET

Applicants sometimes apply for RPL to evidence prior knowledge and
skills when seeking career promotion or as an entry point to formal

of

learning. Focus group attendees were of the opinion that the numberjof

non-formal learners were seeking for RPL prior to conducting formal

learning was low. Evidencing RPL is more complex due to the collection

of a portfolio of evidence, and the requirement to align this evidence

learning outcomes. At least 80% alignment is required to allow a credit

to be awarded, often requiring the assessor to make a judgement ab
the equivalency of evidencRPL can be assessed through challenge

testing, practical assessments, interviews or conversations between re
on

applicant and assessor, a review of a portfolio of evidence or attestat
by an authorised party.

J

ut

RPL should be conducted during the
enrolment process for formal learning,
to ensure the learner is ready for the
training and entering at the right level.
Providers are required to have
processes to apply both CRT and RPL
which clarify how credits can be
awarded, timeframes for credits, the
cost for obtaining CRT or RPL, and the
evidence or assessments that might
be required to support the

application. Providers are expected to
have an oversight of assessment
through internal moderation

practices. NZQA can review CRT and
RPL processes with registered
providers, and provides guidelines an
their website.

The cost for both CRT and RPL are
typically set at the same level as the
cost for the course, there is no
funding for assessment of prior
learning for the provider.
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RESEARCH SUMMARIES

Themes

The following section consists of targeted research summaries for the themes below:

Quality programmes delivered well

Industry connection, voice and role

Limitations

The following research summaries have been preparé¢aebguthors to
providean oversighof researchdeemed to be relevant to this project, and
are based otthe authors interpretatiormf that information

The articles and reporsimmarised were selected esamples global best
practice in the challenge areas identified from the current state analysis.

Some of these summaries are not specifically referenced in the report, but
have been included as they offered context and background information for
the authors.

Not all references in this report have been summarikedvever dull list of
references is in the next section of the report
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FLEXIBILITY OF THE TRAINING SYSTEM (1/3)

Blended Learning as Instructional Model in Vocational
Education: Literature Review

This study conducted a global review of 45 publications
from multiple sources to provide a better understanding
of blended learning models in vocational education. One
of the key models they identified was fr@taker &

Horn, 2012, the Four Models of Blended Learning. Of the
four models, it is reccomended by the authors that the
rotational model should be used in vocational education
due to its flexible nature for the teacher and the student,

Students would rotate between face to face teacher
guided practice, online delivery content and instruction
from a remote location. Flexibility is achieved here where
the student has control over the time, place and pace of
learning.

(Krismadinataet al, 2020)

Student Performance it@onventionaland Hipped
Classrooniearning Environments

This study compared two learning styles in an Italian
agriculture class, a flipped classroom and a traditional face
to face classroom. Students in the flipped classroom
performed a lot better and therefore, had a higher
preference for it.

Flexibility in this method:

A In the flipped classroom method, students were
given the content online and could go over the
material as many times as they needed outside
the class (Traditionally, this would only be taught
once in the classroom)

A Teaches get more time in class to focus on the
interactive componentsuch as discussions, Q&AS
and problemsolving

The method allows flexibility around the delivery of
education resulting in better use of teacher time and
allowing students to understand material at their own
pace.

(Busatoet al, 2016)

Competency based training: Quality delivery for
technical and vocational education and training (TVET)
institutions

The paper examined the competerrgsed training

(CBT) concept as a method of delivery. It focused on
Ghana, a country in need of local talent to run their oil
and gas facilities, who currently rely on foreign expertise.

Their success in piloting CBT in Ghana came down to a
shift in paradigm from old to new:

A From rigid curriculums and syllabus to allow facilitators
the creativity in programme design

A From fixed to flexible timeframes in terms of content
delivery

A From teacher to facilitator

The key behind this method is that the training approach
needs to be flexible, not only in delivery but also in its
timeframe to allow learners to work at their own pace.
The paper also reports other countries including
Netherlands, Canada, United Kingdom, South Africa,
Japan, have successfully implemented CBT and suggest
they have a highly skilled labour force as a result.

(Anane 2013)
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FLEXIBILITY OF THE TRAINING SYSTEM (2/3)

Dual Vocational Education and Training Systems in
Europe: Lessons learned from Austria, Germany and
Switzerland

This dual model is based on the idea of conducting
practical training in a company and theory in a school
with a large majority of the learning being done in the
work place. The authors outline how the model is
implemented in Austria, Germany and Switzerland.

One of the key take aways from the article was the
pattern shown in dual models across all countries where
students will have alternating days in school and the
workplace of one to two days and three to four days
respectively.

There is flexibility here for the learner to have some days
in the classroom but more days learning in the workplace
while being paid. A key indicator of success for this model
is the low youth unemployment rate as a result of the
education and employment systems structurally aligning.

(Bauer & Gessler, 2016)

Work-Based Learning to Increase Vocational Ability in
the Implementation MBKM (Merdek&elajarKampus
Merdeka)

The objective of this study is to provide a comprehensive
understanding of the vocational learning encounters
students engage in prior to carrying out workplace
learning. Moreover, it examines the correlation between
these encounters and their practical application in-real
world work environments.

It was found that the vocational skills acquired on campus,
coupled with those acquired through the workplace
learning experience significantly impact the vocational
skills demonstrated in the professional setting, In additioh,
students had a chance to develop soft skills as being
exposed to redlife work conditions.

The article proved the value of having a woldce
element for learning but also that students had the
flexibility to choose a workplace to partner with for the
programme.

(Komariahet al, 2024)

Competencybased Workplace Learning and
Assessment: A Framework and Models for Future
Research

The paper identifies frameworks and models for
implementing work place learning and assessments. In
their review of the models the authors recommend three
areas of focus when implementing this method

A Finding a right balance between workplace and
classroorrbased delivery and assessment

A Getting buyin from industry stakeholders, especially
agreement in training plans and training periods

A[SINYSNEQ NBO23ayAlAz2y 27F
In essence, the authors describe that workplace learning

and assessments are diverse and flexible in nature to suit
the aspirations and abilities of learners.

They go on to point out how critical it is to evaluate and
refine the programme as part of @oing continuous
improvement.

(Hung et al, 2022)
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FLEXIBILITY OF THE TRAINING SYSTEM (3/3)

A Strategic Institutional Response to Mict@Gredentials:
Key Questions for Educational Leaders

This article aims to provide institutions and educational
leaders with key considerations for developing a strategic
institutional response to microredentials.

The five key guestions:

How do you strategically position mieredentials?
What type of institutional leadership is required?
What type of internal structures are required?
What type of business model(s) are required?

a M wbdhpRe

What could possibly go wrong?

Making welinformed and strategic decisions in engaging
with microcredentials is essential. Investing in micro
credentials without proper vision, strategic leadership,
and alignment with institutional mission can be a risky
endeavour. The initial positioning of the micredential

is critical, as it shapes the type of leadership, structures,
and business models that will best serve your strategy.

(Brown et al, 2023)
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QUALITY PROGRAMMES DELIVERED WELL (1/4)

Technology

Mobile technologies to support workplacéased
assessment for entrustment decisions: Guidelines for
programs and educators: AMEE Guide No. 154

This report looked at how mobile technology can aid
workplace assessments, particularly the interaction
between assessor and learner.

A The assessor has flexibility to complete the
assessment on their own device and provide feedba¢
to the learner

A The learner can seffssess and send a report to a
clinician for confirmation

A Assessors and learners can complete assessments
together (Regardless of location), compare results,
and engage in immediate feedback discussions

For many education providers, innovation through
mobile technology to help with workplace based
assessment is completely new. The report ends off by
suggesting that these methods need to be imbedded inja
culture that is open to change.

(Marty et al, 2023)

Peer review

The implementation and evaluation of a mobile self
and peerassessment system

The study conducted a survey with around 40 students
test the effectiveness of a mobile assessment

(0}

peer assessments.
The implementation model is based on four steps:

1. Teachers and learners-select the assessment
criteria

2. Learners present their work to the class, give and
receive feedback and conduct self and peer
assessments on their devices

3. Learners reflect on feedback from peers and revise

their performance

Teacher decides whether to repeat the assessment
cycle or have students submit their work

Those being assessed get to receive real time feedback
that is accurate. Student assessors get to grade
anonymously. The facilitation of peemgagement allows
for more discussion among learners and fostered
interaction and reflection.

QChen, 2010)

J

participation system (MAPS) that aims to facilitate self and

Development of Mobile Application Framework Based
on CompetencyBased Education for Technical and
Vocational Education

The study was conducted using interviews to help
developed a mobile application for competei@sed
education in Technical and Vocational Education . The
authors provided seven constructs for the development
a mobile application.

The mobile app is designed to facilitate learning, increas
interest in material and motivate learners.

Of the seven constructs, some key elements to include:
A Student profile management

A Simulations and augmented reality as options of
material being presented

A Instant feedback to assess level of progress
A Scoring to be done automatically

There is also the capability that learners get to work
through the material and tasks at their own pace and
teachers can help with specific issues.

e

\(Rahman et al, 2021)
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QUALITY PROGRAMMES DELIVERED WELL (2/4)

The Predicted Trainer and Training Environment
Influence toward Vocational Training Effectiveness in
Bahrain

The study conducted a survey in Bahrain, across 128
employees in the public sector. The survey was set out fto
test the importance of the trainer and the training
environment with regards to vocational training
effectiveness.

It was found that the training environment did not effect
training effectiveness. In fact, the effectiveness of training
was heavily impacted by the trainer.

Key attributes of why the trainer is important for effectiv
training:

A Ability to simplify the flow of new information

A Use of easy to understand words and ideas

D

A Trainer being viewed as a motivator

A Providing attention to specific questions and
participation

Although a training programme is key to delivery, the

trainer plays a pivot role in the effectiveness of vocational

training.

Q(aqootet al, 2021)

J

uLeonardseret al, 2022)

The Five Faces of an Assessor: Conceptualizing the
Enactment of Teacher Assessment Identity in Vocationg
Education and Training

The study conducted 18 interviews with teachers in
vocational education and training to build an assessmer
identity model for negotiating tensions and avoiding
conflicts.

—

The five faces of assessment identity:

1. Quality Controllerensuring authenticity in training
and ensuring standards are upheld

2. Educatorfocusing on the curriculum and adapting
teaching to learning objectives and student needs

3. Fosterer providing care to students so they are read
for adulthood

4. Motivator. supporting students to overcome adversit)
and obstacles

5. Negotiator bridges diverse communities of practise,
navigating varying standards and sociocultural norm
through negotiation

Teachers can implement a certain identity depending on
student circumstances regarding school, work & social life

[72)

J

Online platforms

Khan Academy

An American no#profit educational organization with a
goal to create a set of online tools that help educate
students. They produce short video lessons. Its website
also includes supplementary practice exercises and
materials for educators (Safén, 2011).

The online videos are very easy and simple to follow an
has shown to be successful in teachitegacy(San &
Aykag 2020)and numeracy\(idergor& BenrAmram,
2020).

When used as eomplementary tool for education
delivery, a key capabilitypsoviding teachers with a view
through a dashboard application informing them of
student progression and flagging specific areas where
attention is needed (Thompson, 2011)

-
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QUALITY PROGRAMMES DELIVERED WELL (3/4)

Instructional videos

Practical Learning Innovation: Real Condition Video
Based Direct Instruction Model in Vocational Education

This study is to enhance student learning outcomes by
employing direct learning models that are reinforced by
instructional videos.

There are three crucial elements need to be considered
by the teacher for the effective use of videos.

1. Content that is suitable for student needs
2. Maximise student involvement
3. Promote active learning

Learning videos shown prior to teacher demonstrations
should have good video quality and be of an appropriat
length. Their use positively influences student creativity
and collaboration. Instructional videos, or tutorials, mak
learning concepts more engaging by incorporating text,
sound, and video elements to enhance understanding.
The integration of videos in the learning process
correlates strongly with increased motivation,
engagement, and overall effectiveness of learning.

A%

13%

\(Ariyanto et al, 2020)

uLeonardseret al, 2022)

Gamification and Game Based Learning for Vocational
Education and Training: A Systematic Literature Review
(Dahalanet al, 2024)

The study conducted a systematic review to achieve a
more comprehensive understanding of the concepts of
gamification and gambkased learning in the context of
vocational education.

In the context of vocational education, gamification
involves incorporating elements and mechanics from
games into the learning experience with the aim of
increasing learner engagement, motivation, and skills
development.

The potential influence of gamification and gabbased

learning on the future of vocational education and training

is noteworthy, as they provide a means to reduce the
likelihood of errors. These approaches can offer a secur
introduction to hazardous occupational fields where
making mistakes is not only expected but also part of th
learning process within a game environment.

D

D

Augmented reality

\(Chiang et al, 2022)

Augmented reality in vocational training: A systematic
review of research and applications

This paper outlines the application of Augmented Realit
(AR) in vocational training and-tre-job training
scenarios.

1S5

In essence, Augmented reality is a technology that blen
computergenerated 3D content with realorld
environments, resulting in an interactive and immersive
experience.

In the context of machine maintenance, AR has the

potential to display machine elements that are typically
concealed or not readily observable. It has also shown
success in the delicate assembly of electronic components
and the simulation of military crisis scenarios that would|
otherwise be too expensive or risky.

AR presents an opportunity to enhance training quality for
both trainers and trainees through rifilee visualisations,
enabling mastery of complex processes. This technolog

also introduces new forms of interactive and coIIaborati\Ka
learning, improving the overall learning experience.
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QUALITY PROGRAMMES DELIVERED WELL (4/4)

Pastoral care

Pastoral care in education today: its continuing
role in promoting mental health in children and
young people

The author argues that school pastoral care systems ar
crucial in easing the distress of children and young
people, nurturing resilience, hope, and creativity, and
connecting them to people, systems, and resources.

Two recommendations for pastoral care in education:

1. The need to develop systems and interventions tha
engage with families in the community

2. The need to enhance peer relationships both inside
and outside of the school community

This can be achieved through:

A Building positive mental health environments for kids
and young people

A Acknowledgement of the key role of
parents/caregivers

A Support for vulnerable families in the community

A Consistent use of proven methods to decrease and
stop bullying

A Regularly checking the risks and protective factors in

and around the school, while considering social
inequalities

D

(Cowie, 2022)

J

Cultural relationships for responsive pedagogy: A
bicultural manall NJperspective

This article is based on almost 20 years of experiences
from researchers and teachers about culturally responsi
teaching. It discusses effective and ineffective cultural
relationships and responsive pedagogy.

Key considerations for effective cultural relationships:

A Ensuring the treatment you desire for your own child
extended to all children in your school

A Awareness of the student, their family and what their
experiences are

A Understanding your own cultural background and its
impact on interactions with students and their families

The authors conclude that the risk of ineffective

I LILINBEF OKSa Aa OGKIFdG an2NA

welkintentioned teachers as token gestures.

uBerryman et al, 2018)
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INDUSTRY CONNECTION, VOICE AND ROLE (1/3)

The role of vocational education and training curricula The importance of cooperation between vocational Management of an industry standard class in vocationa

in economic development schools and industry high schools. (Suroto & Hung, 2018)

The study conducted a survey of over 1200 industry The study conducted a survey in Turkey to identify key This study outlines the steps involved in the planning,

professionals to identify their concerns around vocationgl |  suggestions from industry on how vocational education execution, and oversight of an indusstandard course

education effectiveness. providers can activate providardustry cooperation. that emerged from a partnership between the academic

Recommendations include a four stage process: Some of the key suggestions are: institution and the business sector. This is called the dual

1. Market requirements need to be identified A All vocational providers should be actively seeking apprenticeship system.

2. Curriculum design based on industry & market needs opportunities to cooperate with industry Key aspects are:

3. Delivery needs to be flexible A Courses should be created with the involvement of A Industry and providers are partners in all major aspeqts

4. Assessment with purely scientific methods that link jo industry and .have regular gathgrings to update of the system fr(?m the curnculurh to the asse.ssment

industry goals content, particularly, technological developments A Implgmentatlon mvglves theoretlgal and p'ractlcal

According to the authors, the effectiveness of a A Providing opportunities for industry professionals to learning as well as industry practice (e.g. industry

vocational course is gauged by the degree to which it get involved with the teaching process workshops) o _

incorporates industryelevant future skills. Effective The authors state that by having a strong relationship A Industry standard competency testing is carried out by

delivery is enhanced by instructing students on how to between industry and provider, problems with product industry partners

tackle new and challenging workplace situations, while development and production can be solved and result in The approach was birthed by criticism from industry

also promoting their readiness for lifelong learning. the upskilling of the workforce, a key component of saying that schoddased education did not reflect their
getting the Turkish economy competitive on the needs. The nature of this model is geared towards the
international market. involvement of industry, playing a pivotal role in the

design and implementation of vocational courses.

\ (Mouzakitis 2010) AUCE! letNiS 3009) / \_(Suroto & Hung, 2018) Y,
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INDUSTRY CONNECTION,

Collaboration

Gold Standard: The Swiss Vocational Education and
Training System

The report talks about how companies come together t@
fund initiatives that create training programmes that are
closely aligned to industry needs.
In contrast to the United States, where companies refrajn
from collaborating on common training programmes dug¢
to concerns about losing trained employees to other
companies, Switzerland takes a different approach. In
Switzerland, each industry sector partners with the Statj
Secretariat for Education, Research, and Innovation
(SERI), which is their equivalent to a Ministry of
Education, to develop industgpecific qualifications and
assessments. They also establish the curriculum and offe
various coursework through affiliated training companies.
Their measure of success has been the reported numb
of young students, 70%, opting for the vocational route
rather than the academic route.

This method showcases the importance of collaboration
between industry and government bodies.

D

@offman & Schwartz, 2015)
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VOICE AND ROLE (2/3)

a vdz fAGe
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Standards for RTOs, 2015)
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training, Australian Skills Quality Authority, have a policy

place that all registered training organisations (RTO) mu

follow.

The Users' guide to Standards for RTOs 2015, outline th

following clauses:

A/l tFdzaS modpY ¢KS wethQa
practices are relevant to the needs of industry and
informed by industry engagement

A Clause 1.6: The RTO implements a range of strategig
for industry engagement and systematically uses the
outcome of that industry engagement to ensure the
industry relevance of:

G N

A lts training and assessment strategies, practic
and resources

A The current industry skills of its trainers and
assessors
Registered Training Organisations (RTO) must show
evidence they have engaged with industry and their nee
are incorporated in the training.
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established by the government, with an emploelget
approach, to identify and address the training needs
within specific industrial sectors.

The Commission for Employment and Skills oversees

these councils, which play a crucial role in the country's
A wodaybihl edugdiion lardl &athmgisystes.i

The key characteristic of these councils is their employe

led nature, designed to ensure that vocational education]

and training aligns with the demands of employers in

various sectors.

The Sector Skills Agreement is the primary policy
informing the analysis of skills required by sector and th
assessment of available educational and training
provisions. This agreement facilitates collaboration
between employers, through the SSC, and training
providers, enabling them to work together towards
eliminating skill shortages and raising skill levels across
sector.
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K(Heery& Noon, 2008)
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